Andrews University

Digital Commons @ Andrews University
Dissertations

Graduate Research

2006

The Relationship Between Experiences of Master of Divinity
Students at the Seventh-day Adventist Theological Seminary and
Their Spirituality
Choung Sook Cho
Andrews University

Follow this and additional works at: https://digitalcommons.andrews.edu/dissertations
Part of the Christianity Commons, and the Higher Education Commons

Recommended Citation
Cho, Choung Sook, "The Relationship Between Experiences of Master of Divinity Students at the Seventhday Adventist Theological Seminary and Their Spirituality" (2006). Dissertations. 283.
https://digitalcommons.andrews.edu/dissertations/283

This Dissertation is brought to you for free and open access by the Graduate Research at Digital Commons @
Andrews University. It has been accepted for inclusion in Dissertations by an authorized administrator of Digital
Commons @ Andrews University. For more information, please contact repository@andrews.edu.

Thank you for your interest in the

Andrews University Digital Library
of Dissertations and Theses.

Please honor the copyright of this document by
not duplicating or distributing additional copies
in any form without the author’s express written
permission. Thanks for your cooperation.

NOTE TO USERS

Page(s) not included in the original m anuscript and are
unavailable from the author or university. The manuscript
was scanned as received.

215

This reproduction is the best copy available.

®

UMI
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Andrews University
School of Education

THE RELATIONSHIP BETWEEN EXPERIENCES OF MASTER
OF DIVINITY STUDENTS AT THE SEVENTH-DAY
ADVENTIST THEOLOGICAL SEMINARY
AND THEIR SPIRITUALITY

A Dissertation
Presented in Partial Fulfillment
of the Requirements for the Degree
Doctor of Philosophy

by
Choung Sook Cho
April 2006

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

UMI Number: 3213127

INFORMATION TO USERS

The quality of this reproduction is dependent upon the quality of the copy
submitted. Broken or indistinct print, colored or poor quality illustrations and
photographs, print bleed-through, substandard margins, and improper
alignm ent can adversely affect reproduction.
In the unlikely event that the author did not send a com plete manuscript
and there are missing pages, these will be noted. Also, if unauthorized
copyright material had to be removed, a note will indicate the deletion.

®

UMI
UMI Microform 3213127
Copyright 2006 by ProQuest Information and Learning Company.
All rights reserved. This microform edition is protected against
unauthorized copying under Title 17, United States Code.

ProQuest Information and Learning Company
300 North Zeeb Road
P.O. Box 1346
Ann Arbor, Ml 48106-1346

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

THE RELATIONSHIP BETWEEN EXPERIENCES OF MASTER
OF DIVINITY STUDENTS AT THE SEVENTH-DAY
ADVENTIST THEOLOGICAL SEMINARY
AND THEIR SPIRITUALITY

A dissertation
Presented in partial fulfillment
of the requirements for the degree of
Doctor of Philosophy

by
Choung Sook Cho

APPROVAL BY COMMITTEE:

O.Q

\u

Chair: O. June Thayer

Director of Graduate Programs

Membdr:/Jerome D. Thay<

Dean, School of Education

(L^Jj S ,
Extei

'2 .Q O &

Date approved

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

ABSTRACT
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Problem
The purpose of this study was to examine the relationship between the
experiences of Master of Divinity students while enrolled in the seminary and their level
of spirituality upon completion.

Method
A quantitative research design with a limited qualitative piece was used to survey
MDiv students who graduated in 2004. Exactly 100 participants completed the Christian
Spiritual Participation Profile and an instrument that explored the degree of effort put into
formal curriculum offering, and the frequency of participation in nonformal curriculum
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and socialization activities. Participants were also asked to share a positive experience
and to recommend changes to the seminary curriculum. The Pearson correlation and
ANOVA procedures were employed to analyze the data.

Results
Spirituality correlated positively with the following: the effort students made in
the formal curriculum, the frequency of participation in the nonformal and socialization
areas, and the perception of faculty modeling. The effort students made in the formal
curriculum produced the highest correlations with both current spirituality and the
reported change in spirituality during the seminary years. Black students ranked highest
in spirituality and White students the lowest. Faculty involvement in student activities
made a difference in how an activity was perceived to have influenced spirituality.
Outside of the seminary experiences, some of the supportive influences and/or obstacles
were found to have significant relationships to the spirituality of all MDiv students.

Conclusions
Intentional spiritual emphasis in the formal and nonformal curricula, socialization,
and Christian modeling of faculty enhances the spiritual growth of students. Students
need to take responsibility for their own time management in order to invest enough time
for regular personal devotion and in-depth study o f the Word. Finally, the seminary
should provide a strong community experience where fellowship among students and
faculty can flourish.
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CHAPTER I
INTRODUCTION

The Conflict in the Approach to Seminary Education

The training of ministers in the United States began in the mid-18th century with a
group of young men who were apprenticed to senior pastors. This practice, eventually
referred to as Reading Divinity, followed mostly the English examples of the pre-1800s.
Theological education in this period was primarily ordered toward divinity, the study of
Scripture. Most of the materials used for the Reading Divinity approach were prepared by
English theologians who concentrated on a personal knowledge of God and the things of
God in the context of salvation. The English writers produced more informal and pietycentered works, especially concerned with the spirituality of the minister, than those on
the European continent. The English viewed the study of divinity as an exercise of piety
in humility, remorse, and glorification of God, not only a study of theologia as practiced
on the European continent (Farley, 1983, pp. 7-9). Later, an academic approach was
offered as an alternative, beginning with Andover Theological Seminary (1808), the first
residential graduate school. During the early 19th century, various denominational
seminaries were established (Fletcher, 1983, pp. 8-11).
From about 1830 to 1880, seminaries acting under German influences adopted
fourfold basic “sciences”—Bible, systematic theology, church history, and practical
theology—as well as an emphasis on research areas, as special disciplines in the seminary

1
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curriculum (Farley, 1983, pp. 49, 75). With this emphasis on a specialized approach to
academic disciplines, the seminary no longer focused on spirituality, and few professors
made intentional efforts to even cultivate spirituality as a part of the curriculum. The
seminaries became known as institutions for “intellectual training” (Francis Brown, as
cited in Fletcher, 1983, p. 12). There was an assumption that those who came to the
seminary were already so grounded in their religious experience that spiritual formation
would take place without any direct intervention on the part of the theological seminary
(Brown, 1934, p. 155).
By the middle of the 20th century, however, as the number of seminaries
increased and deficiencies in the spirituality of the graduates became more apparent, the
nature and purpose o f the seminary training became a focus of debate (Kelsey, 1993, pp.
1, 2, 49). One side argued in support ofpaideia—the emphasis being the development
and cultivation of excellence of the soul. The other side supported wissenschaft—the
emphasis on critical research and professional education for ministry to be offered in
seminaries (Farley, 1988, pp. 29-50; Kelsey, 1993, pp. 6-27). David Kelsey (1993)
expressed a belief that the various types of theological education could not be synthesized,
because the leaders o f theological education would not sacrifice some of one for the other
and neither would they choose one method rather than the other (p. 228). Although
perfect negotiation seems impossible and the fourfold curriculum based on wissenschaft
has governed theological education in North America since mid-19th century (Fletcher,
1983, pp. 8, 11-12), literature supports the need for theologians not to ignore the
importance of spirituality (Calian, 2002; Cetuk, 1998; Morgan, 1994).
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The Problem

Currently, the training of ministers is a subject of concern to church leaders
throughout the Protestant world. The debate between the divinity approach to ministerial
training and the academic approach may have diminished, but the need to care for the
spirituality of Master of Divinity (MDiv) students has not lessened.
In 1964, the very first issue of the journal Theological Education debated the
approaches to ministerial training and featured an article on the spiritual formation of
seminary students (Nelson, 1964, pp. 53-64). A 2003 issue of the same journal still
emphasized spiritual formation as “an important element of theological education” in an
article titled, “Assessing Spiritual Formation in Christian Seminary Communities” (Reisz,
2003, pp. 29-40).
Frederick Reisz (2003) says, “We are still seeking model or benchmark efforts. It
is important that schools pursuing spiritual formation as an integrated element of their
mission are in communication with one another” (p. 39). It does not mean that during this
40-year period seminaries have ignored the importance of the spirituality of ministerial
students. Theological administrators, educators, pastors, congregations, and students
appear to value its priority. There have been some changes in theological education in
order to bring a balance between the two components. The Association of Theological
Schools (ATS) has also realized that the “crisis of faith” in theological education is due to
a lack of spiritual nurturing (Calian, 2002, p. 92), and in 1996 ATS added accreditation
requirements having to do with spirituality (Waits, 1996, p. 61).
In light of the current debate over the spirituality of pastors and the focus it should
receive while they are in training, it seems appropriate to research the current practices
and their effectiveness in seminary training at Andrews University where MDiv degrees
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are being awarded those students who will be employed as pastors for the Seventh-day
Adventists churches of the future.

Purpose of the Study

The purpose of this study was to examine the relationship between Master of
Divinity students’ experiences at the Seventh-day Adventist Theological Seminary and
their spirituality.

Research Questions

The 11 research questions in this study are presented in the following categories:

Descriptive Question for Current Spirituality
Research Question 1. What is the current status of spirituality among graduating
MDiv students?

Relational Questions for Current Spirituality
Research Question 2. What is the relationship between seminary experiences and
the current status of spirituality of MDiv students?
Research Question 3. What is the relationship between support/obstacle variables
and the current status of spirituality o f MDiv students?
Research Question 4. What is the relationship between demographic variables and
the current status of spirituality of MDiv students?

Interaction Research Question
Research Question 5. What is the interaction between selected seminary variables
(Spiritual Formation Course, Field School, Worship/Chapel, Prayer/Study Groups,
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Fellowship with Faculty, Seminary Community, Spiritual Mentoring, Flave Mentor) and
five selected demographic variables (Pastoral Career, Marital Status, Gender, Age,
Ethnicity) in relation to the current status of spirituality of MDiv students?

Descriptive Question for Change in Spirituality
Research Question 6. To what extent do students perceive that they have grown
spiritually through their experience at the seminary?

Relational Questions for Change in Spirituality
Research Question 7. What is the relationship between seminary experiences
and the change in spirituality of MDiv students?
Research Question 8. What is the relationship between support/obstacle variables
and the change in spirituality of MDiv students?
Research Question 9. What is the relationship between demographic variables and
the change in spirituality of MDiv students?
Research Question 10. What is the relationship between seminary experiences,
support/obstacle variables, and demographic variables and the perceived change in
spirituality?
Research Question 11. What is the relationship between seminary experiences,
supports/obstacle variables, and demographic variables and the perceived change in the
sense of calling?

Rationale for the Study

Although there is an abundance of articles and books on spirituality that focus on
both the importance and deficiencies of spirituality in ministers, there are only a few
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empirical studies relating to the intentional nurturing of spirituality in the seminary.
Studies conducted on theological education began in the 1920s. The first three major
studies conducted in the United States and Canada were (a) Theological Education in
America, which investigated about 100 seminaries (Kelly, 1924, p. viii); (b) The
Education o f American Ministers, which was based on a study of 1,500 students from 66
seminaries (Brown, 1934, p. vii; May, 1934, p. 5); and (c) The Advancement o f
Theological Education, which included about 90 seminaries (Niebuhr, Williams, &
Gustafson, 1957, p. xi). These studies mainly focused on the improvement of the work of
seminaries, such as educational equipment, methods, programs, and finances, in order to
be on a par with other professional schools, such as law and medical schools. Robert
Kelly (1924) found that the majority of seminaries did not make much effort in regard to
the spiritual life of students. A decade later, William Brown and Mark May found that the
spiritual conditions in seminaries had not improved (Brown, 1934, p. 155). Many
seminaries failed to satisfy the spiritual needs of students (May, 1934, p. 446). However,
the third study kept silent about spiritual life in the seminary (Niebuhr et ah, 1957).
Recent studies conducted on theological education, pastoral offices, and church
growth all agree that the spiritual formation of students should be an essential component
of the curriculum in a theological seminary (Bama, 1992; Foster, 2002; Greenman &
Siew, 2001; Larsen, 1995; Larsen & Shopshire, 1988; Schwarz, 1996; Vertallier, 1993).
Few studies, however, have been done on the relationship between the seminary
experience and the student’s spirituality. This study addresses this issue. The findings of
this study will be valuable to seminary administrators, professors, and students. Applying
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the findings to the personal and professional lives of students has the potential of
indicating to seminaries how they could enhance their intentional efforts at fostering the
spiritual growth of future MDiv students.

Conceptual Framework

The conceptual framework for this study, shown in Figure 1, is a guide to
understanding the influence of various aspects of the MDiv training in most seminaries
(Carroll, Wheeler, Aleshire, & Marler, 1997, p. 10). This framework consists of
identifying (a) the entry characteristics of the students, (b) the influence of the
experiences during the seminary training, (c) the supports or obstacles to benefiting from
what the seminary offers, and (d) the spirituality of the exiting students.
This conceptual framework is adapted from John Weidman’s (1989) socialization
model of college impact on students. Weidman’s framework is built on earlier research
conducted by Alexander Astin (1970). Astin developed the model “input—process—
output” (I-P-O) and later modified it to, “inputs— environment—outputs” (I-E-O) based
on the belief that students learn by involvement (1985, p. 133; 1991, p. 18). In the I-E-O
model, the student plays a more active role than the I-P-0 formulations. The adapted
framework addresses the three steps, inputs—experiences—outputs, necessary in the
process of identifying the influence of the seminary on selected student outcomes.
John Weidman’s (1989, pp. 87, 93) model seeks to understand salient elements of the
socialization process as it occurs in institutions of higher education. His model
investigates not only collegiate experiences but also three non-college factors—
demographic characteristics, parental socialization, and non-college reference groups—
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SEMINARY EXPERIENCE
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•
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•
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•

Time Management

Figure 1. Conceptual framework for the relationship between seminary experiences and spirituality.

• Spirituality
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which he believes play important roles in the social changes that take place in a student
during the undergraduate program. The adapted framework for this study does not
include parental spirituality and non-seminary reference groups. Although there is some
relationship between these factors and students’ spirituality, this study focuses primarily
on the role of the seminary experience.
A conceptual framework designed to study the relationship between the seminary
experiences and the spirituality of the MDiv students must also recognize the work o f the
Holy Spirit. Spiritual formation includes the work of the Holy Spirit (Mulholland, 1993, p.
16), transforming the student into Christ-likeness. Measuring a person’s participation in
the spiritual disciplines may indicate his or her degree of openness to the work of the
Holy Spirit. Therefore, spiritual disciplines were included both in entry and exiting
characteristics of students. The spiritual disciplines facilitate the transformation by
connecting the individual to the Holy Spirit and creating an atmosphere where the holistic
work of the Holy Spirit can function freely. Spiritual disciplines include the “activities of
mind and body purposefully undertaken” to allow the individual to enter into an effective
cooperation with the Holy Spirit (Willard, 1991, p. 68). Richard Foster (1998, pp. 6 -7)
emphasizes that spiritual disciplines cannot transform the spiritual life of students, but
rather provide a way to facilitate spiritual formation. According to Dallas Willard (1991,
p. 157), spiritual formation comes from an intimate relationship with God and the
prompting o f the Holy Spirit.

Significance of the Study

This study will help those who plan and facilitate the MDiv curriculum for
seminary training to better understand the influence of the formal and nonformal
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curricula and socialization on the spiritual life of the students. It may precipitate changes
that will enhance the overall spirituality o f the MDiv students. Research shows that the
spirituality of a church leader is essential to the effective nurturing and growing of a
church (Gemignani, 2002, p. 7; Lonsway, 1972, p. 165; Maxson, 1991, p. 3; Morgan,
1994, p. 75).

Definition of Terms

The following definitions are provided to ensure uniformity and understanding of
these terms throughout the study:
Call to Ministry. The inner persuasion by the Holy Spirit or the experience by
which a person perceives himself or herself to be compelled to ministry by the will of
God (Niebuhr, 1956, p. 64).
Change in Spirituality. In retrospect, the perceived degree or level of transition
that took place in spirituality during the seminary experiences. Experiences are what
Astin refers to as “involvement” (Astin, 1991, p. 18).
Current Status o f Spirituality: The assessment of spirituality at the time the
student filled out the questionnaire.
Demographic Variables: Are comprised of Prior Career, Prior Pastoral Career,
Sense of Calling, Undergraduate Studies, Marital Status, Gender, Age, Living with
Children, and Ethnicity.
Formal Curriculum: The deliberate and systematic transmission of knowledge,
skills, and attitudes within an explicit, defined, and structured format for space, time, and
material, with set qualifications for teacher and learner. It typically occurs in a school or
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similar instructional setting, under the guidance and control of an instructor (Colletta,
1994, pp. 2364-2365) for grades and/or credits toward a degree. Formal curriculum is an
approach to learning that focuses on acquiring skills, knowledge, attitudes, and values
growing out of planned, intentional learning experiences, and is characterized by
classroom sessions, learning agendas, teacher-directed methodologies, and required
courses of study (Black, 2001, p. 298).
Nonformal Curriculum: Learning that occurs outside of an educational
institution’s credit program. In addition to its formal curriculum, an educational
institution provides various events and opportunities to enrich learning, including chapels,
weeks of prayer, clubs/associations, lectureships, and other activities. Although teaching
in the nonformal curriculum may be intentional and sponsored by the educational
institution, it is not usually directly related to grades or credits. Participation is usually
optional and voluntary. It is a versatile approach to learning related to deliberate
educational strategies and is based on meeting the needs of students outside of the formal
schooling model (Newton, 2001, p. 506).
Obstacle: A barrier; it is something that hinders or prevents students from being
able to benefit from the spiritual nurturing provided by the seminary.
Seminary Experience Variables'. Are comprised of the formal curriculum (Total
Formal Curriculum, Spiritual Formation Course, Regular Courses, Field School, and
Value of Field School), nonformal curriculum (Total Nonformal Curriculum,
Worship/Chapel, Clubs/Associations, Special Events), socialization (Total Socialization,
Peer Fellowship, Prayer/Study Groups, Ethnic Fellowship, Fellowship with Faculty,
Seminary Community, Value of Peer Fellowship, and Value of Ethnic Fellowship), and
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role of faculty (Christian Modeling, Spiritual Mentoring, Value of Modeling, Value of
Mentoring, Have Mentor, Mentor Type, and Mentor Location).
Socialization: Learning that takes place naturally during student interactions
with spontaneous experience/environments, or the normal routines of campus life without
deliberate planning. It is built on a traditional social structure/relationship within a culture.
Learning usually occurs by living within a specific cultural context; there is no special
time set aside for specific instruction; the most fundamental human skills and attitudes
are learned through this mode (Thayer, 2001).
Spiritual Disciplines'. Are “activities of mind and body purposefully undertaken,
to bring our personality and total being into effective cooperation with the divine order”
(Willard, 1991, p. 68).
Spiritual Mentor. A person who is willing to invest time and energy to connect
with students in person to guide their spiritual life. In this study, a spiritual mentor
indicates a seminary faculty/staff member or student who has a significant influence over
a student’s spirituality by his or her personal guidance. The student being mentored freely
receives counsel whenever needed.
Spirituality'. “Christian spirituality is the lived experience of Christian belief’
(McGinn, 1997, p. xv). For this study, the definition of spirituality has been
operationalized to mean frequency of participation in 10 spiritual disciplines and four
spiritual development modes.
Student Commons: Represents a public place for fellowship during breaks located
outside of classrooms in the Seminary Hall at Andrews University. The area includes a
bulletin board for announcements, computers for easy access to the Internet, tables and
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chairs for individual or small groups and group study, and circles of chairs for small
group interaction.
Support/Obstacle Variables'. Are comprised of Spouse Attitudes, Self Support,
Other Support, Church Support, Residence, Total Time Spent, Church Responsibilities,
Home Responsibilities, Employment, and Entertainment.

Limitations and Delimitations

Delimitations of the study include the nature of the sample. The study was
restricted to MDiv students. It tested a single institution, the Seventh-day Adventist
Theological Seminary at Andrews University, and one denomination, Seventh-day
Adventist. Selected variables of spirituality (participation in spiritual disciplines,
perceived spiritual growth, and change in sense of calling), seminary experiences, some
supports or obstacles, and demographics were involved in this study. Other variables,
such as the influence of parental spirituality, level of intelligence, and various other
factors outside of the Seminary, were not addressed.
Because this is not a longitudinal study, respondents may fail to answer with
clear memory regarding their entering time. The findings might not necessarily be true of
other Seventh-day Adventist seminaries or similar institutions operated by other
denominations. However, because of similar objectives, the findings of the present study
may be generalized to some degree to other Seventh-day Adventist seminaries and certain
other seminaries.

Organization of the Remainder of the Study

Chapter 2 includes the review of literature and research related to the problem
being investigated. Chapter 3 describes the methodology and procedures used to gather
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data for the study. Chapter 4 contains an analysis of the data. Chapter 5 includes a
summary of the study and findings, discussion of findings drawn from the findings, and
recommendations for practice and further study.
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CHAPTER II

LITERATURE REVIEW

This chapter is divided into the following sections: Mission of the Seminary,
Historical Background of Protestant Seminary Education in the United States, Historical
Background of the Seventh-day Adventist Theological Seminary, Culture of Theological
Seminaries, Role o f the Seminary in Providing Spiritual Nurture o f Students, and
Potential Supports or Obstacles to Nurturing Spirituality.

Mission of the Seminary

The church is the apostolic institution established by Jesus Christ and empowered
by the Holy Spirit (Acts 2, 4; Luke 6:12-13; White, 1898, p. 291). It has been said that
the seminary exists for the church (Calian, 1983, p. 120; Mouw, 1998, p. 464; Shriver,
1980, p. 59). The church needs Spirit-led leaders who minister and equip its members to
be witnesses according to their spiritual gifts (Matt 28:18-20; Eph 4:11-12). Therefore,
the mission of the seminary is to train pastors (Brock, 2001; Cunningham & Weborg,
1993; Maxson, 1991; McCarthy, 2002) who are spiritual and experience the call to
ministry. Unless the pastor is driven by the Holy Spirit, the church cannot be the faith
“community in and through which God accomplishes His will and works out His
redemptive purposes in the world through Jesus Christ” (Coiner, 1964, pp. 12-13; see
also Gemignani, 2002, pp. 7, 9). Knowing this, scholars emphasize that the prior
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commitment of the seminary should be to make “Christ and His service” the basis for all
aspects of ministerial training (Babin et al., 1972, p. 8; Freeman, 1987, p. 45).
Spiritual formation should be the overarching goal of theological education
(Brock, 2001, p. 370; Matz, 1982, p. 4). The academic and non-academic curricula and
the socialization components, combined with the individual call to ministry, all inform
the focus of the seminary. The mission is to provide the blueprint for the process of
enriching the spirituality of students within a spiritual environment (Puthiadam, 1980, p.
81).

Historical Background of Protestant Seminary
Education in the United States

Pre-seminary
During American pre-colonial and colonial times, the leaders of the various
religious groups were most often selected from among those arriving in the new land
having already been educated in their home countries, mostly England and Continental
Europe. However, as time passed and the population in the new land increased, so did the
need to provide leaders trained in America. This was especially true of the intellectual
class. The wealthy among them built institutions dedicated to educating their own future
ministers. During this time, higher education in America was very similar to the models
found in England where the training included a spiritual component but the major
emphasis was the study of regular subjects (Farley, 1983, pp. 6-7; Ringenberg, 1984, p.
37; Ryken, 1987, p. 44).
In America, the most important focus in higher education during the colonial era
was the training of leaders who would become ministers. The goal of Protestant
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education during this time was “the education of the whole person morally and spiritually
as well as intellectually” (Ryken, 1987, p. 43), or a holistic approach to the process of
character formation, paideia (Gilpin, 1984, p. 85). In fact, the plaque over the gate of
Harvard College, the first institution of higher learning established in the United States in
1636, reads, “One o f the next things wee longed for and looked after was to advance
learning and perpetvate it to posterity dreading to leave an illiterate ministry to the
chvrches when ovr present ministers shall lie in the dvst” (Kelly, 1924, pp. 23-24).
The curriculum at Harvard College required students to not only read the Bible
and conduct biblical discussions, but also to set aside time for morning and evening
worship and meditation with a tutor assigned by the administration. Even if a student
declared a plan to serve as a minister and a desire to study the Bible in its original
languages and theology, the study of regular subjects was required. The additional
subjects included but were not limited to mathematics, astronomy, logic, rhetoric,
philosophy, poetry, ethics, and history (Cubberly, 1920, p. 292; Miller & Johnson, 1938,
pp. 703-704; Simpson, 1910, pp. 121, 122). During the early years of Harvard College,
such a large percentage of its graduates entered the ministry that many people called the
college “the school of prophets” and the students “the sons of prophets” (Morison, 1942,
p. 24; Ringenberg, 1984, p. 38).

Divinity Approach
Beginning in the mid-18th century, a college diploma was no longer a license for
entering a ministerial field immediately following graduation. Usually, several years of
waiting had to intervene before such a step would be deemed advisable, mostly because
the candidate was too youthful (Shewmaker, 1921, pp. 104,152; Simpson, 1910, p. 125).
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During this interval, a Reading Divinity strategy was employed. It was a kind of private
tutorial approach o f ministerial training in a setting of close mentorship. In the household
environment, apprentices “imbibed” a theology as well as “the heat of heartfelt”
Christianity and a way of life (Kling, 1996, p. 131).
The graduate who desired to enter the ministry often stayed on campus to pursue
courses of independent study in divinity with the president or a professor. Otherwise, the
graduate could seek out the tutorial services of a well-known local pastor (Fletcher, 1983,
p. 7; Ringenberg, 1984, p. 47). The roles which the theological tutors played in
ministerial training were quite diverse. In either case, for a flexible period ranging from a
few months up to a few years, the candidate would pursue some systematic courses of
reading in order to be licensed for a pulpit.
Because there was no prescribed curriculum, the course plan varied from
instructor to instructor. The Reading Divinity pattern consisted of directed reading,
personal instruction, and answering questions in systematic theology. For Reading
Divinity training, specific bibliographies were circulated as early as the 1680s. Students
were also presented with a series of theological questions in a catechetical fashion and
required to write dissertations on given topics (Gilpin, 1984, pp. 87-89; Kling, 1996, pp.
139, 140).
The number of churches increased in keeping with the immigrant population all
over the United States between 1720 and 1750. During this time, the task of training
ministers initially fell to individual professors and pastors. Among the Presbyterians, the
most outstanding of the private ministerial educators was William Tennent, John Knox’s
great-great-grandson, who founded Log College about 1735 and trained over 20 students.
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Following a similar style, the graduates from Log College established their own schools
along the colonial frontier (Gilpin, 1984, pp. 91, 92). In 1726, Tennent began to educate
his three sons and other young men who desired to be pastors. He maintained a balanced
emphasis between “piety and learning,” believing that ministerial training without a
godly life was o f no value. As the number of students who lived with his family during
their schooling increased, additional room was needed. In 1735, he built a log cabin to
facilitate his teaching, called the Log College (Schnittjer, 1994, pp. 88-91).
The Log College is not separated from the tradition of the Reading Divinity. The
same practices were followed in the Log College approach as in the Reading Divinity
approach but there were a number of students and classes, and they were held in a log
cabin near Tennent’s home (Gilpin, 1984, p. 94; Mead, 1983, p. 242).
By 1835, over 150 American ministers had participated in the apprenticeship
practices and, between 1750 and 1825, more than 500 ministerial candidates trained in
Reading Divinity for home and foreign missionary service. Considered the Dean of
Congregational tutors, Nathanael Emmons trained more than 80 ministers beginning in
1773 throughout the 54 years of his pastorate in Franklin, Massachusetts. The Lutherans
were also very active in training their ministers by apprenticeship, beginning in the 1740s
(Gilpin, 1984, pp. 92, 93).
The Reading Divinity approach was considered the single most important
ministerial training method in America from the mid-18th century until the early 19th
century (Kingsley, 1836, pp. 219-228; Kling, 1996, pp. 130, 131; Shewmaker, 1921, p.
154). Reading Divinity was “an exercise of piety, a dimension of the life of faith” (Farley,
1983, p. 7). Although spirituality and learning were not two different aspects but
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“indispensable coordinates” (Dederen, 1990, p. 1), by the mid-19th century a paradigm
shift from Reading Divinity to seminary training resulted in spirituality becoming
secondary to the standards of academe (Clouzet, 1997, p. 207; Kling, 1996, p. 146).

Seminary/Academic Approach
During the 18th and 19th centuries, secularism crept into the institutions of higher
learning. And, even though the ministerial training included apprenticeships, students
were being exposed to ways of thinking diametrically opposed to biblical teachings. The
world of academe still dominated the studies undertaken by prospective pastors, but the
seminaries began to develop curriculum specifically designed for the ministry with the
exclusion of the secular subjects in question. In response to the appeal from the churches
for spiritually-based pastors, the seminaries continued to develop courses based on
academic theology, but added spiritual formation (Hinson, 1973, p. 81).
The transition in the 18th century from regular academic preparation with a
spiritual component, to the study of specialized fields within the study of theology, was
marked by the establishment of a Chair of Divinity at Harvard (1721). With the
establishment of the endowed Chair, teaching divinity became the responsibility of
individual professors with specific training. The teaching of a given theological subject
became the designation of that Chair. This led to the separation of the spiritual component
from other aspects of the curriculum. Divinity became but one of the departments on
campus. The delimited responsibilities within the department were the beginning of
“fields of expertise” (Farley, 1983, p. 9; Shewmaker, 1921, pp. 149, 150).
By the 18th century, New Englanders no longer referred to Harvard as the “School
of Prophets.” It was not only because the separation of divinity training into a single
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department was not working (Shewmaker, 1921, pp. 189-190), but also because Harvard
had moved away from Calvinism toward Unitarianism (Cherry, 1995, p. 14). Chairs of
Divinity began to fail to meet the expectations of the various denominations then
developing throughout America. The final act that severed Harvard College from its
reputation as the main center for training ministers was the appointment of Henry Ware, a
Unitarian, to the professorship of Divinity on February 15,1805, and a Unitarian, Samuel
Webber, to presidency on March 11, 1806 (Marsden, 1994, p. 182; Morison, 1942, pp.
198-190; Ringenberg, 1984, pp. 39, 127). This led to the founding of Andover
Theological Seminary in 1808. Individual denominations began establishing their own
seminaries following the Andover example: the Reformed Presbyterians (1810); the
Presbyterian Church (1812); the Congregationalists (1814); the Uutherans (1816); the
Baptists (1819); the Protestant Episcopal church (1822); the Methodists (1839) (Carroll et
al., 1997, p. 9; Kelly, 1924, p. 25).
By the end o f the 18th century, the “study of theology” represented a unified
discipline. In the early 19th century, however, professors from the first theological
seminaries (Andover, Princeton) studied in Germany and returned to introduce a new
model for ministerial training, one that Friedrich Schleiermacher at the University of
Berlin in 1810 created in his Brief Outline on the Study o f Theology (Schleiermacher,
1830/1966). It consisted of the bipolar type— Wissenschaft, disciplined critical researchinformed theorizing on one hand, and “professional” application for ministry on the other
(Kelsey, 1993, p. 12). With the model, research came to be emphasized and the spiritual
or “the seminary ideal” transitioned into the intellectual or “the university ideal”
(Dederen, 1990, p. 1). By the mid-19th century, Gerhard’s fourfold division of
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theological sciences pattern—Bible, systemic theology, church history, and practical
theology—prevailed in Protestant seminaries in the United States (Cole, 1999, p. 144).
The plurality o f “theological sciences” took the place of the earlier monistic divinity
approach that had emphasized spirituality and student mentoring.
Edward Farley (1983, pp. 100-116) believes that this approach from Germany
became prominent in America because the majority of faculty had been trained in the
Berlin model. The model which compartmentalized the various areas was already leading
theological education down the wrong path. In spite of the warnings, by the early 20th
century, Scheiermacher’s model became the paradigm commonly used in North America
and theorizing became oriented more to research results, and application more to
education (Keane & May, 1994, p. 36; Larsen, 1995, p. 39). After World War II,
seminaries recruited faculty with “shorter pastoral experience but with research degrees
(PhD) and specialization in specific research areas” (Dederen, 1990, p. 2).
From the first nationwide study on seminary education, Kelly (1924) found that
the majority of seminaries did not make much effort to provide spiritual nurture and made
suggestions such as having a spiritual director, chapel, devotional use of the Bible, and
intercessory prayer services saying, “The true success of the Ministry depends on the
spiritual sympathy and devotion of the Clergy. No intellectual or practical efficiency can
supply the lack of these essentials” (pp. 58-59). A decade later the second nationwide
study was conducted by Mark May and William Brown only to find that seminaries still
failed to satisfy spiritual needs of students (May, 1934, p. 446). Brown (1934) also
expressed “a growing concern for the quality of the spiritual life lived by faculty and
students”:
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Unless the seminary succeeds in keeping the religious life of it students unimpaired, it
has failed at the place where failure is most disastrous. . . . Many o f our seminaries do
not seem to be taking this responsibility with due seriousness.. . . They make little
provision for the systematic oversight and discipline of the individual religious
life. . .. The cultivation of the private and corporate devotional life . . . of the
theological student should be regarded as a major responsibility of the seminary.
(pp. 155,156)
The third nationwide study dealt mainly with advancement of theological education but
did not include the need to nurture spiritual growth. This study pointed out this lack of
emphasis on spirituality: “The key problem in theological education in the Protestantism
of the United States and Canada is that of providing and maintaining the most able corps
of teaching theologians and theological teachers possible” (Niebuhr et al., 1957, p. 203).
About a century after the establishment of modem seminaries in the United
States, seminary training again became a focus of discussion. The new desire was to
provide professional training based on an evaluation of the entry characteristics of the
applicants, talents, and choice. William Harper (1899, pp. 45-66) in his article, “Shall the
Theological Curriculum Be Modified, and How?” talked about dissatisfaction with
seminary education expressed by graduates as well as church members. The major
comment had to do with the need to individualize the training program. Brown (1934, pp.
3, 4) also insisted that ministerial education should lean toward professional training just
like other professional disciplines such as law, medicine, and engineering.
When the Association of Theological Schools (ATS) was established in 1936, the
leaders of ATS played a major role in turning the direction of ministerial training toward
a professional education that incorporated an academic model. The ATS standards were
later applied to any seminary requesting accreditation (Glasse, 1971, p. 6; Taylor, 1977, p.
27).
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The focus on professional training soon led seminary education to neglect
spiritual nurturing (Best-Boss, 1999, p. 77; Cherry, 1995, p. 31). This situation mirrored
the concerns o f earlier scholars who observed that the focus on academics left little time
for listening to the Holy Spirit. Gary Greig (1999) critiques the narrow focus on
scholasticism and delineates the consequences:
There have been four consequences to the scholastic, academic focus of
seminaries: 1) the separation of head from heart; 2) the separation of theological
education from church life and ministry; 3) the seminary has come to be viewed
as a poor investment for ministry preparation; and 4) entrenched traditionalism
has led to seminaries being structurally irreformable. (p. 5)
Farley (1983) summarizes the general feeling of theologians of the 20th century when he
states that “the theological student now neither studies divinity nor obtains scholarly
expertise in theological sciences, but trains for professional activities,” which focuses
more on “current problems than on scholarly disciplines” (pp. 10, 11).

Historical Background o f the Seventh-day
Adventist Theological Seminary

The Seventh-day Adventist Church was formally organized in 1863. At that time,
the German influence was already being felt and the seminaries were based on the
academic and research style of ministerial training. With the strong belief among the new
Advent believers that the coming of Christ was imminent, the first leaders kept the focus
on the search for biblical truths and evangelism. By 1870, the first leaders started to issue
annual preaching licenses to those who demonstrated evangelistic successes in new
regions (Winslow, 1990, p. 2). As the number of preachers grew, the leadership began to
provide ministerial training through an independent course of study. The course of study
was intended to last 1 year. It consisted of 10 Bible subjects, four historical works, and an
educational section of English grammar, composition and rhetoric, and punctuation and
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penmanship (White, Andrews, Waggoner, Bell, & Smith, 1870, p. 164). By 1873, biblical
lectures were offered in the local conferences as an 8-week intensive course that used to
follow General Conference sessions (Smith, 1873, p. 108; General Conference
Committee, 1873, p. 117).
Battle Creek College (BCC), the first Seventh-day Adventist college, was opened
on January 4, 1874, to prepare teachers and ministers and “to cultivate in them the
principles of a truly virtuous character” (BCC, 1875, p. 6; Vande Vere, 1972, p. 27).
Students were provided a brief liberal arts education with a few optional Bible courses
(BCC, 1876, pp. 24, 30-34). In 1880, the department of theology was launched with a 5year course (BCC, 1880, pp. 28-29). From 1887 till the early 1890s, all the Bible courses
were given during the winter for the benefit of both regular students and those who could
be present only in winter (BCC, 1887, p. 24).
In 1898, the Battle Creek College Annual Calendar called the college the
“Training School for Christian Workers,” indicating its primary objective was “to afford
young men an opportunity to study for the ministry.” This was accomplished through
Bible classes (BCC, 1898, p. 10). In 1901, the College moved to Berrien Springs,
Michigan, with the new name Emmanuel Missionary College (Phillips & Vyhmeister,
1978, p.128; Vande Vere, 1972, pp. 95, 98).
The General Conference of Seventh-day Adventists recommended at the 43rd
General Conference Committee meeting in September 1918 that Adventist colleges adopt
a new model for ministerial education, to “put on a strongly laboratory basis,” for “actual
experiences in soul-winning” during their course of study (Daniells, 1918, p. 121).
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Pacific Union College and Walla Walla College immediately instituted a “School of
Theology” (Winslow, 1990, p. 5).
In 1932, the General Conference of Seventh-day Adventists took the first steps
toward a “Graduate School of Theology” that would provide a program o f graduate
education based on an Adventist approach, devoid of secularism (Minutes of the General
Conference Committee, 1932; Winslow, 1990, pp. 6, 7). In 1934, the General Conference
started a 12-week summer theology course known as the Advanced Bible School. The
school was held for three summers at Pacific Union College in Northern California, the
only Adventist institution with full accreditation. In 1937, the Church established the
Seventh-day Adventist Theological Seminary (SDATS) in a permanent location, Tacoma
Park, Washington, D.C., where it continued for the following 23 years (Vande Vere, 1972,
p. 244).
At first, majors were offered in Bible and religious history; then, in 1942, the
Master of Arts in religion was conferred. The Bachelor of Divinity (BD) program was
started in 1945. In 1953, the Seventh-day Adventist Church officially recommended that
seminary education be recommended for all ministerial candidates. This action was
reaffirmed in 1956 when a Master’s degree from the Seminary was recommended for
entering the ministry (Robison, 1956, p. 6). In 1964, the BD was again sufficient; but, by
1971, the BD became the Master o f Divinity (MDiv) (Anderson, 1965, p. 24; Neufeld,
1996, p. 76). Currently, a pastor may be hired with a BA in religion or theology, and
though it is not always followed, “the policy of the North American Division (NAD)
requires an MDiv degree for pastors prior to ordination to the ministry” (Bell & Dudley,
2004, p. 203; NAD, 1999, p. 417).
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In 1956, the Autumn Council authorized the establishment of a university-type
institution to include the Theological Seminary and a School of Graduate Studies in
conjunction with Washington Missionary College, now Columbia Union College. A new
institution, Potomac University, was organized in 1957. It consisted of the School of
Graduate Studies and the Theological Seminary. But the plan to affiliate with Washington
Missionary College encountered problems in trying to find an adequate campus site. The
Autumn Council of 1958 voted to move the graduate institutions; and, in 1959, the
Seminary and the School of Graduate Studies moved onto the campus of Emmanuel
Missionary College in Michigan, renamed Andrews University. Today, the Seventh-day
Adventist Theological Seminary remains a part of Andrews University (Neufeld, 1996,
pp. 75-76; Vyhmeister, 1984, pp. 12-13). In June 1970, the Seventh-day Adventist
Theological Seminary was fully accredited by the Association of Theological Schools in
the United States and Canada (Andrews University, 1999, p. 2). In 1982, the General
Conference began to subsidize the MDiv program at Andrews University. The lower
tuition and the change of emphasis from an academic to practical curriculum brought
about a change in the leadership and faculty o f the MDiv program in the Seminary
(Winslow, 1990, p. 9).
From the beginning, there was no formal emphasis on spirituality in either the
independent ministerial training program or the institutional ministerial training.
However, Ellen White (1892, p. 19) one of the main founders of the Adventist Church
emphasized spirituality and the devotional life as crucial factors in ministerial education.
She recommended the biblical method of ministerial training, which combines academic
study with personal spiritual growth:
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Those especially who have the ministry in view, should feel the importance of the
Scriptural method of Ministerial training. They should enter heartily into the work,
and while they study in the schools, they should learn of the great Teacher the
meekness and humility of Christ. A covenant-keeping God has promised that in
answer to prayer His Spirit shall be poured out upon these learners in the school of
Christ, that they may become ministers of righteousness. (White, 1915, p. 81)
Allen Anderson (1965) in Ministry, an SDA journal for pastors, concluded his
article on “Development of Our Future Ministry”: “We must never forget that academic
attainments are not the only essentials to a full ministry. It requires Spirit inducement to
make men dynamic. This is the secret of success in the greatest work ever committed to
men” (p. 24).
However, studies indicated a lack of spiritual nurture in ministerial training. Don
Jacobsen’s (1974) study showed that students attending the SDATS between 1969 to
1973 sensed that there was a lack o f spiritual emphasis in their program and too strong of
an emphasis on academics (pp. 63-66). Edward Dower’s (1980) study also showed that
graduates from 1970-1977, faculty, the conference presidents, and students in the spring
of 1979, all indicated that there was very little nurturing of spirituality in the seminary
training. There was a wide gap between spiritual need and preparation. The “ability to
maintain a meaningful devotional life” ranked 71 on the preparation scale, while it ranked
2 on the need scale (pp. 90, 99-102,106-108, 141- 145). Roger Dudley and David Dennis
(1988, p. 77) also found that there was a wide gap between academics and spirituality in
the Seminary experience. Pastors perceived their seminary training to have been strong
academically but somewhat weaker in areas pertaining to spiritual nurturing. MDiv
graduates of the Seminary in 1989 and 1990 also gave priority to the need to be prepared
in their personal spiritual life, but they were not satisfied with the preparation they
needed at the Seminary in this area (Dudley, 1995, p. 5).
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In the early 1980s, perceiving the deficiencies in nurturing spirituality, the
Seminary started a Pastoral Formation course to provide a personal spirituality-oriented
training and professional pastoral experience. Under the supervision of a local pastor and
a faculty advisor, students formed “growth-action” groups and engaged in various church
activities, including prayer and Bible-study. First-year students worked with “in-reach”
types of activities. Second-year students worked with “out-reach” types of activities. This
program appeared to be successful in providing practical training (“Campus Update,”
1984, p. 4). Although it still did not include intentional factors to enhance the spirituality
of MDiv students, it is considered to be the forerunner of the Spiritual Formation course
currently being offered at the SDATS at Andrews University (Vertallier, 1993, p. 46).
Since 1992, the SDATS has required MDiv students to take the Spiritual
Formation class. According to the MDiv Program Assessment in 1996, 75% of the
graduates reported that the seminary education strengthened their faith and commitment
to the Church. But still many expressed their negativity regarding spiritual programs.
Seventy-nine percent o f the students were dissatisfied with chapel services, and 88%
were dissatisfied with spiritual guidance (Clouzet, 1997, pp. 3, 14, 274). Carol Tasker
(2002) studied 120 MDiv students, focusing on their experiences in the Spiritual
Formation course. She concluded that students grew spiritually and that they perceived
the Spiritual Formation course to be the highlight in their seminary experience (pp. 118125, 335-342).
The spiritual training of students at Andrews University is enhanced by the
influence of the variety of people on campus. Each student offers different lenses with
which to view and enhance spirituality. According to the SDATS 2004 website, the
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Seminary has one of the most ethnically and linguistically diverse campuses in North
America. There are about 400 resident students and another 500 extension students in
several locations in North America, Inter-America, Europe, Africa, and Asia. Accordingly,
the Seminary provides opportunity for inter-ethnic and inter-cultural fellowship.
In September 2003, the SDATS unveiled a new 3-year strategic plan. At that time,
in keeping with the belief that a mission statement is a crucial factor in creating a positive
culture for spiritual development, the following mission statement and core values were
adopted:
We are a learning and worshiping community of culturally diverse people, called to
serve our Creator God, the Seventh-day Adventist Church, our congregations and our
world by preparing faithful and effective leaders to make disciples of all nations and
proclaim the everlasting gospel of Jesus Christ in the setting of the three angels’
message of Revelation 14. (p. 5)
The six values based on the spirituality core of the mission statement are faithfulness with
expectation, Christ-likeness with humility, respect with justice, community with joy,
discipleship with wholeness, and service with passion (SDATS, 2003, p. 5)
In 2005, the SDATS still serves as the main training center for Seventh-day
Adventist ministers, even though seminaries are being established in many different
locations around the world. According to the mission statement and its core values, the
inclusion of spiritual components indicates a desire to provide a balance among
spirituality, professional training, and academic education.

Culture of Theological Seminaries

Culture is a way of life, the way people think and hold world views. Clifford
Geertz (1973, p. 252) and Ann Swindler (1986, p. 273) state that these ways of thinking
and doing are illustrated by the use of symbols accepted and understood by a group of
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people. In a seminary, culture is built over time by the interaction of successive cohorts of
students, faculty, and staff members, and by engagement in the various practices of the
denominational traditions and heritage. These interactions have resulted in cultural
activities peculiar to seminary training. To facilitate this process and create a desirable
culture in a seminary, it is important to design deliberate steps that take into consideration
the leaders, the school policy, facilities, and the environment.
The leaders o f the seminary are most critical for establishing a unique culture
conducive to nurture spirituality. The administration, faculty, and staff must focus on the
culture of the learning environment of the seminary. Culture in this context refers to the
practices of the seminary, the way o f life, what is valued, knowing one can make a
mistake without being judged, and believing that each participant has something to offer
to the learning process. In this collaborative environment, the leaders do not create the
culture, but serve as facilitators who model Christ-like qualities. The various ethnic and
cultural backgrounds can be incorporated into the program, creating a seminary
community o f spiritual nurturance. The resulting atmosphere, inclusive of both leaders
and students contributing to the development of the environment, will be favorable to
learning (Carroll et al., 1997, pp. 273-274; Norris, 1964, p. 312; Palmer, 1998, pp. 74-75).
The culture o f a seminary plays a powerful role in the spiritual formation of the
student (Banks, 1999, p. 24; Carroll et al., 1997, pp. 268-271; Cram & Saunders, 1992,
pp. 43-46). A seminary should build a faith community in which all students from various
ethnic and cultural backgrounds are able to merge and share the same faith and a unique
seminary culture to nurture the spirituality of the students (Banks, 1999, p. 210;
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Thompson, 1996, p. 33). Thus spirituality must be a major focus of the leaders who set
out to develop a seminary.

Seminary as a Faith Community
“Community life contributes to the development of theological students at almost
every point. For three years or more the mind of the student is molded and the spirit
nourished by interaction with other students and teachers” (Niebuhr et al., 1957, p. 174).
The seminary is a faith community which has its own unique culture (Borsch, 1991, p.
73; Gilligan, 2002, p. 2). It forms the framework where participants live out what they
believe in their own lives (Messer, 1995, p. 95; Poling & Miller, 1985, pp. 150-168).
Thus the spiritual formation that takes place during the seminary years is directly
influenced by this community experience (Cully, 1990, p. 609; Nicholls, 1995, p. 232).
It is thought that a seminary teaches ministry best in a community setting because
the world desperately needs communities to overcome “the alienating, mechanizing,
pluralizing tendencies o f modem life” (Poling & Miller, 1985, p. 168). Major ATS studies
on the spiritual development of ministerial students reported that no spiritual formation
takes place without an experience of community (Babin et al., 1972, p. 26; Edwards,
1980, p. 37). Yet, community is increasingly difficult to find in institutions where
extension program, block scheduling, and one-day-a-week or evening classes are
common (Senior & Weber, 1994, p. 27).
Numerous studies conducted by George Bama (1993, p. 143) indicate that
seminary students were generally disappointed by the absence of community within the
student body. This may be due to the many subcultures within the seminary setting. At the
graduate level, the subcultures are closely related with two factors in particular: the
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degree of “intellectual commitment” and the character of “the vocational aspirations” of
the students (Fielding, 1966, p. 105). A more diverse population of students is currently
entering seminaries. There are more part-time and special students, more commuters,
more self-employed students, and more “second-career” students. Also, there are more
recent converts entering the seminary training. Each of these groups contributes to the
multiplicity of subcultures.
The faculty must build a faith community in the seminary where the integration of
faith and learning can take place and students and faculty can grow spiritually together.
Astin claims, based on a nationwide study of the faculties from 445 institutions, that
student-oriented faculty giving higher priority to students can lead to a greater sense of
community and to greater student satisfaction and educational achievement than researchoriented faculty giving higher priority to research. Astin found that the latter have
negative effects on student satisfaction with the faculty and the overall college experience.
Having research-oriented faculty also “strengthens the students’ materialistic values”
(Astin, 1993, pp. 15, 16, 18; 1999, pp. 591-592).

Characteristics of the Students
The literature demonstrates the necessity of including demographics, diversity,
prior education, work experiences, and a sense o f calling when studying spiritual
formation because such characteristics have been discovered to have an influence on
spirituality (Aleshire, 2003; Delaney, 2005, p. 152; Foster, 2002; Speller, 2002; Vuong,
2002).
Since the 1960s, student bodies in seminaries have changed considerably. They no
longer fit the stereotype of White males in their 20s brought up in a Christian
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environment dreaming to be “an instrument of God.” The mean age of overall MDiv
students substantially increased from 30 to 34 between 1980s and 1990s, and to 36 in
2003 (ATS, 2004, Table 2.14; Fletcher, 1983, p. 69; Larsen, 1995, p. 41). A 1994 study
found that the average age of MDiv students during that year was much older than that of
law and medical students, and that most chose theological education after completing a
different undergraduate program. These older students bring different aspirations,
experiences, and problems but often more commitment to pastoral ministry, though their
serving time may be shorter (Aleshire, 2003, p. 33).
From 1970 to 2000, the number of women entering the seminary increased not
only from the White majority but also from among both ethnic minorities in the United
States and international students. Women enrolled in an MDiv program represented only
14% of students in 1974, 18% in 1984, 27% in 1994, and 31% in 2004 (McCarthy, 2005,
p. vi). The development and sustaining of an acceptable culture in the seminary was
complicated by all these changes, particularly the introduction of women into the
ministerial training programs. The traditional views of family with the man as the priest
of the household did not easily absorb the idea that women could preach and serve in the
many roles thought to be reserved for men. In 1972, ATS amended its accrediting
standards to read, “Admission to theological study shall be without regard to race, ethnic
origin, or sex” (Gilligan, 2002, pp. 2, 3).
Changes continued to take place with the number o f non-White students
constituting one-fifth of the student body in 1999. Between 1997 and 2001 the number of
minority students increased 24%, while the number of White students increased only 7%
(Aleshire, 2003, p. 34).
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With significant experience in the various areas in the world, a large number of
second career students entered the seminary. These students brought a new richness to
seminary life (Cetuk, 1998, p. 53; Liefeld & Cannell, 1991, p. 23; Wilkes, 1990, p. 61).
Career changes are not unusual today and neither were they in biblical times. Many calls
in the Bible required a change in vocation for such leaders as Moses, David, and the
disciples (Till, 1976, p. 27).
Diversity, when incorporated into the very life of the seminary, enriches the
educational and spiritual environment in innumerable ways. For many students, diversity
provides a good source of growth in their spiritual life. They feel challenged intellectually
and spiritually by interacting with students from various backgrounds. Usually, these
benefits of diversity are derived from fellowship with other students, less often from
formal curriculum. Conversely, a poor understanding of diversity may lead to blocking
the channels o f teaching and learning. Diversity should not be seen as a negative factor.
Rather, it can be a valuable tool to create a lively context to nurture the spirituality of
students. It also empowers students to confront God’s truth in a multi-cultural world
(Vuong, 2002, pp. 46, 49-50).
Another phenomenon of current enrollment is the increasing number of students
who attend the seminary with no desire to enter pastoral ministry (Farley, 1998, p. 114).
Rather than become church pastors, seminary graduates are far more likely to serve as
non-ordained lay professionals (Aleshire, 1994, p. 8). When questioned, these students
responded that they chose to attend the seminary for their own personal spiritual
formation (Calian, 2002, p. 81; Keane & May, 1994, p. 36; Liefeld & Cannell, 1991, p.
23; Mouw, 1996, p. 287).
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The decline in the academic quality of entering seminarians is of concern to
administration and faculty (Schuth, 1999, pp. 64, 120). In 1947, about 1 out of 10
members of Phi Beta Kappa among college graduates entered the ministry according to
Paul Wilkes (1990, p. 61). Now, the concern is just to find seminary students who have
enough knowledge and basic skills so that they can begin the graduate program (Farley,
1998, p. 114).

Perceptions of Seminary Life Held by Graduates
Students who attended the various seminaries through the transition from a
monoculture to a multi-culture environment still perceived that the seminary laid strong
theological foundations but, though it provided some benefit to their spirituality, did not
greatly affect their spiritual growth and prepare them to be spiritual ministers. In
particular, those graduates who are currently serving as church pastors feel that they were
not well prepared for their current jobs. They indicated that the seminary experience
trained them by using a clerical paradigm and helped them develop important
frameworks for ministry from different theological traditions (Bama, 1993, p. 125;
Greenman & Siew, 2001, p. 7; Kelsey, 1992, p. 163; Morgan, 1994, p. 74). In another
study, just over a third of the pastors who had been out of the seminary for 5 to 7 years,
agreed that the seminary helped them “develop habits of personal spiritual growth and
devotion.” Older and female graduates were more likely to agree that the seminary
contributed to their spiritual growth (Larsen, 1995, p. 47).
In addition, many seminary graduates who entered the ministry and then left for
non-pastoral careers felt that their seminary experience had been faulty and irrelevant.
They complained that there was too much to leam and that there was a lack of spiritual
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training for the necessary tasks needed for their ministry (Mackie, 1969, p. 114). Less
than one-third of the ex-pastors assessed the seminary as having provided good
ministerial training. The rest felt that the seminary did not meet their spiritual needs nor
did it provide the training needed to meet local church expectations (Jud, Mills, & Burch,
1970, pp. 67, 68). “Current students and church officials also complain about the
inadequacy o f their theological education in preparing students for ministry. They imply
that the seminary should have done a better job preparing them for ministry” (Cetuk,
1998, p. 65).

Academic-Oriented Curriculum
Seminaries are most often considered academic institutions seeking to produce
graduates who have knowledge about ministry. Scholars believe that seminaries should
be “intellectual centers” o f theology (Borsch, 1991, p. 73). Gaining entry into major
American Protestant seminaries is an academic rather than a spiritual challenge (Bama,
1993, p. 138). It seems that seminaries are choosing to take responsibility for the
intellectual (university ideal) separated from the spiritual (seminary ideal). This
assumption is not new. As far back as an 1893 conference of the Evangelical Alliance,
Francis Brown declared, “The theological seminary is not a church, and was not intended
for the spiritual training of future ministers, but for their intellectual training” (Fletcher,
1983, pp. 11, 12). As mentioned earlier, the criterion for making faculty appointments
also emphasizes academic research rather than ministerial experience and spirituality
(Dederen, 1990, p. 2).
Authorities admit that seminaries are too academic. Samuel Miller, Dean of
Harvard Divinity School, articulated, “The seminaries are too intellectual and academic”
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(as cited in Babin et al., 1972, p. 44). Particularly, Protestants have tended to think that all
problems can be solved at the intellectual level. However, Cetuk (1998), a modem
seminary educator who has taught in a seminary nearly a quarter century, suggests that
seminaries “reframe [their] view of theological education from that of intellectual
development only to the larger frame of spiritual formation in a self-conscious, rationally
disciplined, and committed way” (p. 34).
Over the last few decades, graduate schools have increased the academic rigor
required for graduate degrees in law, medicine, and other areas. Theological seminaries,
in an effort to create a comparable reputation, have made great efforts to produce
professional ministers. Forster Freeman (1987, pp. 44, 55) asserts from an ATS study that
seminaries currently emphasize professional formation, not spiritual formation. As a
result, seminaries are being accused of preparing professional scholars rather than
spiritual leaders of congregations (Brown, 1934, pp. 5, 21; Calian, 2002, p. 68; Robbins,
1997, p. 93). The pastor who concentrates on theory and abstraction does not necessarily
bridge the gap between being an intellectual giant and a spiritual leader. If a seminary
becomes a research-oriented graduate school, it may just produce “intellectual giants”
who are “spiritual dwarfs” as Martin Mathews (1897, p. 285) warned more than a century
ago. There must be a balance between the formal and nonformal curriculum, between
academic norms and modem professional norms in order to provide the spiritual base
needed in theological education (Hough & Cobb, 1985, pp. 14, 17).
It is necessary for the seminary to avoid both “the anti-intellectual extreme which
maintains that training can do nothing and the fallacy of Erasmus which tends to hold that
training and education can do everything” (Wolbhecht, 1966, p. 94). Over-loaded
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academic study, nevertheless, may discourage spirituality. The pressures of academic
study may make it worse because of a lack of integration in the classroom and a tightscheduled curriculum (Greenman & Siew, 2001, p. 8).

Role of the Seminary in Providing Spiritual Nurture

The word “seminary” is from the Latin seminarium, meaning “seed plot,” namely
a “hot house” for plants (Calian, 2002, p. 1). Theological education is the major venue for
developing spiritual leaders for churches (Honeycutt, 1981, p. 3; Stackhouse, 1987, p. 57).
The seminary must deliberately provide for an “authentic spiritual life and disciplined
devotional experience” (Wolbhecht, 1966, p. 89). Each area o f the seminary experience
can contribute to the spiritual formation of students (Cetuk, 1998, p. 12). In the seminary
setting, besides formal curriculum, spiritual formation takes place in a variety of ways,
including chapel and worship, small groups, fellowship, interaction with spiritual mentors
and faculty, and field school education (Senior & Weber, 1994, p. 27).
Critiques of the seminary say that theological education has not been nurturing the
spirituality of students as much as it should. Some feel that Western seminaries have
forsaken the spiritual experiences and disciplines that have nourished ministers
throughout church history (Morse, 1995, p. 36; Nouwen, 1971, p. xvi). Apologists for the
seminary say that seminaries tend to exclude directed spiritual training from their
curricula mostly because they do not know how to do it, and it does not seem to fit the
academic framework. As a result, spiritual formation is often “conveniently neglected or
intellectually denigrated” (Amirtham & Pryor, 1991, p. 62).
This denigration of the role of spiritual training is affecting the way in which the
administration and faculty view its place in seminary training. Anthony Nkwoka (1996, p.
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20) observes that no matter how good the curriculum a seminary provides, in most cases
the theological training discourages spirituality rather than enhances it. Carnegie Calian
(2002, pp. 90-92) shares his finding that students fear that the seminary will undermine
their “faith” even while they are studying Bible-related subjects. Mary Morse (1995)
suggests that seminaries produce religious leadership instead of spiritual leadership due
to the influence of “Western behavioral sciences” and giving up “the routines of spiritual
exercises” (p. 36). Many other scholars challenge theological seminaries to build a more
comprehensive understanding of the quality training needed to develop spiritual leaders
for the church (Farley, 1983; Kelsey, 1993; Morse, 1995; Nouwen, 1971).
According to Martin Redekop (1966), the objective of seminary to gain
“knowledge about God” should instead be a desire to have a living “knowledge of God”
(p. 203; see also Zuck, 1998, p. 112). Even though attending a seminary and graduating
with a terminal degree in ministry cannot guarantee to change the character or behavior,
there is at least the opportunity to provide the process whereby a student can continue to
identify their sense of calling and help them toward spiritual maturity, resulting in more
effective ministry (McCullough, 2000, p. 24). Participation in worship, various
fellowships, special programs or lectureships, social events and whatever happens to an
individual student during the seminary years has an influence. The connections must be
recognized in order to train effective leaders (Cole, 1999, p. 154; Senior & Weber, 1994,
p. 20).

Spirituality
Spirituality in the broadest sense refers to “whatever in human experience is alive
and intentional, conscious o f itself and responsive to others” (Hosmer, 1984, p. 425).
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Christian spirituality is “focused in Christ and his Body the Church as the community of
believers and the locus of the encounter between the human and the divine” (p. 425). This
dissertation defines “spirituality” as “the lived experience of Christian belief’ (McGinn,
1997, p. xv), referring to spiritual growth towards Christlikeness, reflected in one’s
relationships with God, the Word, others, and critical self-reflection.
The term “spirituality” has no direct equivalent in Scripture, but the foundational
documents of the term are “spirit” from both the ruah in the Old Testament referring to
breath of life, which brought human beings into existence (Nelson-Becker, 2005, p. 197)
and the pneuma in the New Testament referring to the establishment and fostering o f His
church (McGinn, 1993, p. 14). Paul used the adjective “spiritual” (1 Cor.2:14-15) to
distinguish the “spiritual person” (pneumatikos) from the “natural person” (psychikos
anthropos) (McGinn, 1997, p. xv; Schneiders, 1990, p. 20). Spirituality in a person refers
to a life guided by the Holy Spirit (Rom 8:5; Gal 5:16), “the driving force of a life, rooted
and founded in the Spirit” (Marschisano, 1989, p. 26). It involves the vital relationship
between the human being and the divine being through the Holy Spirit in Christ Jesus as
illustrated by the vine and the branches in John 15 (Albin, 1988, p. 657; Armerding, 1992,
p. 42; Foster, 1998, pp. 6-9).
The primary role of a seminary is to produce spirit-led leaders who surrender their
hearts to the Holy Spirit. Spirituality is what a congregation wants above all else in their
pastors and seeks to hear reflected in every sermon (Johnsson, 1994, p. 4). The spiritual
growth of the church must be a supreme priority, “recognizing that evangelistic growth
can only truly take place in the context of spiritual growth” (Maxson, 1993, p. 11). This is
because not only the church but also the world desperately needs spiritual leaders who are
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truly servants of the Spirit (Dodd, 2003, p. 150; Morgan, 1994, p. 75; Nkwoka, 1996, p.
27).
The cultivation o f spirituality is essential (Boa, 2001, p. 76). However, it is not
enough for a seminary to teach spirituality in the classroom setting because it must also
be learned in the real life context (Cunningham & Weborg, 1993, p. 56). It is through
relationships with fellow students, faculty, and staff in the setting of a wider community
of faith that spirituality grows in a natural way (Meyer, 1977, p. 105).
Whereas spirituality could be divided into four dimensions (Thayer, 2004, p. 201)
- Relationship with God, relationship with the Word, critical self reflection, and
relationship with others - it is “a unitive, integrative, and holistic discipline” (McCarthy,
2002, pp. 2, 8). It should be nurtured by the entire experience of the seminary life— an
academic curriculum as well as a practice of faith. Spirituality does not exist in a vacuum.
For the spiritual person, there is no difference between sacred ministry and secular jobs,
personal devotion and daily routine, or the faith community and the larger community
(Greenman & Siew, 2001, pp. 5, 6). Spiritual maturity is manifested by the ability to
recognize and apply the teachings of Jesus to daily life. To the extent that seminarians
follow Jesus, which includes practicing the spiritual disciplines that He practiced, they
not only grow inward spiritually, but become reliable helpers to transform and equip
other people (Hunt & Hunt, 1993, p. 275; McCarthy, 2002, p. 16).

Enhancement of Spirituality

The importance o f spirituality cannot be weakened no matter what has happened
and will happen in the history of Christianity (Hinson, 1973, p. 74). The seminary should
not fail to play the role o f the fountainhead of the spiritual formation o f ministers
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(Nkwoka, 1996, p. 27). Spiritual formation must be the ultimate goal and function of
pastoral ministry (Maxson, 1991, p. 3) and seminarians must be trained “to make ready a
people prepared for the Lord” (Luke 1:17 NIV).
Almost all scholars agree thatpaideia or character formation is the heart of
theological education. Whether the approach to seminary education is paideia or
wissenschaft, scholars believe that spirituality may be enhanced by including a
combination of study, observation, and participation (Banks, 1999, p. 157; Hart & Mohler,
1996, p. 15; Kelsey, 1993, p. 6).
Scholars warn against separating academics and spiritual formation in theological
curricula. In order to help develop pastors who integrate intellect, practice, and the
spirituality that churches require (Chow, 1995, p. 221; Paulsell, 1998, p. 230), seminary
curriculum must be designed with spiritual formation embedded in the whole seminary
experience as well as taught within a specific subject (Amirtham & Pryor, 1991, p. 63;
Smith, 1996, pp. 84, 85). Students who participate more actively in the whole seminary
program tend to focus on their own individual spiritual growth. In both the studies of
Matthew Mayer (1989, pp. 103-105) and of Jim McCullough (2000, p. 24), students
involved in a faith community and educated to practice various spiritual disciplines along
with formal courses reported that the various seminary experiences— study, prayer,
worship, fellowship with professors and students, and even psychological counseling—
led to significant spiritual growth during their seminary years.
To enhance the potential for spiritual growth during the seminary years, from the
very first nationwide study on seminary education, Kelly (1924, pp. 59-60) recommended
that the seminary (a) hire at least one spiritual director; (b) place emphasis on the study of
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the Bible for devotions; (c) provide chapel service-centered life; (d) include meditation
and prayer with spiritual instruction 1 day each semester; and (e) sponsor intercessory
prayer services. It has taken many years for the focus to shift towards the adoption o f his
recommendations. The seminary’s success of spiritually forming students, however, is not
determined solely by what it provides its students. George Bama (1993, pp. 146-147)
stresses the importance o f collecting information regarding the entry characteristics of
students to identify the influence these characteristics might have on the enhancement of
the overall spiritual growth o f students while they are in the seminary. He suggests that
specific entrance criteria be established in order to select qualified students in the area of
spirituality. The applicant must demonstrate a sense of calling, passion for ministry,
evidence o f having served the local church, and sufficient academic experience, and a
capacity for learning.

Role of Sense of Calling in Spirituality

Spirituality and a sense of calling cannot be separated. They sustain and nourish
each other (Downey, 1997, p. 147). Spirituality clearly helps people sense the call to
ministry (Buechlien, 1980, p. 6; Gemignani, 2002, p. 35). The call of God creates the
essence, the fountainhead, and the parameters of a pastor’s spirituality. The great
challenge to pastors is balancing their own personal relationship with God and remaining
true to the sense of calling (Chambers, 1935, pp. 16, 301). Without the sense of calling, a
person cannot enjoy the ministry (Goodman, 1994, p. 12). The pastor who has lost the
awareness of the calling can easily become diffused or burned out. They come to lose
their clear sense of identity, spiritual passion, and vision for the ministry (Johnson, 1988,
pp. 11, 15-17).
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Even though a student may enter the seminary with a sense of calling from the
Lord to enter the ministry, one of the desirable outcomes of a seminary education is an
enriched or higher sense of calling to follow the commission to serve in ministry
(Nicholls, 1995, p. 228; Smith, 1962, p. 88). Pastors need to reference and re-experience
their initial passion and motivation in order to experience continuing joy and courage
throughout their ministry (Chilstrom, 1981, p. 334). After entering the seminary, the
learning climate should allow for this process to continue. Professional skill cannot take
the place of this sense o f “calling” (Steckel, 1981, p. 381).
Although every Christian is called to be a witness (Acts 1:8), not everyone is
called to the ministry. It is an exceptional calling. To many people Christ said, “Go home
and tell what God has done for you.” To a few he said, “Leave your nets and follow me.”
This call to ministry should result in a closer relationship with Christ.
A half century ago, a study conducted across North America reported that the
“sense of calling” is the primary impetus to bring individuals into the ministry (Niebuhr
et al., 1957, p. 4). In church history, whenever ministry has been considered as a career
rather than a calling, the mission of God has become contaminated (Messer, 1995, p. 28).
William Coffin (1993, p. 77) distinguishes a call to ministry from a career. In his opinion,
a career looks for success and money, a calling seeks value and a difference. Findley
Edge (1971, p. 141) points out that the sense of calling cannot be based on feelings of
“oughtness” which take away the joy in Christian living. A person who performs a
ministry from a sense of “oughtness” experiences little joy in the life.
According to many scholars, MDiv students come to the seminary from a direct
call or a growing conviction (Edge, 1971, pp. 177-178; Watson, 1982, pp. 28, 29; Wilkes,
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1990, p. 66). A longitudinal study by ATS found that 90% of 5,203 seminary students
and graduates from 49 seminaries (enrolled in 1986 and 1991) decided to attend the
seminary due to a direct acceptance of a call to ministry (Larsen, 1995, pp. 6, 15-21).
In more recent years, the sense of calling as a motivation for entering ministry
may have diminished. Ken Swetland says, “It used to be that people preparing for
ministry had a strong inner sense of call from God. .. . Now students come to the
seminary seeking clarification of call” (as cited in Frame, 2002, p. 96). John Woodyard
also indicates that current students have a low sense of calling (as cited in Morgan, 1994,
p. 75). Seminary preparation should be a response to the call, rather than an attempt to get
a call (Oswald, 1980, p. 2). Some believe that seminaries should help students understand
a genuine call to ministry (Frame, 2002, p. 96). Such strengthening is possible. Daniel
Thompson (2002, p. 110) found that 93% of the seminarians studied left the seminary and
entered the ministry with a sense of calling.
Spirituality or “the personal relationship to God and a sense of calling are basic
to the ministry” (Smith, 1962, p. 83). God’s calling does not automatically sustain one’s
spiritual growth. The student must devote special attention to maintaining a clear sense of
calling and spirituality, which may take shape within the daily life of the seminary (Klein,
1987, p. 38; Marshall, 1981, p. 126).

Role of Spiritual Disciplines in Spiritual Formation

Spiritual formation is not instantaneous but cultivated. It is fundamentally the
work of the Holy Spirit (Boa, 2001, p. 76; Leonard, 1981, p. 55; Liefeld & Cannell, 1992,
pp. 242, 243). It is the process of learning how to allow the Spirit to empower (Cullinan,
2001, p. 397). Protestants have tended to avoid the concept of spiritual discipline, lest the
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work of the Holy Spirit be denied (Cully, 1990, p. 609). But spiritual growth requires
cultivation as an intentional process that prepares the way for the Holy Spirit to transform
the individual into a maturing disciple (Cullinan, 2001, p. 397; Cully, 1984, p. 23). By
spiritual disciplines we maintain control over the self to continue the relationship with
God (McGrath, 1999, p. 3; Messey, 1985, pp. 14-15).
In order to illustrate the discipline of the spiritual life, the Bible uses the
metaphors of an athlete, a soldier, and a farmer (1 Cor 9:24-7; Eph 6:10-18; 2 Tim 2:3-6).
Jesus emphasizes self-discipline, singleminded commitment to living the life of the
heavenly kingdom, in Matt 16:24 (Barton, 1992, pp. 18, 113; Messey, 1985, p. 16). The
scriptures define spiritual discipline as an “exercise unto godliness” (1 Tim 4:7) and “the
product of a synergy between divine and human initiative” (Boa, 2001, p. 79). Jesus
Himself engaged in, or advocated, all the activities that are considered to be the classic
Protestant spiritual disciplines as a means to commune with and obey His Father. He
showed that spiritual strength is not manifested by extensive practice of the spiritual
disciplines, but by a desire to maintain a full spiritual life (p. 78). Therefore, the aim of
the spiritual life is not found in practicing the disciplines. Rather, the aim is to create
space for God by participating in the active love of God in the daily life through
intentional disciplines (Peace, 2001, p. 655).
A number of scholars also view spiritual disciplines as the crucial means to use in
the pursuit of God. They argue that the classical disciplines are essential practices for
those who want to become like Jesus (Foster, 1998, p. 1; Mayer, 1989, pp. 103-105;
Mulholland, 1993, p. 75; Willard, 1991, pp. 25-26). Spirituality is about the
internalization of one’s own faith (McGrath, 2000, p. 10). Two basic principles of
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spirituality represent placing oneself in “the state of deep relationship to God” and giving
oneself over to “the state of being under the control of the Holy Spirit” (Bechtle, 1985, p.
308; Sumithra, 1994, p. 178). Christians who know God desire to live in the presence of
God and, as a result, their consciousness and lives are transformed (McGrath, 2000, p.
10). Henry Nouwen (1981), regarding spiritual discipline as a necessary tool in
integrating the whole self for spiritual life, said, “A spiritual life without discipline is
impossible” (p. 66).
Disciplines do not guarantee spiritual growth. They simply place participants
under the power of the Holy Spirit who can transform them into Christ-likeness (Foster,
1998, p. 7; Leonard, 1981, p. 60). The transformation is God’s miraculous work, not the
direct effort of the individual. Staying connected with God is the task of His followers
(Johnson, 2003, p. 5). Dallas Willard (1991) makes the observation that practicing
spiritual disciplines is not a way to God’s favor. It is a way of putting us into a place
where we are aware of God and open to the power of the Holy Spirit. He explains the
relationship between spiritual disciplines and the spiritually matured person:
The aim and substance of spiritual life is not fasting, prayer, hymn singing, frugal
living, and so forth. Rather, it is the effective and full enjoyment of active love of God
and humankind in all the daily rounds of normal existence where we are placed. The
spiritually advanced person is not the one who engages in lots and lots of disciplines,
any more than the good child is the one who receives lots and lots of instruction or
punishment, (p. 138)
Any aspect of life may become a spiritual discipline. However, the classic
disciplines are thought to be daily devotions, including the reading o f the Word, prayer,
and personal reflection. Without communing with God through the Word and prayer,
other disciplines are likely to be empty activities. Scholars strongly recommend that
pastors place personal spiritual growth at the center of their lives in order to fulfill their
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calling. The secret of successful ministry is in the spiritual devotion the pastor practices.
Nothing else, even intellectual or practical efficiency, can take the place of spiritual
devotion (Hanson, 1995, p. 21; Kelly, 1924, p. 59). As the pastor begins to lose his or her
focus on personal devotion, spiritual passion declines as well. The pastor may spend too
much time and energy on outward activities, applying worldly techniques and standards
for success (Boa, 2001, p. 192; Braunius, 1988, p. 37).

Assessment of Spirituality

The process of measuring spirituality is very complicated (Moberg, 2002, p. 53)
because spirituality is an abstract concept with “multidimensional” facets (Benner, 1991,
p. 3; Glock & Stark, 1965, p. 268) that are “universally experienced,” in part “socially
constructed,” and “individually developed throughout the life span” (Delaney, 2005, p.
152). William Miller and Carl Thoresen (2003) present two basic assumptions for the
neglect of research on spirituality: (a) “spirituality cannot be studied scientifically,” and
(b) “spirituality should not be studied scientifically” (p. 24). Throughout the history of
scientific psychology, spirituality has often been perceived as a construct that is not
accessible to empirical research methodologies (Dittes, 1969, p. 603). However, James
Dittes (1971, p. 82) believes that spirituality can be studied as well as other psychological
constructs.
Thayer (1996) agrees that whereas “spiritual development cannot be studied
directly” because “the nature of spiritual development itself presents a daunting challenge
to measurement, even for those who value measurement,” it can be studied indirectly (p.
4).
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However, James Fowler (1981) implies that faith/spirituality can be investigated
because it is a developmental process toward maturity as a human universal focusing on
developing abilities. Behavioral scientists and psychologists finally agreed that
spirituality is a proper subject for measure (MacDonald, 2000, p. 155; Miller & Thoresen,
1999, p. 6), breaking a belief that behaviorists were “atheists” who viewed “man as a
soulless machine” (van Ormer, 1931, p. 261). Studies suggest that spirituality correlates
well with behavior (Gorsuch, 1984, p. 231). Richard Gorsuch (1990) maintains that
religion/spirituality can be measured in a quantitative way, saying that “everything that
anyone can communicate to another in any form whatsoever can be quantitatively
analyzed” (p. 86, emphasis in the original). Scriptures also support measuring spirituality:
“By their fruits you will know them” (Matt 7:16).
The earliest American contributors to modem psychology— Stanley Hall (1882),
James Leuba (1916), Edwin Starbuck (1899), and George Coe (1900)—made “extensive
use of frequency counts and tabulations of questionnaire replies to discern trends in
religious behavior and experience” (Wulff, 1997, p. 205). From the studies of Leuba
(1916) and L. L. Thurstone and Ernest Chave (1929), measurement of spirituality began
to focus on religious beliefs and attitudes (Wulff, 1997, pp. 209-212).
Even though the assessment of the degree of spiritual maturity and spiritual
growth is necessary to reveal the effectiveness of religious education and other endeavors
to improve spirituality, very little scientific study focused on spirituality until the 1960s
(Moberg, 2002, pp. 47, 48). In an earlier publication, Moberg (1967, p. 12) had
recommended that empirical scientific study of the spiritual component of human nature
be based on “attitudes, beliefs, self-conceptions, and feelings.” At that time, behavioral
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sciences tended to depreciate spiritual phenomena by reducing them to natural
relationships, forces, and processes.
David Moberg (2002) suggests attention be given to certain issues necessary for
better research on spirituality. The research and assessment issues include the following:
1. Investigating spirituality is complicated. . ..
2. No research tool is perfect.. . .
3. The indicators used to measure spirituality are reflectors or accompaniments . . .
not the phenomenon itself.. . .
4. The reification o f measures . . . is similarly deceptive.. . .
5. Reductionism is inescapable in all research on spirituality. . . .
6. Feeling well spiritually [can be an illusion],. . .
7. Trying to satisfy everyone-in-general. . . may fully satisfy no one. . . .
8. Universal measures of spirituality may oppress minorities. . . .
9. Using only universalistic instruments results in the loss of verified knowledge.
10. The most significant issues in assessment on spirituality center around validity,
(p p .53-56)
The guidelines for research on spirituality, according to Moberg (2002, pp. 56-57),
are complex because of the subjective nature of the topic. Due to the variety of religions
and ideologies, instruments have to be designed to fit the group being studied. The
differences in culture, gender, ethnicity, and nationality also need to be addressed when
approaching this type o f research. Terms must be clearly defined, and the process of
analysis must consider the differences in the sample or population. Moberg also
recommends that both qualitative and quantitative methods be used.
The first task for measuring spirituality is to find or develop a precise and reliable
instrument, most commonly a questionnaire (Wulff, 1997, pp. 208, 252). The
questionnaire has been a relatively effective instrument with “adequate reliabilities” and
“good content and predictive validity” (Gorsuch, 1984, pp. 230, 234), two important
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concepts for consistency and trustworthiness (Ratcliff, 2001, pp. 453-454). With a survey
questionnaire, researchers can investigate spirituality through “behavioral frequency
counts” and interpret results as degrees of spirituality (Berry, 2005, p. 632).
Some researchers divide spirituality into several domains. Each domain
“encompasses a wide range o f constructs and variables” and is “amenable to a variety of
qualitative and quantitative assessment approaches” (Miller & Thoresen, 1999, p. 7).
Charles Glock and Rodney Stark (1965) describe five dimensions—“the experiential, the
ritualistic, the ideological, the intellectual, and the consequential” (p. 20. emphasis in the
original). William Miller and Carl Thoresen (1999) offer three domains to characterize
spirituality—spiritual practices, beliefs, and experiences.
In the late 20th and early 21st centuries, the concept of relationship has gained
prominence. Bradley Holt (2005, p. 3) implies that spirituality consists of relationships
with God, self, and others. Caleb Rosado (2003, p. 22) also believes that holistic
spirituality includes relationships with God, self, and others; however, he adds a fourth
dimension, nature or cosmic reality. Nola Schmidt and Kristen Mauk (2004, pp. 3-4) state
that spirituality is a “melding” of the relationships with God, with others, and with the
environment.
Dividing spirituality into four dimensions, Thayer (2004, p. 201) developed a
spirituality instrument based on Kolb’s experiential learning theory. The scales
representing the four dimensions are the following: transcendent (relationship with God),
vision (relationship with the Word), reflection (critical self-reflection), and new life
(relationship with others). In Thayer’s research, measuring spirituality is operationalized
as assessing the frequency of participation in four domains of learning embedded in
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spiritual disciplines. Delaney (2005) maintains that “spirituality encompasses a personal,
interpersonal, and transpersonal context consisting of four interrelated domains: higher
pow er,.. . self-discovery with inner reflection, . . . relationships to others, . . . and ‘ecoawareness’ of nature” (p. 152). Scholars see spirituality experienced in various
relationships: a vertical relationship with God and the Word, and horizontal relationships
with others, self, and/or nature. A summary of the dimensions that characterize spiritual
relationships according to scholars referred to above is shown in Table 1.

Table 1
Dimensions That Characterize Spirituality
Scholar
God
Holt (1993)
Rosado (2003)
Schmidt & Mauk (2004)
Thayer (2004)
Delaney (2005)

Word

Relationship with
Self
Others

Nature

X

X

X

X

X

X

X

X

X

X
X

X

X

X

X

X

X

X

Note. The x indicates an inclusion of the relationship.

The scholars who address relationships all seem to agree that spirituality includes
a relationship with God and others. Only one specifically addresses the Word. The reason
the other scholars do not consider it as a separate dimension may be due to an
understanding that God and the Word are inseparable. Four expanded the relationship to
include the self and three added nature.
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Formal Curriculum
Academic training, the major focus in theological education, is considered by
many to be one of the most important factors in spiritual formation. Donald Senior and
Timothy Weber (1994, p. 28) state that curriculum itself can be profoundly formative in
spirituality. Calian (2002, p. 108), in his discussion of the ideal seminary, emphasizes the
positive relationship between formal classes and spiritual growth. Arthur Holmes (2001,
p. 5) states that faith and learning are so closely related that they support and enrich one
another.
Protestant seminaries have been passive about intentional spiritual formation. It
used to be thought that formal education had nothing to do with spiritual formation. Yet,
the discipline o f study is an essential component of spiritual formation. “Classrooms and
libraries are ideal places” for the Spirit to transform the heart of a student seeking indepth truth while studying or reading spiritual materials (Smith, 1996, pp. 83-86).
Spiritual formation within the academic setting is most effective as long as spiritual
components are nurtured, taught, and encouraged (Senior & Weber, 1994, p. 28).
It is ultimately the study of the scriptures that the Holy Spirit uses to transform
people into Spirit-led servants (Smith, 1996, p. 90). Because the Holy Spirit works
through various avenues to reach individuals, it is important for a seminary to provide a
variety of Bible-related subjects using various methodologies of teaching. Kathleen
Hughes (1996) states:
Some students may be more inspired to change because they are attracted to truth
itself, to new ideas, to being challenged intellectually, to greater diversity, and the
animated discussions in the class. Others may be particularly susceptible to values:
competence, accessibility, and changed ambitions because a spark flies in the
classroom, because they are moved by the authenticity and conviction of a professor
or fellow student, or because they come to love a subject, (p. 8)
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Regular Courses

Regular courses are designed to provide a solid biblical, theological, and
historical foundation for ministry. They consist of academic disciplines, such as church
history, languages, theology, and biblical studies. They are usually taught in a classroom
setting. Not only the seminary, as a whole, but also each class, respectively, must become
a faith community. Otherwise, spiritual nurture is hard to expect no matter what subject is
taught (Kerr, 1973; Miller, 2000, pp. 6-7). Vincent Tinto’s research (1997, pp. 616-167)
implies that classrooms can be smaller communities which are located at the very heart of
the broader academic and social meeting places or crossroads that intersect the diverse
faculty and student communities. Membership in the classroom community provides
important linkage to membership in a seminary community, especially for new students.
According to Robert Marzano and his associates (1992, p. 6), the first dimension
of successful learning—more important than any one of the other four dimensions—is a
positive climate. Students need to feel accepted by the teacher and their peers. When
faculty and staff facilitate an open and safe climate, students feel safe to make mistakes
and leam from them. The learning climate in seminary must be warmed by Christian faith
and love (Norris, 1964, p. 311; Palmer, 1983, p. 74) so that classes can offer not only
content to aid one’s calling but also fuel for the spiritual flame within students (Calian,
2002, p. 13; Smith, 1996, pp. 86, 89).
R. E. Y. Wickett’s study (1980, p. 454) found that there was a positive connection
between learning efforts and spiritual growth. The knowledge of God becomes the
ground of our being, “ft is into this spiritual journey that the academic disciplines come,
not as simple information . . . but as a tradition and understanding . . . [to] illuminate our
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own encounter with God’s presence” (Holmes, 1976, p. 144).

Spiritual Formation Courses and Their History

Spiritual formation cannot be merely a subject apart from other subjects within a
seminary curriculum. Instead, it must be embedded in the whole curricula (Nicholls, 1995,
p. 231). However, to help students rightly start on the road toward spiritual maturity,
theological education should begin with a spiritual formation course (Buechlein, 1980, p.
4). Because spiritual formation requires “intelligence, instruction, and the disciplines”
(Matz, 1982, p. 10), students must be exposed to foundational spiritual disciplines and
leam how to integrate them into practice. Based on a spiritual awakening through a
spiritual formation course, the entire curricula are likely to be integrated to train spiritual
leaders who will be effective in their churches (Calian, 2002, p. 12; Koessler, 1995, p. 65;
McCullough, 2000, p. 24). Spiritual formation courses in theological education should be
required because students need to: (a) do “more intentional self-reflection on the practices
of faith”; (b) “nurture the interrelation of prayer, study and service”; and (c) leam life in
faith community (Jones & Jennings, 2000, pp. 124-126).
Most seminary students admit that they do not live a disciplined and sustained life
as much as they want to (Niebuhr et al., 1957, p. 192). The spiritual formation course
helps students develop their own “rule of life” to practice. The “rule of life” provides a
personal measure o f stability and accountability in spiritual practices. It creates an
intentional awareness of spirituality and relationship with God. The disciplines that the
rule of life imposes help strengthen the will and commitment (Gemignani, 2002, pp. 51,
54; Maxson, 1991, p. 23).
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In the history of Protestant theological education in North America there has been
an increasing challenge that seminaries must take steps to meet the lack of deliberate
spiritual formation. The need to study and improve the process of spiritual formation
among seminary students has been expressed by several writers. By the 1960s the need to
address spiritual formation had become an issue (Bridston, 1967, p. 551). It was not
considered a priority, however, until the early 70s (Edwards, 1980). In 1974, ATS
responded to the need by giving grants to Spiritual Directors for their faculty
development programs to acquaint the leaders with the possibility of incorporating
deliberate spiritual formation into the seminary education process (Buechlien, 1980, p. 3).
In 1980, ATS conducted an extensive study to discover ways to improve seminary
education. The following was one of the key questions, “Has your school developed an
intentional mutually explored set of assumptions and practices in the area of spiritual
formation?” Most Protestant schools did not have a plan for developing the spiritual lives
of their students. As a result of the study, seminaries began to recognize the need to
integrate spiritual formation into the formal training process (Edwards, 1980, p. 16;
Freeman, 1987, p. 44). In response to the research, the ATS proposed that four essential
principles be established: (a) Spiritual formation must be nurtured intentionally; (b)
Spiritual formation must be the prime aim of the entire ministerial training; (c)
Transformation is the work of the Holy Spirit, but the seminary can provide the
opportunity for spiritual growth; and (d) Faith community is the context best suited for
spiritual formation (Buechlien, 1980, pp. 3- 8).
There was opposition to the introduction of deliberate spiritual formation.
Christians in America did not perceive spiritual formation as a part of academic training.
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It was rather perceived as a subjective element to be prescribed by a particular
denomination. For example, Protestantism in America was against the belief that spiritual
disciplines are necessary elements for salvation. Instead, spiritual disciplines as practiced
in Calvinism were used by Presbyterian churches to keep members true to the teachings
and practices o f the group. Methodism stressed the unique role of the Holy Spirit and
encouraged people to join “an accountability group” where they practiced prayer, Bible
study, Communion service, fasting, and participation in small groups as a “godly
exercise” (Willard, 1991, pp. 145-146). The Lutheran approach to spirituality laid an
emphasis on the sacraments and sanctification by faith. Baptist and Pentecostal groups
stressed both faith and the believers’ responsible participation. For many Protestants,
clearly prescribed beliefs and practices of spiritual formation were ignored (Alexander,
1988, p. 10).
Although ATS conducted major reviews of its standards in the early 1970s and
1980s, fundamental categories were not seriously revisited until 1992 when a
comprehensive study was started (Aleshire, 1994, p. 5). The 2-year process, conducted on
the controlling question, “What are the characteristics of a good theological school?” was
reported in the 1994 spring issue of Theological Education. Two years later, the
redeveloped accrediting standards were reported in the 1996 spring issue. One important
outcome o f this 4-year study was that certain aspects of spiritual formation were added to
the criteria for seminary accreditation (Aleshire, 1999, p. 110). The MDiv degree
standard specifies criteria:
2.0 The goals an institution adopts for the M.Div. degree should take into
account. . . growth in spiritual depth and moral integrity.
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3.1.3 Personal and Spiritual Formation: The program shall provide
opportunities through which the student may grow in faith, emotional
maturity, moral integrity, and public witness.
3.1.3.1 The program shall provide for spiritual, academic, and vocational
counseling, and careful reflection on the role of the minister as leader,
guide, and servant o f the faith community. (Waits, 1996, pp. 60, 61)
In response to the new requirements, many seminaries have created new courses and
programs, including doctoral programs with an emphasis on spirituality.
Few issues have raised as much controversy in theological education as spiritual
formation. Even though most of the Protestant seminaries in America are now providing
the spiritual formation emphasis, seminary students indicate that seminary training has
not been as effective at spiritual growth as the subject deserves (Larsen, 1995, p. 50). ATS
continues to promote the need to meet accreditation standards with the inclusion of
spiritual formation components. A 2003 report records the following findings: (a) new
students are no longer already formed spiritually; and (b) the changing demographics of
student bodies bring more complex personal experiences and more psychological
problems (Aleshire, 2003, p. 35).

Field Experience

Witnessing cannot be taught in theory alone; it must be modeled. Learning takes
place when students actively get involved in certain areas (Redekop, 1966, p. 206). A
number of scholars emphasize the links between theory and practice in ministerial
education (Caldwell, 1984, p. 9; Liefeld & Cannell, 1991, p. 23; Smith, 2000, p. 175;
Trutter, 1984, p. 27; Whitehead & Whitehead, 1984, p. 53). Theological education needs
to include all the different approaches to ministry, both academic and practical (Fukada,
1988, p. 8). Ministerial experiences must be embedded in all aspects of the training,
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allowing students to connect the head with the body, heart, and spirit (Ferris, 1995, p.
262; Proudman, 1995, p. 241).
Viewing the integration of theory and practice as a starting point of field
education, Michael Smith (2000) spells out that its objective is to integrate a “sense of
identity,” a “sense o f the mission,” and an “understanding of the context” (pp. 175, 176).
An empirical study completed by delegates to the 1993 conference of Theological Field
Education indicates that the integration of academic study with students’ spiritual life and
professional skills is the primary goal of field education (Beisswenger, 1996, pp. 49, 51).
Putting together theological knowledge and understandings with the practice of field
ministry creates “aha” moments (Hughes, 1984, p. 10). More than temporary insights,
experiential education is known to empower holistic growth of students (Conrad & Hedin,
1995, p. 384). Field school educators believe that field schools should benefit spiritual
growth as well as integration of knowledge and professional skills (Hommes, 1984, p. 28).
However, the seminaries are criticized for having a lack of balance between
theory and practice. Between the late 1980s and early 1990s, several studies were
conducted to determine the perception of the churches and pastors regarding theological
seminary training (Poe, 1996, p. 23). The findings consistently held that seminaries do a
good job in the academic area, but not in the practical or spiritual areas. Graduates felt
unprepared for the challenges of the ministerial field, while the churches felt that
seminaries did not train spiritual leaders (Bama, 1993, pp. 135-137). As a result of the
discussions, “field education has become a required part of theological education in ATS
accredited seminaries” (Smith, 2000, pp. 171-172).
Field education can play a most effective role in bringing wholeness to the
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process of ministerial preparation by putting academic theology into practice (Murphy,
1975, pp. 285, 289). When students experience the aliveness of academic theology in
practice, their spiritual life will be strengthened. Robert Banks (1999) insists that
theologia, which is a cognitive activity, and paideia, which is a cultivating of spirituality,
should go together to provide a balanced ministerial training (p. 19).

Nonformal Curriculum
Nonformal learning activities are good opportunities to enhance the spirituality of
participants (Calian, 2002, p. 108; Mouw, 1996, p. 287; Nicholls, 1995, pp. 232-233).
Worship should be expressed not only through personal devotion or communal chapel but
also in all the nonformal or extracurricular activities— clubs or students association
gatherings, lectureships, special events, fellowships, and social gatherings. Wilson Chow
(1995) values nonformal curriculum:
An integrated program should include communal activities. These are not ‘extra
curricular’ and optional but form a part of the training process. Spiritual formation . ..
involves participation in the body life of the seminary as a community. . . . Communal
activities outside the classroom should be a deliberate part of the program. These
include outings, retreats, days of prayer, spiritual exercises week, and communal
meals. Such occasions are necessary to create solidarity among faculty and students,
(p. 225)

Worship/Chapel

Donald Hustad (1981) defines worship as an “exercise of our total selves” which
is a way to be a “temple of the living God” (pp. 136-137). Scholar after scholar continues
to emphasize that worship must be at the center of seminary life as well as the chief
spiritual discipline an individual student should practice (Duke, 1965, pp. 42, 44; Kelly,
1924, p. 60; Messer, 1995, p. 100; Rice, 1998, p. 91; Willimon, 1983, pp. 37, 39). It is
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primarily up to seminary faculty in seminaries to keep worship as a top priority and to
provide meaningful practice (Nelson, 1964, p. 60). Besides strengthening the vertical
relationship between God and the individual, chapel time can be a great blessing to those
horizontal relationships that bond faculty and students through mutual sharing of
experiences, viewpoints, and areas of concern (Chow, 1995, p. 225).

Clubs/Associations

The seminary should be the place to discover the unity in diversity within the
Body of Christ. Within that unity, students from various backgrounds may develop global
and local networking which can provide a lifetime of support and friendships (Calian,
2002, pp. 59, 87). Activities organized by the student associations are a very important
route for joining one or more networks and, as a result, deep involvement propels
spiritual growth during the seminary years (Carroll et al., 1997, pp. 274, 275). Lewis
Holm’s study (1952, p. 127) points out that involvement in the overall student association
activities not only develops and prepares leadership but also enhances student spirituality.
Holm believes that “a carefully worked-out plan of policy and administration” is essential
for successful student association activities (p. 23).

Special Events

The curriculum includes not only academic requirements, worships, assemblies,
and structured student activities, but also other events or processes such as special
programs or lectureships, retreats, socials, and field trips (Senior & Weber, 1994, p. 20).
Through various events and gatherings, students may develop a faith community to share
their faith and beliefs and engage in fellowship.
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Socialization
A seminary is viewed as a faith community (Banks, 1999, p. 204; Mouw, 1996, p.
287) designed to provide the opportunity for students and faculty to build relationships
that will last for a lifetime (Fukada, 1988, p. 8). It is widely believed that numerous
things are taught unintentionally in the seminary which, nonetheless, deeply impact upon
the spirituality of students (Cole, 1999, pp. 150-151). Most of the unintentional learning
takes place outside of the classroom. It is in the social setting that sharing among
participants influences others and becomes a formative force. Socialization is rightfully
referred to as the “hidden curriculum” and, according to Calian (2002), takes place in
clubs or association gatherings, class discussions, chapel services, meal times, socials,
dorm or apartment life, and prayer or study group gatherings on campus (p. 97).
Seminaries, aware of the “hidden curriculum,” have provided a setting for
socialization that builds faith. Knowing that the interaction among students and with
faculty and staff will promote sharing and develop support systems, seminaries have
created informal meeting areas. Some campuses have even designed and redesigned the
structure of their seminary building(s) to provide an environment conducive to small
group meetings. These efforts have had a positive effect. Studies indicate that the more
frequently students interact in informal and social settings, the more satisfied they are
with all aspects of a given experience, in this case, the seminary experience (Astin, 1975,
p. 158; Calian, 2002, p. 97; Senior & Weber, 1994, pp. 26-27 ).

Student Commons

The areas in a seminary building designated as “Student Commons” provide
space for intimacy with God in addition to intimacy with other students and with faculty
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and staff (Poling & Miller, 1985, pp. 142, 143). As students frequent the common areas,
friendships are formed and school announcements are exchanged (Carroll et al., 1997, p.
275).
There are those who would argue that the purpose of the seminary is to provide
the academic and professional training for ministry and to not take responsibility for
socialization skills. But, starting with the ATS study in 1972 by the Task Force on
Spiritual Development, many studies on spiritual formation have been conducted, and it
has been discovered that learning takes place outside of the formal classes. Therefore,
even though it has been shown that spiritual formation takes place in formal curriculum,
spiritual formation also occurs in spontaneous activities and informal small groups
(Babin et al., 1972, p. 36). Most of the nonformal contacts take place outside of the
classroom.

Small Groups

The focus on small-group interaction became prominent in the early 1990s with
publications from Spencer Kagan (1994), Phillip Koh (1998), and Barbara Millis and
Philip Cottell (1998). Dozens of universities and colleges reported positive outcomes
from small-group learning in intellectual and social development (Shapiro & Levine,
1999, pp. 171-182). The small-group approach was found to foster positive group
interaction, accountability, and the development of social skills (Millis & Cottell, 1998, p.
17). Tutorials went from one-on-one sessions with trained graduate assistants or assigned
tutors to peer tutoring. Research on peer tutoring has been done and the results revealed
positive outcomes both in academic and in social development not only for tutees but also
tutors (Bruffee, 1999, pp. 81, 95; Kagan, 1994, 3:3; Koh, 1998, p. v). Astin’s (1999)
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finding of the impact of peer groups on affective development probably suggests that
small groups operating primarily outside of the formal classroom play a crucial role in
character formation:
Perhaps the most important generalization to be derived from this massive study is
that the strongest single source of influence on cognitive and affective development is
the student’s peer group. In particular, the characteristics of the peer group and the
extent of the student’s interaction with that peer group have enormous potential for
influencing virtually all aspects of the student’s educational and personal
development.. . . Indeed, the study strongly suggests that the peer group is powerful
because it has the capacity to involve the student more intensely in the educational
experience, (p. 590)
It was also found that frustrations with the overall seminary experience were more
easily dealt with when the participant could share within the small-group setting (Cetuk,
1993, p. 12). Spiritually, the small-groups have been more conducive to sharing and
praying with participants. The members of a small-group soon learn to recognize distress
signals in their members. As each person becomes more vulnerable, spirituality can be
shared (Dettoni, 1993, p. 29; Icenogle, 1994, p. 13; Nicholls, 1995, p. 233, White, 1898,
p. 350).
Jesus trained leaders for His kingdom in a small-group setting. He modeled the
spiritual connection with His Father. Pastors today, like the apostles in Jesus’ time, need
to model and have others model for them in order to understand themselves and their
colleagues. Intentionally and spontaneously, members of small groups provide empathy
and compassionate caring for each other. In this way, they leam to be empathetic and
compassionate listeners to their future church members (Greenman & Siew, 2001, p. 9;
Thompson, 1996, p. 36; White, 1981, p. 40).
Small groups provide the context not only of trust and mutual accountability
(Stanley & Clinton, 1992, p. 180) but also of their mutual mentoring relationships
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(Koessler, 1995, p. 69). Benjamin Schoun (1981, pp. 176, 178) encourages Adventist
pastors to participate in small groups while in the seminary and to keep in touch with
their schoolmates after graduation. The relationships established in small groups have the
potential to spiritually grow deeper and provide richer insights as the seminary graduates
enter their field of ministry (Kjesbo, 2001, p. 644).

Role of Faculty
Although a seminary provides an education with well-designed curriculum, Biblebased subjects, and good teaching methods, it has been said that the teacher has the most
important part (Carroll et al., 1997, p. 271): There is “No Christian education without
Christian teachers” (Gaebelein, 1954, p. 35). Research reveals that many graduates
indicate that it was the relationships with faculty that determined their success in
completing the degree (Blackwell, 1981, pp. 93-94; Hartnett & Katz, 1977, p. 647). The
relationship between the teacher and the student is central to seminary training because
the teacher is a potential guide for the spiritual growth of the students (Rice, 1998, pp.
113, 120). Students see the caring attitude of the faculty paralleled with their spirituality
(Thayer, Bothne, & Bates, 2000, p. 212).
Spiritual formation is a total seminary enterprise. It cannot be a separate task
assigned to a chaplain or a spiritual formation staff. The spiritual formation of students is
closely related to that of the faculty members (Babin et al., 1972, p. 9; Franz, 2002, p. 90).
Studies have found that the most powerful catalyst for the spiritual formation of students
is in the relationship between the faculty member and the student (Dunn, 1994, p. 90;
Franz, 2002, p. 89). It is also important for students that their professors regard their
spirituality as a critical matter (Guenther, 1992, p. 61).
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“The seminaries are not paying enough attention to mentoring” (Siew & PelusoVerdend, 2005, p. 56). Timothy Morgan (1994) says that seminary students have a “deep
hunger for role models and mentoring” (p. 74). Students not only desire intimacy with
faculty but they also want to see examples of Christian living in their lifestyle (Niebuhr et
al., 1957, pp. 193-194).

Modeling

“Teachers in seminaries tend to reproduce their own kind” (Cole, 1999, p. 152).
Banks (1999, p. 201) gives a stronger emphasis on the example of the professors than on
any specific program, even on regular chapel worship. If professors do not apprentice
themselves to Jesus, they “will miss their calling to make disciples.” The more they know
Christ, the better they can represent Him (Cole, 1999, p. 152). Kenneth Boa (2001)
expresses it succinctly in the following:
If we do not decide to apprentice ourselves to Jesus’ authority, we will not become his
disciples. Similarly, if we do not consciously intend to reproduce the life of Christ in
others, we will miss our calling to make disciples. The more we know Christ, the
better we can make him known, (p. 371)
Just as Jesus shared His mission by living and modeling, professors who model the
integration o f faith and learning will provide the best example of a spiritual life (Cooper,
1999, p. 392; Root, 1984, p. 8).
Education takes place best when students have diverse models from different
angles with one focus (Meyer, 1977, p. 106). Christian character, which lives out biblical
values, is an essential quality for a seminary professor (Greenman & Siew, 2001, p. 13;
Holmes, 1976, p. 147; Murdock, 1994, p. 6).
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Mentoring

Spiritual mentoring may enhance spiritual growth and stimulate a sense of calling
to ministry (Thompson, 2002, p. 110). Mentoring is clearly demonstrated in the Bible as a
way o f training spiritual leaders. Jesus mentored His disciples, Moses mentored Joshua,
Elijah mentored Elisha, and Elisha mentored students in the schools of the prophets. Paul
mentored Timothy and Titus.
According to Bama (1993), “It [mentoring] is not a job but a calling” (p. 147). If
faculty members have a living relationship with the Great Teacher, they will serve as
effective mentors to their students (Calian, 2002, p. 96). Many scholars appreciate the
influence of mentors on the spiritual formation of students (Cannister, 1998, p. 92;
Koessley, 1995, p. 67; Stanley & Clinton, 1992, pp. 47-72). Gerald Franz (2002, p. 91)
found that the single most important method of spiritual formation was faculty mentoring.
“Mentoring is considered to be the heart of graduate education” (Kelly &
Schweitzer, 1999, p. 130). Shalonda Kelly and John Schweitzer’s study (1999) found
from their sample (670 graduate students) that those having some type of mentor or
mentors generally do better than those who have no mentor (p. 138). Chow (1995, p. 225)
recommends the establishment of an advisory system for faculty and students in order to
foster growth. The mentoring relationships during the first year are expected to be formed
with the assigned academic advisor. Other mentors will be adopted as students meet
advanced graduate students and faculty members in informal gatherings and social
settings. Students who reported positive experiences with mentors in their initial
adjustment made better progress (Boyle & Boice, 1998, pp. 90, 91). On the other hand,
people who failed to complete their Ph.D. degrees identified “poor relationships with
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advisor and/or committee” along with “financial difficulties” as the two most frequent
reasons for failure in doctoral programs (Jacks, Chubin, Porter, & Connolly, 1983, p. 75).
Mentoring can “bridge the gaps between theory and practice” and encourage “the
empowering role of the Spirit” beyond the classroom settings (Creed, 1997, pp. 496-497).
Professors who take time to interact with students outside the classroom have a variety of
opportunities to become more effective mentors than those who limit their time with the
students to only the classroom (Koessler, 1995, p. 69; Siew & Peluso-Verdend, 2005, p.
57; Stanley & Clinton, 1992, p. 107).
At times, there may be more students interested in entering into a mentoring
relationship than can be reasonably serviced. Students must leam to be mentors for their
peers. The peer mentoring practice appears to provide a similar quality of experience as
the mentoring provided by a faculty member (Kelly & Schweitzer, 1999, p. 144; Koessler,
1995, pp. 68, 69). Students and faculty members who participate in mentoring
relationships, whether as the mentor or the recipient, indicate a recognizable
enhancement in their own spiritual growth (Boa, 2001, p. 439).

Supports or Obstacles to Nurturing Spirituality

Almost every positive aspect of the seminary experience can become an obstacle.
Walter Liefeld and Linda Cannell (1992, pp. 240-241) discuss five possibilities where
even the biblical and theological courses can have a negative effect on spirituality. It may
be due to the failure o f (a) the teachers to integrate faith and learning, (b) the institution to
provide a healthy environment, (c) the student to use the opportunities, (d) the church to
supply good worship services and spiritual programs, and/or the failure o f (e) the prior
reference group to keep supporting in prayer. The literature also indicates that additional
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obstacles to spiritual growth include an overload of academic assignments, financial
pressures, family issues, church responsibilities, and literally too much time away from
private devotional times when the student can totally focus on the relationship with God
(Bama, 1993, pp. 124, 125; Greenman & Siew, 2001, p. 10; Larsen & Shopshire, 1988,
pp. 61, 62).
Finances and Employment
The socio-economic status of students has always had an effect on time
management for students. However, a more specific problem has arisen due to the
increasing numbers o f students arriving on campus with families to support (Larsen &
Shopshire, 1988, p. 22). This rising number of students with dependents has created
financial problems that interfere with being able to set aside enough time for study.
Accumulating debts, compounded with increasing tuition levels, have grown to crisis
proportions (Hubbard, 1993, p. 46). In 2004, the mean age of seminarians was around 36
as compared to the 1970s and 1980s when the average age was in the 20s. One of the
implications o f higher tuition and older students with increased obligations for family
support is that it will take longer to complete the program. Currently, approximately half
of all MDiv students take 4 or more years to complete a program that could be completed
in 214 to 3 years (ATS, 2004, Table 2.14; Larsen, 1995, p. 40).
Maintaining employment and trying to study, with or without dependents, detracts
from the time needed for private and public devotion and makes it difficult to find time
for the in-depth study needed to successfully complete graduate studies. Often,
employment during seminary training includes assisting in a nearby church and, even if it
is only a voluntary involvement, church responsibilities can be a burden and thus an
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obstacle (Banks, 1999, p. 5). Another growing population entering the seminary is
composed o f students who are entering a second career. These students can rarely
prioritize their seminary studies as they are often involved in their previous careers,
married with children, and continuing their involvement with church leadership (Banks,
1999, pp. 152, 200).
If seminary students are successful in juggling all of their responsibilities, the
habit of overextending themselves will have been re-enforced during the seminary years.
When they leave and enter the ministry, the same lifestyle will prevail. The Fuller
Institute conducted a church growth study in 1991 and found that 90% of the pastors
surveyed were overworked and believed that their ministry affected their families
negatively (Heetland, 1993, p. 20).

Residence
Traditionally, classes are held as part of a residential program and offered during
weekday hours. The increasing population of older students who need to travel some
distance from home to attend classes has resulted in schedule changes. Some seminaries
now provide evening classes and weekend classes for commuter students. This shorter
week is becoming the trend because the older student is more likely to live off-campus or
be a commuter. The number of women attending seminaries has increased, and it has
also been found that women seminarians are more likely to live in non-seminary housing
than men (Larsen, 1995, pp. 41, 42). These changes in the seminary student population—
older students, dependents, women, off-campus employment, and housing—result in
seminary commuters who are on campus only long enough for classes.
Thus, the desire on the part of seminary administrators and faculty to provide both
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formal and nonformal curriculum opportunities for spiritual formation on campus is
limited (ATS, 2005, p. 110). Even when students live in nearby campus housing, the
communities in which the students reside may be too far removed from the campus to
include them in socialization. This situation exposes seminarians to other community and

personal relationships over which the seminary may have no control or even influence
(Franz, 2002, pp. 83, 84).

Family Issues
Family issues may also be compounded because the time constraints of studying
and working leave little time for family. These family issues may continue to have a
negative effect on the spiritual life of the students as they enter the ministry. For pastors,
family is one of the chief reference groups. The attitudes of the spouse and welfare of the
children have a strong effect on a pastor’s ministry (Jud et al., 1970, p. 93; White, 1952, p.
355).
Seminary administration and faculty acknowledge the importance of the family;
nevertheless, there appears to be little deliberate attempt to provide for them. Seminars
and workshops for the spouses of MDiv students, activities that involve the entire family,
and other experiences that enhance the feeling of community must be included. The
interaction that addresses the whole family will reduce the stress on the seminary student
(Dower, 1980, p. 143). A study conducted in 1996 indicated that 64% of the participants
perceived that the seminary experience caused stress on the family and 48% felt that it
contributed to a decline in spirituality (Clouzet, 1997, p. 274).
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Spouse
Spouses are perhaps the strongest and most important support persons available.
A couple of studies on vanishing (leaving ministerial position) pastors found that the
attitudes portrayed by a spouse play a crucial role in the career choices of the seminary
students. More than three-fourths of the pastors surveyed indicated that the praise of the
spouse was rated as the most important aspect of support outside the seminary (Ballis,
1999, p. 153; Bartlett, 1971, p. 161; Jud et al., 1970, pp. 94, 96; Schoun, 1981, p. 161).
Ellen White regards the role of a pastor’s spouse to be that of a coworker who
complements the ministry, even performs certain work the pastor is unable to perform
alone. However, White cautions that even though spouses can contribute to the success of
apastor, they can also be a great hindrance (1946, p. 491; 1948, 1:453; 1952, p. 355).
In spite of the awareness of the role the spouse plays in the pastor’s influence with
members of a given church, according to the Marriage Council of Philadelphia (Ross,
1980, p. 53), a common incidence of marital problems occurs among the church pastor’s
family. From the 200 pastors’ families surveyed, 1 out of 10 wives considered their
marriage to be unstable. Charlotte Ross (1980) discovered that many of the couples who
married prior to entering the seminary did not know at the time of the wedding that they
might be entering the ministry. She believes that the financial burden and stress the
spouse assumes in order to provide the support needed for the student and the children
contribute to the problem (pp. 53, 79, 107; see also Gulbranson, 1992, p. 14; Nyberg,
1979, pp. 154, 156).
Many marital problems and even divorce among ministerial homes take place
because obstacles are not properly addressed. Seminary training has traditionally
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addressed the need for students to take time for their families and the awareness of the
importance of the support from a spouse has also been evident. Since the 1960s, the
majority of seminaries have expressed enthusiasm with regard to the development of
programs for spouses of students. Yet, the majority of seminaries do not have a specific
program to address this ongoing concern, neither is there a follow-up system to assist
families with the adjustments that are needed after they graduate (Blount & Boyle, 1961,
p. 45; Ross, 1980, p. 122; Schoun, 1981, p. 162).

Time Management
The Apostle Paul reminds us that God asks for wise stewardship of our time when
he says, “Make the best use of your time” (Eph 5:16). Translated into practical terms, this
means that each person is responsible to wisely live a balanced life that includes specific
times for rest, meals, work, play, and worship. Acknowledging the obstacles to proper
time management, such as time spent on the media and the Internet, will also assist the
seminarian from misusing time needed for in-depth study of the Bible and Spirit-filled
publications. According to Matatia Chetrit (2001), TV/video or Internet may be
hazardous to the spirituality of adults as well as to the values of children. Chetrit said,
“Viewing violence breeds violence and watching profanity instills profanity. . . . Images
captured by the mind remain with us for life .. . . TV has become engrained in one’s life”
(pp. 1,2).
Controlling time is particularly challenging to the pastor because caring for others
includes many interruptions (White, 1948, 2:499). Seminary is a good time for students to
learn about time management. In ministry “there is always more to be done than there are
hours in the week” (Cetuk, 1998, p. 174). Spiritual leaders must model appropriate
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prioritizing o f the demands of preaching, teaching, counseling, and administration,
without neglecting family and personal spiritual growth. This often involves declining
invitations to be involved outside the normal duties of the church and learning to delegate
even the demands of the local congregation (Heetland, 1993, pp. 18, 19; Smith, 1989, p.
92).
Summary
This chapter started with the mission of the seminary to train spiritual leaders for
the church. It presented the history of the Protestant seminary education and the Seventhday Adventist seminary, in particular, the culture of current seminaries, the roles of
seminary curricula and faculty, and potential support/obstacles to nurturing spirituality.
History reveals that ministerial training originated with the practice of apprenticeship
prior to being institutionized and then compartmentalized following the scientific trend of
specialty training as practical in German higher education. Accordingly, seminary
education was inclined to place emphasis on academic and professional education apart
from spiritual nurturing. As a result, church, graduates, seminary educators, and current
students discerned that there was a lack of spirituality in seminary training. By 1996, ATS
added spiritual components to its accreditation and seminaries began to provide spiritual
formation courses to the MDiv program.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

CHAPTER III
METHODOLOGY

The purpose of this study was to examine the relationship between the
experiences of the Master of Divinity (MDiv) students at the Seventh-day Adventist
Theological Seminary and their spirituality. This chapter presents the research design,
population, instrument, procedures, and data analysis.

Research Design

This study employed the survey research design to investigate a graduating
cohort of MDiv students as they were completing their program and applying for
graduation. Data were collected from students only once. A longitudinal study would
have required matching students data measured at the beginning and end of the study.
This would have jeopardized the anonymity of the participants in the study and possibly
influenced the objectivity of the responses due to the sensitive nature of spirituality
assessment for MDiv students.
The primary dependent variable in this study was spirituality. There were 10
scales: five scales for current spirituality and five scales for change in spirituality. There
were two secondary dependent variables: (a) perceived spiritual growth; (b) perceived
change in sense of calling. There were three types of independent variables selected for
this study: (a) four areas of seminary experiences— formal curriculum, nonformal
curriculum, socialization, and faculty modeling and mentoring, (b) supports/obstacles
76
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selected outside of seminary experiences, and (c) selected demographics.

Research Questions

Descriptive Question for Current Spirituality
Research Question 1. What is the current status of spirituality among graduating
MDiv students?

Relational Questions for Current Spirituality
Research Question 2. What is the relationship between seminary experiences and
the current status of spirituality of MDiv students?
Research Question 3. What is the relationship between the support/obstacle
variables and the current status of spirituality of MDiv students?
Research Question 4. What is the relationship between demographic variables and
the current status of spirituality of MDiv students?

Interaction Research Question
Research Question 5. What is the interaction between eight selected seminary
experience variables (Spiritual Formation Course, Field School, Worship/Chapel,
Prayer/Study Groups, Fellowship with Faculty/Staff, Seminary Community, Spiritual
Mentoring, Have Mentor) and five selected demographic variables (Prior Pastoral Career,
Marital Status, Gender, Age, Ethnicity) in relation to the current status of spirituality of
MDiv students?

Descriptive Question for Change in Spirituality
Research Question 6. To what extent do students perceive that they have grown
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spiritually through their experience at seminary?

Relational Questions for Change in Spirituality
Research Question 7. . What is the relationship between the seminary experiences
and the change in spirituality of MDiv students?
Research Question 8. What is the relationship between the support/obstacle
variables and the change in spirituality of MDiv students?
Research Question 9. What is the relationship between demographic variables and
the change in spirituality of MDiv students?
Research Question 10. What is the relationship between seminary experiences,
support/obstacle variables, and demographic variables and the Perceived Change in
Spirituality?
Research Question 11. What is the relationship between seminary experiences,
support/obstacle variables, and demographic variables and the Perceived Change in Sense
of Calling?

Statement of Null Hypotheses

The following null hypotheses were derived from the nine research questions
(3-11) to facilitate the analysis of the data.
Null Hypothesis 1. There are no significant relationships between seminary
experience variables and the current status of spirituality.
Null Hypothesis 2. There are no significant relationships between
support/obstacle variables and the current status of spirituality.
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Null Hypothesis 3. There are no significant relationships between current
spirituality and demographic variables.
Null hypothesis 4. There is no interaction between the eight selected seminary
experience variables (Spiritual Formation Course, Field School, Worship/Chapel,
Prayer/Study Groups, Fellowship with Faculty/Staff, Seminary Community, Spiritual
Mentoring, Have Mentor) and the five selected demographic variables (Prior Pastoral
Career, Marital Status, Gender, Age, Ethnicity) in relation to the current status of
spirituality of MDiv students.
Null Hypothesis 5. There are no significant relationships between seminary
experience variables and the change in spirituality.
Null Hypothesis 6. There are no significant relationships between
support/obstacle variables and the change in spirituality.
Null Hypothesis 7. There are no significant relationships between demographic
variables and the change in spirituality.
Null Hypothesis 8. There are no significant relationships between seminary
experiences, support/obstacle variables, and demographic variables and the Perceived
Change in Spirituality.
Null Hypothesis 9. There are no significant relationships between seminary
experiences, support/obstacle variables, and demographic variables and the Perceived
Change in Sense o f Calling.

Population and Sample

The target population for this study was all the resident students, not including
in-ministry students, who have applied for graduation from the MDiv program at the
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Seventh-day Adventist Theological Seminary at Andrews University. The sample was the
MDiv students who were completing the program and who applied for graduation from
the Seventh-day Adventist Theological Seminary in the calendar year 2004. There were
148 candidates for graduation.

Instrumentation

The data collection for the study incorporated two instruments. The Christian
Spiritual Participation Profile was used to investigate spirituality and the Seminary
Experience Questionnaire was used to investigate seminary experiences,
supports/obstacles, demographic variables, and two perceived variables. These two
instruments were compiled into one named Seminary Experience and Spirituality
Questionnaire.

Christian Spiritual Participation Profile
The Christian Spiritual Participation Profile (CSPP) developed by Jane Thayer in
1996 is a diagnostic tool used for assessing spirituality. The CSPP was used to measure
the spirituality of MDiv students for this study by asking students to rate their perception
of their current participation in selected spiritual disciplines and how that participation
has changed since they entered the seminary. The CSPP contains 50 items from 10
spiritual disciplines and has five scales—the Transcendent Scale (16 items), the
Reflection Scale (10 items), the Vision Scale (12 items), the New Life Scale (12 items),
and the Total Profile (50 items) (Thayer, 2004, p. 200). In this study, the names of the
scales were changed to Relationship with God, Relationship with the Word, Critical Self
Reflection, Relationship with Others, and Total Spirituality. These five scales were used
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to measure both the current status of spirituality and the change in spirituality. Responses
for current spirituality were made on a 6-point Likert frequency scale from 1 to 6: (1)
Never, (2) Very rarely, (3) Rarely, (4) Occasionally, (5) Frequently, and (6) Very
frequently. Responses for change in spirituality were made on a 5-point Likert degree
scale from 1 to 5: (1) Much less, (2) Somewhat less, (3) About the same, (4) Somewhat
more, and (5) Much more.

Reliability and Validity o f CSPP
The CSPP obtained high reliability from two studies of reliability. The
Cronbach’s alpha coefficients for the five scales in the CSPP were from .843 to .956 and
the coefficients of stability were from .679 to .880 (Thayer, 1996, p. 129). Evidence to
support the validity of the CSPP came from all three of the major sources of validity in
quantitative studies: content-related evidence, construct-related evidence, and criterionrelated evidence (Thayer, 2004, p. 200). Cronbach’s alpha coefficients based on the data
for this research ranged from .813 to .976 and are presented in Table 2.

Seminary Experience Questionnaire
I designed the Seminary Experience Questionnaire (SEQ) to assess four aspects
of seminary experiences in this study—Formal Curriculum, Nonformal Curriculum,
Socialization, and Role of Faculty. The SEQ is composed of 93 items in three sections:
(a) a section to identify the seminary experiences of the MDiv students during the time
they were attending the Seminary; (b) a section on the supports or obstacles to spirituality
of MDiv students outside of seminary experiences; and (c) a section about the student’s
demographic variables.
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Table 2
Coefficient Alpha Reliability Estimates fo r Spirituality, Seminary Experience,
and Support/Obstacle Variables
N

Items

Reliability

Dependent Variables
Current Status of Spirituality
80
Total Spirituality
90
Relationship with God
90
Relationship with the Word
97
Critical Self Reflection
96
Relationship with Others

50
16
12
10
12

.953
.913
.824
.813
.888

Change in Spirituality
Total Spirituality
Relationship with God
Relationship with the Word
Critical Self Reflection
Relationship with Others

50
16
12
10
12

.976
.960
.887
.918
.943

72
86
97
81

22
11
10
2

.937
.905
.889
.880

99
99
100

5
2
2

.841
.861
.680

99
99
100
97
100

6*
2
2
2*
2

.838
.594
.882
.627
.764

94
96

8
7

.857
.914

61

3

.676

Area

Variable

76
86
84
93
95

Independent Variables
Formal Curriculum
Total Formal Curriculum
Spiritual Formation Class
Regular Courses
Value of Field School
Nonformal Curriculum
Total Nonformal Curriculum
Chapel/Worship
Special Events
Socialization
Total Socialization
Prayer/Study Groups
Fellowship with Faculty
Seminary Community
Value of Ethnic Fellowship
Administration/Faculty
Total Administration/Faculty
Christian Modeling
Supports or Obstacles
Spouse Attitude

* 1 item excluded.
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The 93 items form 25 variables. Eight of the variables have only one item and the
rest of the variables were formed into scales each having more than one item. Table 3
presents the names of the seminary experience variables, items, the number of items, and
a description. Because the variables including more than one item may have missing data,
scales for the variables were formed only if a minimum number of items were answered
for each scale. For example, Total Formal Curriculum was comprised of 22 items, but a
scale value was computed for all subjects who answered at least 20 items. The SEQ also
included 10 support/obstacle variables and 9 demographic variables. Table 4 presents the
names of the variables, items, the number of items, and a description for support or
obstacle variables and demographic variables.
For most items, participants responded by using a 5-point Likert scale, from 1 to 5,
indicating the degree o f effort, participation, importance, or agreement. The items which
had a 2-point scale (Yes/No), a 3-point scale (Not a Source, Minor Source, Major Source),
or a specific value (Flours Spent) were recoded into a 5-point scale before being
combined with other items to form a scale. The SEQ includes two global items regarding
perceived change in spirituality and change in sense of calling and two open-ended
questions. The first open-ended question invited respondents to describe an experience
that had a strong positive influence on their spirituality while enrolled in the seminary.
The second open-ended question asked respondents to recommend a factor that they
would add to the seminary curriculum to enhance the spirituality o f the students.

Validity and Reliability of SEQ
The instrument was evaluated for validity and reliability. To determine the content
validity of the instrument and to ensure that the instrument would measure what it is
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Table 3
Seminary Experience Variables
Area
Scale

Items

Description

Formal Curriculum
22
Total Formal Curriculum
Spiritual Formation Course 11
10
Regular Courses
1
Field School
2
Perception Value o f Field School
Effort

53-61,63-71,73-76
53-61,63,73
64-71,74,75
76
119, 120

Composed o f items from the Spiritual Formation Course, Regular Courses, Field School scales.
Effort in class activities and practicing the spiritual disciplines.
Effort in required/elective including assignment and projects.
Effort in Field School.
Integration o f theory and practice/experience and work o f the Holy Spirit.

Nonformal Curriculum
Total Nonformal Curriculum
Participation Worship/Chapel
Clubs/Associations
Special Events

5 77-81
2 77,78
1 79
2 80,81

Composed o f items from the Chapel/Worship, Clubs/Associations, and Special Events scales.
Frequency o f attending chapel and week o f prayer.
Frequency o f attending club or association activities.
Frequency o f attending seminary lectureship and big Sabbath events.

7

2 84,85
2 82,83
1 86
2 87,88
3 115,116, 118
1 117
2 51a, 52a

Composed o f items from the Peer Fellowship, Prayer/Study Groups, Ethnic Fellowship,
and Fellowship with Faculty scales.
Frequency o f participation in fellowship in Student Commons and residence hall.
Frequency o f participation in prayer groups and/or study groups.
Frequency o f participation in Ethnic Fellowship.
Frequency o f participation in fellowship with faculty and staff.
Student and spouse’s sense o f belonging to seminary community and spiritual growth.
Building a network o f support through Peer Fellowship.
Appreciation o f the cultural difference and enjoyment o f ethnic fellowship.

8 89-95, 102
7 89-95
1 102
1 98
2 96,97
3 102-103
4 100-103
1 122
1 121

Composed o f items from the Christian Modeling and Spiritual Mentoring scales
Spirit-led and people-oriented faculty characteristics in teaching and living.
Continuous guidance o f personal spiritual life by faculty.
Having a mentor during seminary experience.
Initiation o f a mentoring relationship.
Faculty mentor or peer mentor.
Four groups: seminary only (faculty, staff, or student mentor), non-seminary only, and both.
Influence o f faculty modeling on spiritual growth.
Influence o f mentoring on spiritual growth.

Socialization
Total Socialization
Participation Peer Fellowship
Prayer/Study Groups
Ethnic Fellowship
Fellowship with Faculty
Perception
Seminarv Communitv
Value o f Peer Fellowship
Value o f Ethnic Fellowship

82-88

Role of Faculty
Total Role o f Faculty
Perception
Christian Modeling
Spiritual M entoring
Have M entora
M entor C hoicea
M entor T ypea
M entor Location2
Value
Value o f Modeling
Value o f Mentoring
aCategorical variable.
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Table 4
Support/Obstacle and Demographic Variables
Area

Scale

Items

Description

Supports or Obstacles
Church Support
Other Support
Residencea
Self-Support
Spouse Attitude
Total Time Spent
Church Responsibilities
Employment
Entertainments
Elome Responsibilities

l
2
1
3
3
5

109
107,108
112
104-106
133-135
126-130

1
1
2
1

126
128
129,130
127

Financial support from conference or local church.
Financial support from parents and/or other individual.
Living in school housing (dormitory/apartment), near campus, or far from campus.
Financial support from personal savings, employment o f student or spouse.
Toward decision to enter seminary, support during enrollment, and vocational choice.
Composed o f items from the Church Responsibilities, Home Responsibilities, Employment, and
Entertainment scales.
Time spent in work for church.
Time spent in full time or part time job.
Time spent with TV, video, internet.
Time spent in domestic chores.

1
1
1
1
1
2
1
1
1

137
139
136
138
132
113, 114
113
124
131

Two groups: 21 - 30, and 31 +.
Four groups: American Indian, Asian, Black, and White.
Male and Female
Living with children while enrolled in the seminary.
Married and single.
Experience o f occupation prior to seminary including pasturing a church.
Pastoral experience prior to seminary.
Motivation to enter the seminary.
Theology or religion courses taken on undergraduate level.

Demographic Characteristics
A gea
Ethnicitya
Gendera
Living with Childrena
Marital Statusa
Prior Career3
Prior Pastoral Career3
Sense o f Calling
Undergraduate Studies3
“Categorical variable.
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designed to measure (Patten, 2002, p. 53), experts in spirituality and research
methodology on my doctoral committee provided input and feedback in the development
of the instrument and approved it for use in this study following a pilot study.
A pilot study conducted in March 2004 was administered to a sample of seven
MDiv students who were not included in the sample. The purpose of the pilot study was
to check for clarity, completion time, and understandability of instructions, and to
identify problems that may occur during the test. Minor suggestions regarding the use o f
terms that were unfamiliar to the students were incorporated into the final version of the
survey instrument.
To evaluate the internal consistency of the variables, Cronbach’s alpha was used
as a measure of reliability. Cronbach’s alpha coefficients for the independent variable
scales used in the study ranged from .594 to .937. They are presented in the independent
variable part of Table 2. Some dependent and independent variables have “N” lower than
100 because o f missing data on one or more items in the scale. The Spouse Attitude scale
had a small “N” because all three items forming the scale were answered only by married
students (there were 65 married students). If a large number of persons omitted an item
used on a scale, that item was removed before the reliability of the scale was determined.
The Seminary Community scale excluded an item that asked for degree of spouse’s
perception before Cronbach’s alpha was computed. The item for fellowship in school
housing was excluded from the Total Socialization scale before Cronbach’s alpha was
computed because only 15 students responded to it. This item was one of two items
forming the Peer Fellowship scale. Therefore, a Cronbach alpha was not computed for
this scale.
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Procedure

Following the acceptance of the proposal by the committee, approval from the
Institutional Review Board, and permission from the director of the MDiv program at the
Seventh-day Adventist Theological Seminary at Andrews University, the questionnaire
was distributed, in person, to the sample. Since students completed their program at three
times during the year, the survey questionnaire was distributed to students just prior to or
right after they completed their last semester: April, June, and November 2004. A copy of
the questionnaire was distributed by me to students in the Seminary Student Commons.
At the beginning of the SEQ, an informed consent statement explained the purpose of the
study, and assured the students that their responses would be held in the strictest
professional confidence. No student names or ID numbers were collected.
The list of potential graduates for each graduation was obtained in order to give
announcements about time and place of the survey and to ensure that all members of the
selected class were given the option to participate. The questionnaires did not request
names; but the students were asked to initial the list indicating that they had completed a
questionnaire and dropped it in the sealed box. This checklist assisted me in knowing that
everyone had been included. The students who completed the questionnaire were offered
simple food treats. The students who did not complete the questionnaire during the
prescribed time were contacted by telephone, email, or in person. If a student had left
campus without indicating that they did not wish to participate, a paper copy of the
questionnaire with a self-addressed envelope was mailed to their home address.
There were 148 candidates who applied for graduation. A copy of the survey
questionnaire was given to the 36 students for the May graduation, 36 students for August,
and 76 students for December. The return rate was 68% with 100 students completing.
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Data Analysis

The research questions and null hypotheses addressed the relationship between
the dependent variables (spirituality, perceived spiritual growth, and perceived change in
sense of calling) and the independent variables (seminary experiences, supports/obstacles,
and demographic variables). To answer the research questions and to test the null
hypotheses, (a) Pearson correlations were used for quantitative independent variables, (b)
one-way analysis of variance was used for categorical independent variables, and (c) twoway analysis o f variance was used for interaction. The results are presented in chapter 4.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

This chapter presents both descriptive data relating to the sample and the statistics
found from testing the research questions and the null hypotheses.

Description of Participants

The sample for this study consisted of all the students who applied for graduation
in 2004 from the MDiv program at the Seventh-day Adventist Theological Seminary at
Andrews University. There were 148 candidates to whom a copy of the survey
questionnaire was given: May graduation, 36 students; August, 36 students; December,
76 students. One hundred and one questionnaires were completed, representing a 68%
return rate. One copy o f the questionnaire was not used due to the improper completion
of the instrument by the subject.
A copy of the questionnaire was given to each MDiv candidate a few weeks
before finishing their final semester. An email announcement that provided information
about when and where the students could participate in the research signed by two
dissertation committee members was sent to all potential participants. In the email
message, I reminded the potential participants that their response was voluntary and
would be anonymous. The survey was distributed by hand in the Seminary Student
Commons. Each evening during the survey week, I emailed a note o f encouragement to

89
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students who had not yet completed the questionnaire and a note of appreciation to
participants who had initialed a checklist when they completed the questionnaire. A
research packet was mailed to those seminarians who had already completed their school
work and were in their field of employment.

Demographic Data

The participants in this study were 100 students who applied for graduation in
2004 from the Seventh-day Adventist Theological Seminary at Andrews University. A
description o f the demographic data is presented in Table 5.

Table 5
Demographics o f Participants
Variable
Prior Pastoral Career
Less than 1 year
Between 1 and 3 years
4 years and more
Marital Status
Single
Married
Gender
Male
Female
Age Range
2 1 -3 0
3 1 -4 0
40 +
Ethnicity
Asian/Pacific Islander
Black/Non-Hispanic
Hispanic
White/Non-Hispanic

Frequency

Percentage a

41
49
10

41
49
10

34
65

34
65

83
10

83
10

38
39
16

38
39
16

16
36
9
36

16
36
9
36

a Totals are less than 100% due to missing data.
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Statistical Analysis

There were 11 research questions (2 descriptive research questions, 8 relational
research questions, and 1 interaction question) and nine null hypotheses (8 relational and
1 interaction hypotheses) in this study which explored the relationship between seminary
experiences and spirituality of MDiv students. To answer the two descriptive research
questions, descriptive statistics were used. To test the 9 null hypotheses based on research
questions 3 to 11, Pearson correlation was employed for quantitative independent
variables, and analysis o f variance (ANOVA) was employed for categorical independent
variables.
Information is provided for each statistical test to allow interpretation of the
significance and importance of the results. For the correlation tests, significance is
reported in terms of whether the correlation is significant or not significant at the .05
level. Importance is reported in terms of the correlation coefficient. The interpretation of
effect sizes of significant correlations used the following criteria: .30 to .39 =
moderate, .40 to .49 = high, > .50 = very high. For the ANOVA tests, significance is
reported as the exact probability (p or Sig. value) and importance is reported as the
difference between the means in terms of effect size. The effect size used is the
standardized effect size which is computed in this study as the difference between the
largest mean and the smallest mean divided by the standard deviation of the total
sample. The interpretation of effect sizes for ANOVA differences of means used the
following criteria: .50a to .74a = moderate, ,75a to ,99a = large, and > 1.00a and above =
very large. Since exact probabilities and effect sizes are reported for each ANOVA test, F
and d f values are not reported.
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Statistical Analysis for Current Status of Spirituality
Current status o f spirituality was measured by a total scale and four subscales—
Total Spirituality, Relationship with God, Relationship with the Word, Critical SelfReflection, and Relationship with Others. Students were asked to rate the items on the
current status o f spirituality scales using a range from 1 to 6: (1) Never, (2) Very rarely,
(3) Rarely, (4) Occasionally, (5) Frequently, and (6) Very frequently.

Descriptive Analysis

Research Question 1. What is the current status of spirituality among graduating
MDiv students?
Descriptive statistics were used to answer this question. Table 6 presents the
means of the scales related to the current status of students’ spirituality. All of the five
spirituality scales were between 4.49 and 5.29 on the 1 to 6 scale. The mean of Total
Spirituality scale was 4.94. On the first four scales, at least 92% of the students were 4.0
or higher, whereas on the last scale, Relationship with Others, 78% of the students were
4.0 or higher. Seminarians were highest in Relationship with God and lowest in
Relationship with Others.

Table 6
Current Status o f Spirituality o f MDiv Students
Spirituality Scale
Total Spirituality
Relationship with God
Relationship with the Word
Critical Self-Reflection
Relationship with Others

N

M

SD

98
100
99
100
98

4.94
5.29
4.92
4.98
4.49

.58
.62
.62
.60
.82
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Relational Analysis

Research Question 2. What is the relationship between seminary experiences and
the current status o f spirituality o f MDiv students?
Null Hypothesis 1. There are no significant relationships between seminary
experience variables and the current status of spirituality.
The seminary experiences consist of the four areas of formal curriculum,
nonformal curriculum, socialization, and role of faculty Formal curriculum has five
variables: one overall variable (Total Formal Curriculum), three effort-given variables
(Spiritual Formation Course, Regular Courses, and Field School), and one perception
variable (Value of Field School). Table 7 presents the 25 correlations between the five
formal curriculum variables and the five scales on current status of spirituality. All of the
25 correlations were significant at the .05 level. Eleven correlations were very high, 4
were high, and 7 were moderate.
The amount of effort students gave to the Total Formal Curriculum and Spiritual
Formation Course produced very high correlations with all five scales on current status of
spirituality The amount of effort students gave to the Regular Courses correlated very
highly or highly with all five scales on current status of spirituality. The amount of effort
students gave to the Field School and their perception of the Value of Field School had
similar results with all significant correlations, but not as high as the other three variables.
Among the four subscales of Total Spirituality, Relationship with the Word had the
highest correlations with all four formal curriculum variables.
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Table 7
Correlations Between Formal Curriculum and the Current Status o f Spirituality

Variable
Effort
Total Formal Curriculum
Spiritual Formation Course
Regular Courses
Field School
Perception
Value of Field School

Total
Spirituality

Relationship
with God

Relationship Critical Selfwith the Word
Reflection

.625*
.621*
.512*
.388*

.518*
.517*
.426*
.316*

.586*
.580*
.468*
.326*

.521*
.501*
.446*
.256*

.537*
.539*
.427*
.378*

.351*

.313*

.356*

.247*

.295*

Relationship
with Others

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

There were four nonformal curriculum variables: Total Nonformal Curriculum,
Chapel/Worship, Clubs/Associations, and Special Events. Table 8 shows the 20
correlations between frequency of participation in the four nonformal curriculum
variables and the five scales on current status of spirituality. Among those 20 correlations,
16 were significant at the .05 level, with 5 high correlations and 6 moderate correlations.
Among the four nonformal curriculum variables, the frequency of students’ participation
in Worship/Chapel produced the highest correlations with all five scales on current status
of spirituality. The frequency of students’ participation in Total Nonformal Curriculum
produced two high and two moderate correlations. Special Events had two moderate
correlations, whereas Clubs/Associations had only one significant correlation.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

95
Table 8
Correlations Between Frequency o f Participation in Nonformal Curriculum
and the Current Status o f Spirituality

Variable
Total Nonformal Curriculum
Worship/Chapel
Clubs/Associations
Special Events

Total
Spirituality
.403*
.456*
.172
.322*

Relationship
with God

Relationship
with the Word

.284*
.335*
.063
.250*

.371*
.402*
.156
.311*

Critical Self- Relationship
Reflection
with Others
.302*
.356*
.082
.255*

.429*
.476*
.291*
.291*

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Socialization consisted of eight variables: five participation variables (Total
Socialization, Peer Fellowship, Prayer/Study Groups, Ethnic Fellowship, and Fellowship
with Faculty/Staff) and three perception variables (Seminary Community, Value of Peer
Fellowship, and Value o f Ethnic Fellowship). Table 9 shows the correlations between the
socialization variables and the five scales on current status of spirituality. Twenty-four of
the 40 correlations were significant at the .05 level. Among the 24 significant correlations,
3 were very high, 5 were high, and 11 were moderate.
Among all socialization variables, two perception variables—the Seminary
Community and Value of Ethnic Fellowship—had only significant correlation with each
of the current spirituality scales. In the participation section, Prayer/Study Groups and
Fellowship with Faculty had significant correlations with all current spirituality scales,
except Relationship with God. The frequency of participation in Total Socialization,
Prayer/Study Groups, and Fellowship with Faculty was very highly correlated with
current spirituality in terms of Relationship with Others.
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Table 9
Correlations Between Socialization and the Current Status o f Spirituality

Variable

Total
Spirituality

Relationship
with God

Relationship Critical Selfwith the Word
Reflection

Relationship
with Others

Participation
Total Socialization
Peer Fellowship
Prayer/Study Groups
Ethnic Fellowship
Fellowship with Faculty

.361*
.177
.382*
.070
.387*

.115
.016
.177
-.113
.161

.330*
.188
.327*
.074
.362*

.238*
.112
.217*
.067
.285*

.531*
.268*
.547*
.188
.517*

.468*
.188
.339*

.377*
.102
.454*

.404*
.238*
.372*

Perception
Seminary Community
Value o f Peer Fellowship
Value o f Ethnic Fellowship

.480*
.200
.423*

.398*
.136
.327*

Note. > .3 = moderate; > .4 = high; > .5 = very high.
* Significant at the .05 level.

Among the five scales of spirituality, Relationship with Others had the highest
correlations, whereas Relationship with God had no significant correlations with all the
participation variables. However, the Relationship with Others did not have the highest
correlations in the two perception variables—the Seminary Community and Value of
Ethnic Fellowship.
The frequency o f student participation in Peer Fellowship and the degree of
student perception of the Value of Peer Fellowship had similar correlations with current
spirituality. Each of these peer fellowship variables had only one significant correlation
with the scale Relationship with Others. The frequency of student participation in Ethnic
Fellowship had no significant correlation, whereas Value of Ethnic Fellowship had
significant correlations with all current spirituality scales: Three had moderate effect sizes
and two had high effect sizes.
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There were eight variables in the Role of Faculty: an overall variable (Total Role
of Faculty), two main variables (Christian Modeling and Spiritual Mentoring), three
Spiritual Mentoring characteristic variables (Flave Mentor, Mentor Type, and Mentor
Location), and two value variables (Value of Christian Modeling and Value of Spiritual
Mentoring). The five quantitative variables were tested using Pearson correlation, and the
three categorical variables were tested using one-way analysis of variance. The results of
the analyses are presented in Tables 10-13.
Table 10 presents 15 correlations between the three roles of faculty variables and
the five scales on current spirituality. Among 10 correlations which are significant at
the .05 level, 3 were high and 5 were moderate. Student perceptions of faculty role
regarding modeling and mentoring produced higher correlations with the Relationship
with Others than with the other four scales on current status of spirituality. Student
perceptions o f Total Role o f Faculty and Christian Modeling evenly correlated with each
scale on current status o f spirituality. On the other hand, Spiritual Mentoring produced
very low correlations with all five scales. The two value variables had no significant
correlations at all.
One-way analysis of variance was conducted to determine if the three Spiritual
Mentoring characteristic variables (Have Mentor, Mentor Type, and Mentor Location)
had a relationship with the current status of spirituality of MDiv students. Tables 11-13
present the results of ANOVA tests.
On all five scales on current status of spirituality, students who had mentors
showed higher means than students who did not have mentors (Table 11). Three out of
the five differences were significant at the .05 level. For the spirituality scales with
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significant differences, the effect size was moderate for Relationship with the Word and
close to moderate for Total Spirituality and Relationship with Others.

Table 10
Correlations Between Role o f Faculty and the Current Status o f Spirituality

Variable

Total
Spirituality

Relationship
with God

Relationship
with the Word

Critical SelfReflection

Relationship
with Others

Perception
Total Role o f Faculty
Christian Modeling
Spiritual Mentoring

.397*
.412*
.058

.265*
.290*
-.001

.341*
.352*
.045

.355*
.367*
.033

.447*
.446*
.144

.197
.057

.133
-.009

.194
.050

.187
.035

.180
.142

Value
Value of Modeling
Value o f Mentoring

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

There were not many students who had faculty, staff, or a fellow student as a
spiritual mentor from the Seminary. Faculty mentor and staff mentor could not be studied
separately because the students who had a staff mentor also had a professor mentor. Only
four students among the participants of this study answered that they had had a staff
mentor during seminary years. One variable named Mentor Choice could not be studied
because there were only two students who reported that a professor had initiated a mentor
relationship.
Table 12 presents the results of differences in Mentor Type on the five scales on
current status o f spirituality. Among five relationships between Mentor Type and current
spirituality, none was significant. Since there were small numbers in the groups, the
results are inconclusive. The data are shown in Table 12.
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Table 11
ANOVA -H ave Mentor and the Current Status o f Spirituality
N

M

Effect Sizea

SD

Sig.

Total Spirituality
Yes
No

45
51

5.09
4.82

.467

.48
.64

.022

Relationship with God
Yes
No

46
52

5.41
5.19

.51
.70

.078

Relationship with the Word
Yes
No

45
52

5.09
4.77

.49
.68

.012

Critical Self-Reflection
Yes
No

46
52

5.07
4.90

.60
.60

.168

Relationship with Others
Yes
No

46
50

4.68
4.30

.66
.93

.024

Have Mentor

—

.508

—

.459

Note. > .50o = moderate; > .75o = large; > 1.OOo = very large.

aEffect Size = Largest Mean - Smallest Mean + Standard Deviation; reported only when significant.

Reproduced with permission o f the copyright owner. Further reproduction prohibited without permission.

100

Table 12
ANOVA -Mentor Type and the Current Status o f Spirituality
SD

Si*

5.01
5.33

.46
.39

.099

19
8

5.30
5.66

.53
.33

.086

Relationship with the Word
Faculty or Staff
Student

18
8

4.98
5.36

.46
.41

.056

Critical Self-Reflection
Faculty or Staff
Student

19
8

5.02
5.32

.62
.57

.262

Relationship with Others
Faculty or Staff
Student

19
8

4.72
4.90

.63
.55

.511

N

M

Total Spirituality
Faculty or Staff
Student

18
8

Relationship with God
Faculty or Staff
Student

Mentor Type

Effect Sizea

Note. > .50o = moderate; > .75o = large; > 1.OOo = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Table 13 shows relationships between Mentor Location and current spirituality.
The group, Seminary Only, is composed of professor mentor, staff mentor, or student
mentor. Although location of mentor had no significant relationship at the .05 level,
students with a seminary mentor/s always had higher means than students with non
seminary mentor.

Table 13
ANOVA -Mentor Location and the Current Status o f Spirituality
N

M

Total Spirituality
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

18
13
8

5.15
5.07
5.02

Relationship with God
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

19
13
8

5.46
5.42
5.27

Relationship with the Word
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

18
13
8

5.14
4.99
5.00

Critical Self-Reflection
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

19
13
8

5.20
5.16
4.90

Relationship with Others
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

19
13
8

4.76
4.60
4.81

Mentor Location

SD

Sig.

—

.42
.57
.55

.798

—

.51
.56
.51

.676

—

.44
.62
.57

.685

—

.55
.63
.73

.509

-----------

.56
.70
.74

.720

Effect Sizea

Note. > ,50o = moderate; > .75o = large; > 1.00a = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Research Question 3. What is the relationship between the support/obstacle
variables and the current status of spirituality of MDiv students?
Null Hypothesis 2. There are no significant relationships between
support/obstacle variables and the current status of spirituality.
Table 14 presents the correlations between support/obstacle variables and current
status of spirituality. There was only one significant correlation, and it was between
Spouse Attitude and Relationship with God at the .05 level, but it was not high enough to
reach moderate level. None of the three financial support variables had a statistically
significant correlation.

Table 14
Correlations Between Support/Obstacle Variables and the Current Status o f Spirituality

Variable

Spouse Attitude
Self-Support
Other Support
Church Support

Total
Spirituality

.223
.160
.048
.011

Relationship
with God

.269*
.150
.027
.008

Relationship
with the Word

Critical SelfReflection

Relationship
with Others

.230
.131
.012
.036

.183
.078
-.018
-.007

.129
.129
.071
-.002

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Table 15 presents the correlations related to time variables. There were six
significant correlations at the .05 level, three of which were positive correlations and the
other three were negative correlations. The significant positive correlations were found
on Church Responsibilities and Home Responsibilities. Even non-significant correlations
on church or home responsibilities were higher than those on other time variables. Time
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spent in Entertainment had only negative correlations. It had significant correlations with
the Total Spirituality and Relationship with the Word with a moderate effect size.

Table 15
Correlations Between Time Spent Variables and the Current Status o f Spirituality

Variable

Total
Spirituality

Relationship
with God

Total Tim e Spent
Church R esponsibilities
H om e R esponsibilities
Em ploym ent
Entertainment

.152
.192
.232*
.007
-.238*

.114
.095
.273*
.092
-.308*

Relationship
With the Word

Critical SelfReflection

.044
.148
.136
-.070
-.278*

Relationship
with Others

.145
.144
.148
.017
-.098

.203
.257*
.207
.005
-.115

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Table 16 presents relationships between Residence and current status of
spirituality. There were two significant differences with moderate effect sizes among
residence groups on Relationship with God and Critical Self-Reflection. Students living
Near Off Campus always had the lowest means on all five scales of spirituality.
Research Question 4. What is the relationship between demographic variables and
the current status of spirituality of MDiv students?
Null Hypothesis 3. There are no significant relationships between demographic
variables and the current status of spirituality.
The relationships between nine demographic variables and the current status of
spirituality o f MDiv students are presented in Tables 17 through 25.
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Table 16
ANOVA -R esidence and the Current Status o f Spirituality

Residence

N

M

Total Spirituality
School Housing
Near Off Campus
Far Off Campus

38
48
11

5.06
4.81
5.10

Relationship with God
School Housing
Near Off Campus
Far Off Campus

40
49
11

5.44
5.11
5.56

Relationship with the Word
School Housing
Near Off Campus
Far Off Campus

40
48
11

4.99
4.83
5.08

Critical Self-Reflection
School Housing
Near Off Campus
Far Off Campus

40
49
11

5.13
4.83
5.13

Relationship with Others
School Housing
Near Off Campus
Far Off Campus

39
48
11

4.53
4.45
4.49

Effect Size a

------------

.721

—

.500

—

SD

Sig.

.54
.58
.60

.091

.50
.70
.41

.012

.58
.63
.71

.333

.58
.58
.61

.042

.92
.74
.89

.898

Note. > .50o = moderate; > .75o = large; > 1.OOo = very large.

aEffect Size = Largest Mean - Smallest Mean ^ Standard Deviation; reported only when significant.
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Table 17 presents the relationship between Prior Career (including pastoral) and
current status o f spirituality. Four differences on the five spirituality scales were
significant at the .05 level and the other was very close to being significant. The effect
sizes were either large or moderate. All showed that the responses of students who had a
longer career experience indicated stronger spirituality.

Table 17
ANOVA -Prior Career and the Current Status o f Spirituality
N

M

Total Spirituality
Less than 1
1 -3
4 or more

11
32
55

4.60
4.79
5.10

Relationship with God
Less than 1
1 -3
4 or more

11
33
56

5.04
5.12
5.44

Relationship with the Word
Less than 1
1 -3
4 or more

11
33
55

4.52
4.78
5.08

Critical Self-Reflection
Less than 1
1 -3
4 or more

11
33
56

4.70
4.88
5.10

Relationship with Others
Less than 1
1 -3
4 or more

11
32
55

4.02
4.27
4.71

Career Years

Effect Size a

SD

Sig.

.864

.47
.56
.56

.005

.648

.46
.66
.60

.020

.901

.55
.66
.56

.006

.59
.48
.64

.055

.64
.80
.80

.006

—

.846

Note. > ,50o = moderate; > .75o = large; > l.OOo = very large.

Effect Size = Largest Mean - Smallest Mean ^ Standard Deviation; reported only when significant.
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The length of Prior Pastoral Career experience indicated significant differences on
three scales on current status of spirituality at the .05 level and the others were close to
being significant. Students having more pastoral experience always produced higher
means on current spirituality. There were moderate effect sizes for Total Spirituality,
Relationship with God, and Critical Self-Reflection. The data are shown in Table 18.

Table 18
ANOVA -Prior Pastoral Career and the Current Status o f Spirituality
N

M

Total Spirituality
Less than 1
1- 3
4 or more

39
30
29

4.84
4.81
5.21

Relationship with God
Less than 1
1- 3
4 or more

41
30
29

5.22
5.13
5.67

Relationship with the Word
Less than 1
1- 3
4 or more

40
30
29

4.82
4.84
5.14

Critical Self-Reflection
Less than 1
1- 3
4 or more

41
30
29

4.87
4.91
5.21

Relationship with Others
Less than 1
1- 3
4 or more

40
29
29

4.37
4.34
4.80

Pastoral Years

Effect Size a

SD

Sig.

.669

.45
.69
.55

.012

.707

.55
.80
.40

.014

.52
.74
.58

.078

.574

.51
.63
.63

.044

-----------

.59
.88
.96

.053

—

Note. > .50a = moderate; > .75a = large; > 1,00a = very large.

Effect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Table 19 presents the correlations between Sense of Calling and the current status
of spirituality. Sense o f Calling had significant correlations with three scales on current
status o f spirituality at the .05 level. Sense of Calling was significantly correlated with
Total Spirituality, Relationships with God, and Relationship with the Word.

Table 19
Correlations Between Sense o f Calling and the Current Status o f Spirituality

Variable

Total
Spirituality

Sense o f C alling

.225*

Relationship
with God
.270*

Relationship
with the Word
.218*

Critical SelfReflection
.180

Relationship
with Others
.099

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

One-way analysis o f variance was conducted to discover if the number of
theology or religion courses students took on the undergraduate level was related to the
current status of spirituality. The amount of Undergraduate Studies in theology or religion
indicated no significant difference in the current spirituality at the .05 level. The data are
presented in Table 20.
Table 21 presents relationships between Marital Status and the current status of
spirituality. Married students had higher means than single students on all five scales of
current spirituality with two significant differences in Relationship with God and Critical
Self-Reflection at the .05 level, though both of the effect sizes were not quite high enough
to be moderate.
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Table 20

ANOVA -Undergraduate Studies in Theology/Religion
and the Current Status o f Spirituality
N

M

SD

Sig.

Total Spirituality
None
Several Courses
Major

13
16
66

5.05
5.00
4.90

.43
.57
.61

.635

Relationship with God
None
Several Courses
Major

14
16
67

5.39
5.20
5.29

.62
.61
.64

.716

Relationship with the Word
None
Several Courses
Major

13
16
67

5.06
5.05
4.85

.50
.57
.65

.327

Critical Self-Reflection
None
Several Courses
Major

14
16
67

5.00
5.05
4.94

.58
.57
.61

.780

Relationship with Others
None
Several Courses
Major

14
16
65

4.68
4.63
4.41

.51
.88
.85

.418

Theology/Religion Courses

Effect Sizea

Note. > .50o = moderate; > .75o = large; > 1.00a = very large.

aEffect Size = Largest Mean - Smallest Mean ^ Standard Deviation; reported only when significant.
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Table 21
ANOVA -Marital Status and the Current Status o f Spirituality
N

M

Total Spirituality
Married
Single

64
33

Relationship with God
Married
Single

Marital Status

Effect Size a

SD

Sig.

5.02
4.79

.59
.54

.071

65
34

5.39
5.12

.428

.58
.68

.043

Relationship with the Word
Married
Single

64
34

4.96
4.84

___

.60
.66

.362

Critical Self-Reflection
Married
Single

65
34

5.08
4.79

.479

.61
.54

.023

Relationship with Others
Married
Single

65
32

4.55
4.33

—

.87
.68

.212

Note. > .50a = moderate; > .75a = large; > 1,00a = very large.

aEffect Size = Largest Mean - Smallest Mean -■ Standard Deviation; reported only when significant.
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Table 22 presents relationships between Gender and the current status of
spirituality. One-way analysis of variance found out that there was not a significant
difference between males and females in spirituality at the .05 level. Although the
relationships were not significant, the means of female respondents were higher on four
of five scales.

Table 22
ANOVA -Gender and the Current Status o f Spirituality
Gender

N

M

SD

Sig.

Total Spirituality
Male
Female

81
10

4.94
5.06

.61
.28

—

.525

Relationship with God
Male
Female

83
10

5.29
5.44

—

.65
.44

.473

Relationship with the Word
Male
Female

82
10

4.88
5.10

—

.64
.50

.308

Critical Self-Reflection
Male
Female

83
10

4.98
5.14

—

.61
.39

.428

Relationship with Others
Male
Female

81
10

4.51
4.44

-----------

.86
.32

.804

Effect Size a

Note. > .50a = moderate; > .75a = large; > 1,00a = very large.

Effect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Table 23 presents relationships between Age and current status of spirituality. Age
indicated significant differences on all the spirituality scales with very large or large
effect sizes. Each scale pattern was the same. As the age increased, spirituality means
increased. The oldest students had the highest score on each of five spirituality scales.

Table 23
ANOVA -Age and the Current Status o f Spirituality
N

M

Total Spirituality
Below 30
3 1 — 40
41 +

37
38
16

4.77
4.95
5.39

Relationship with God
Below 30
3 1 — 40
41 +

38
39
16

5.11
5.35
5.68

Relationship with the Word
Below 30
3 1 — 40
41 +

38
38
16

4.71
4.90
5.37

Critical Self-Reflection
Below 30
3 1 — 40
41 +

38
39
16

4.86
4.98
5.39

Relationship with Others
Below 30
31 — 40
41 +

37
38
16

4.28
4.50
5.02

Age

Effect Size a

SD

Sig.

1.084

.53
.62
.36

.001

0.902

.64
.65
.36

.008

1.052

.65
.61
.34

.002

0.917

.47
.67
.44

.007

0.895

.75
.85
.70

.010

Note. > .50o = moderate; > .75a = large; > 1,00o = very large.

aEffect Size = Largest Mean - Smallest Mean ^ Standard Deviation; reported only when significant.
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Table 24 shows relationships between Living with Children and the current status
of spirituality. Students living with children always had higher mean scores than students
living without children. Living with Children had significant differences on four
spirituality scales but not on Relationship with the Word at the .05 level.

Table 24
ANOVA -Living With Children and the Current Status o f Spirituality
Living with Children

N

M

Effect Size a

SD

Sig.

Total Spirituality
No
Yes

47
47

4.82
5.09

.462

.52
.62

.024

Relationship with God
No
Yes

47
48

5.17
5.43

.410

.60
.63

.045

Relationship with the Word
No
Yes

47
47

4.84
5.02

.63
.62

.152

Critical Self-Reflection
No
Yes

47
48

4.85
5.13

.454

.55
.63

.026

Relationship with Others
No
Yes

46
48

4.31
4.68

.452

.70
.90

.028

—

Note. > ,50o = moderate; > .15(5 = large; > 1,00a = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Table 25 shows the relationship between Ethnicity and the current status of
spirituality, analysis of variance indicated that ethnicity had significant differences on
three spirituality scales: the effect size on Total Spirituality and Relationship with God
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were moderate whereas it was large on the Relationship with Others. On all five scales of
spirituality, Blacks had the highest means. On all scales except Critical Self-Reflection,
Whites had the lowest means.

Table 25
ANOVA -Ethnicity and the Current Status o f Spirituality
Ethnicity

N

M

Total Spirituality
Asian
Black
Hispanic
White

16
35
9
35

4.93
5.16
4.88
4.72

Relationship with God
Asian
Black
Hispanic
White

16
36
9
35

5.23
5.49
5.34
5.08

Relationship with the Word
Asian
Black
Hispanic
White

16
36
9
35

4.83
5.09
4.82
4.76

Critical Self-Reflection
Asian
Black
Hispanic
White

16
36
9
35

4.87
5.13
4.80
4.89

Relationship with Others
Asian
Black
Hispanic
White

16
35
8
35

4.69
4.75
4.55
4.07

Effect Size a

SD

Sig.

.744

.58
.51
.56
.60

.018

.660

.67
.50
.49
.71

.045

—

.62
.55
.60
.67

.134

—

.61
.59
.72
.56

.218

.77
.77
.69
.80

.003

.817

Note. > .50o = moderate; > .75a = large; > 1,00o = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

114
Interaction Analysis

Research Question 5. What is the interaction between eight selected seminary
experience variables (Spiritual Formation Course, Field School, Worship/Chapel,
Prayer/Study Groups, Fellowship with Faculty/Staff, Seminary Community, Spiritual
Mentoring, Flave Mentor) and five selected demographic variables (Prior Pastoral Career,
Marital Status, Gender, Age, Ethnicity) in relation to the current status of spirituality of
MDiv students?
Null Hypothesis 4. There is no interaction between the eight selected seminary
experience variables (Spiritual Formation Course, Field School, Worship/Chapel,
Prayer/Study Groups, Fellowship with Faculty/Staff, Seminary Community, Spiritual
Mentoring, Have Mentor) and the five selected demographic variables (Prior Pastoral
Career, Marital Status, Gender, Age, Ethnicity) in relation to the current status of
spirituality of MDiv students.
Two-way analysis of variance was employed to test whether or not there were
significant interaction effects between eight selected seminary experience variables and
five selected demographic variables on current status of spirituality of MDiv students.
There was only one significant interaction (between Have Mentor and Ethnicity) out of
40 different sets of possible interactions.
Table 26 presents the interaction between Have Mentor and Ethnicity. The
responses of Asian/Pacific Islander, Hispanic, and White students indicated that
spirituality was better nurtured for those with a mentor than those without a mentor.
However, for Black students, mentoring had the opposite effect. For Black students,
having a mentor showed a lower mean on spirituality than those who had no mentor.
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Table 26
ANOVA - Interaction o f Ethnicity With Have M entor on the Current Status o f Spirituality

Have Mentor
Yes

No

Ethnicity

N

M

N

M

Sig.

Asian or Pacific Islander
Black/Non-Hispanic origin
Hispanic
White/Non-Hispanic origin

7
18
3
15

5.19
5.07
5.07
5.01

9
17
6
18

4.74
5.25
4.79
4.46

.042

Statistical Analysis for Change in Spirituality
Change in spirituality has a total scale and four subscales—Total Spirituality,
Relationship with God, Relationship with the Word, Critical Self-Reflection, and
Relationship with Others. Students were asked to rate all the items on those scales on
how they perceived their change of spirituality during their seminary years using a range
of 1 to 5: (1) Much less, (2) Somewhat less, (3) About the same, (4) Somewhat more, and
(5) Much more.

Descriptive Analysis

Research Question 6. To what extent do students perceive that they have grown
spiritually through their experience at seminary?
Table 27 presents the means of the change in spirituality perceived by students
during their years at the Seminary. All of the five spirituality scales had a mean over 3.0.
Because a 3 on the scale indicated that students perceived their spirituality at the end of
their course o f study to be “about the same” as when they entered, any mean over 3
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indicates a positive change. At least 60% of the students were over 3.0 on each scale:
Total Spirituality (80%), Relationship with God (91%), Relationship with the Word
(72%), Critical Self-Reflection (93%), and Relationship with Others (61%).

Table 27
Change in Spirituality o f MDiv Students Through Seminary Experiences
Spirituality Scale
Total Spirituality
Relationship with God
Relationship with the Word
Critical Self-Reflection
Relationship with Others

N

M

SD

97
99
98
98
96

3.43
3.54
3.39
3.58
3.18

.65
.71
.69
.63
.81

Relational Analysis

Research Question 7. What is the relationship between the seminary experiences
and the change in spirituality of MDiv students?
Null Hypothesis 5. There are no relationships between seminary experience
variables and the change in spirituality.
Table 28 presents the correlations between five formal curriculum areas and the
five scales o f change in spirituality. The amount of effort students gave to the formal
curriculum produced 15 significant correlations at the .05 level. The amount of effort
students gave to the Spiritual Formation Course produced the highest correlation with
each scale on change in spirituality, whereas the amount of effort students gave to Field
School and student perception on Value of Field School did not have any significant
correlation with all five scales on change of spirituality.
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Out of the 15 significant correlations, 6 were high and 7 were moderate. The
amount of effort students gave to Total Formal Curriculum had high or moderate
correlations on all scales of change in spirituality. The amount of effort students gave to
the Spiritual Formation Course had 3 high and 2 moderate correlations. The amount of
effort students gave to the Regular Courses had 3 moderate correlations. Among the five
scales on change in spirituality, Relationship with Others had the lowest correlations with
all four variables on formal curriculum.

Table 28
Correlations Between Formal Curriculum and Change in Spirituality

Variable

Total
Spirituality

Relationship
with God

Relationship
with the Word

Critical SelfReflection

Relationship
with Others

.409*
.451*
.300*
.127

.351*
.396*
.253*
.035

.426*
.467*
.305*
.159

.419*
.442*
.315*
.170

.317*
.341*
.235*
.147

.016

.037

Effort
Total Formal Curriculum
Spiritual Formation Course
Regular Courses
Field School

Perception
Value of Field School

-.033

-.038

-.099

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Table 29 shows the correlations between frequency of participation in four areas
of nonformal curriculum and five scales on change in spirituality. The frequency of
student participation in the nonformal curriculum produced all but one significant
correlation at the .05 level. Two variables—Total Nonformal Curriculum and
Chapel/Worship—had the same results: A high correlation with Critical Self-Reflection,
and moderate correlations with Total Spirituality, Relationship with God, and
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Relationship with the Word. Only three of the nine significant correlations between
change in spirituality and participation of students in the Clubs/Associations and the
Special Events were moderate.

Table 29
Correlations Between Frequency o f Participation
in Nonformal Curriculum and Change in Spirituality

Variable
Total Nonformal Curriculum
Chapel/Worship
Clubs/Associations
Special Events

Total
Spirituality

Relationship
With God

Relationship
with the Word

.389*
.394*
.317*
.278*

.368*
.355*
.286*
.288*

.379*
.397*
.264*
.282*

Critical Self- Relationship
with Others
Reflection
.402*
.430*
.249*
.306*

.286*
.279*
.345*
.148

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Table 30 shows the correlations between eight areas of socialization and five
scales of change in spirituality. Among the 40 correlations with change in spirituality, 28
were significant at the .05 level with 7 high and 10 moderate effect sizes. Among all
socialization variables, Seminary Community had the highest correlation coefficients
with all scales o f change in spirituality. Seminary Community had 3 high and 2 moderate
correlations.
In the participation variables, Total Socialization, Prayer/Study Groups, and
Fellowship with Faculty all had significant correlations with all scales on the change in
spirituality. But the frequency of participation in the Peer Fellowship had only one
significant correlation and Ethnic Fellowship had no significant correlation with change
in spirituality.
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The frequency of student participation in Peer Fellowship and the strength of
perception on Value of Peer Fellowship had similar results: Both had a significant
correlation with Relationship with Others, and perception on value had another
significant correlation with Total Spirituality. The frequency of student participation in
Ethnic Fellowship and the strength perception on Value of Ethnic Fellowship had very
different results: Participation in Ethnic Fellowship had no significant correlation,
whereas Value of Ethnic Fellowship had all significant correlations with the five scales of
change in spirituality.

Table 30
Correlations Between Socialization and Change in Spirituality

Variable

Total
Spirituality

Relationship
with God

Relationship
with the Word

Critical Self
Reflection

Relationship
with Others

Participation
Total Socialization
Peer Fellowship
Prayer/Study Groups
Ethnic Fellowship
Fellowship with Faculty

.367*
.152
.407*
.128
.349*

.258*
.055
.329*
.064
.252*

.367*
.176
.403*
.132
.345*

.315*
.163
.372*
.104
.263*

.410*
.201*
.387*
.176
.410*

.433*
.216*
.276*

.348*
.134
.230*

.438*
.198
.255*

.407*
.183
.240*

.343*
.253*
.236*

Perception
Seminary Community
Value of Peer Fellowship
Value o f Ethnic Fellowship

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Among eight variables in the area of role of faculty, Pearson correlation was used
for the quantitative variables and one-way analysis of variance was used for the
categorical variables. Results of the analyses are presented in Tables 31 through 34.
Table 31 shows the correlations between five faculty variables and five scales o f change
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in spirituality. Eleven of the 25 correlations were significant at the .05 level. Almost all of
the significant correlations were found between the scales on change in spirituality and
the Total Role of Faculty and Christian Modeling, whereas Spiritual Mentoring and Value
of Spiritual Mentoring had no significant correlations. The student perception of faculty
Christian Modeling produced four moderate correlations which were found on the scales
of Total Spirituality and Relationship with Others. However, Value of Christian Modeling
had only one significant correlation with Critical Self-Reflection.

Table 31
Correlation Between Role o f Faculty and Change in Spirituality

Variable

Total
Spirituality

Relationship
with God

Relationship
with the Word

Critical SelfReflection

Relationship
with Others

.317*
.325*
.101

.288*
.293*
.103

.274*
.288*
.066

.264*
.295*
.012

.327*
.313*
.178

.204
.101

.147
.090

.198
.070

.272*

.172
.189

Perception
Total R ole o f Faculty
Christian M odeling
Spiritual M entoring

Value
Value o f M odeling
Value o f M entoring

.013

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Table 32 presents the results of the one-way analysis of variance test conducted to
see whether or not there was a difference between students who had a mentor and
students who did not have a mentor on change in spirituality. There was only one
significant difference at the .05 level, but the effect size was not high enough to be a
moderate effect size.
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Table 32
ANOVA -H ave M entor and Change in Spirituality

Have Mentor

N

M

Total Spirituality
Yes
No

49
50

3.55
3.31

Relationship with God
Yes
No

46
51

Relationship with the Word
Yes
No

Effect Size a

SD

Sig.

—

.60
.68

.072

3.64
3.45

—

.65
.75

.178

45
51

3.53
3.26

—

.61
.73

.055

Critical Self-Reflection
Yes
No

45
51

3.67
3.51

—

.61
.66

.196

Relationship with Others
Yes
No

45
49

3.36
3.00

.77
.84

.032

.442

Note. > .50a = moderate; > .75a = large; > 1.00a = very large.

Effect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Table 33 shows the relationship between Mentor Type and change in spirituality.
Only the Critical Self-Reflection scale had a significant difference between Mentor Type
groups with a large effect size. Students having a peer mentor had higher means
consistently in each of the five scales on change in spirituality.
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Table 33
ANOVA—Mentor Type and Change in Spirituality

Mentor Type

M

N

Effect Sizea

SD

Sig.

Total Spirituality
Faculty or Staff
Student

18
8

3.56
3.94

.62
.68

.180

Relationship with God
Faculty or Staff
Student

19
8

3.69
3.93

.68
.66

.396

Relationship with the Word
Faculty or Staff
Student

18
8

3.49
3.99

.58
.71

.064

Critical Self-Reflection
Faculty or Staff
Student

18
8

3.60
4.17

.53
.80

.042

Relationship with Others
Faculty or Staff
Student

18
8

3.47
3.70

.83
.85

.530

.852

—

Note. > .50o = moderate; > ,75a = large; > 1.00o = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Table 34 presents relationships between Mentor Location and change in
spirituality. Mentor Location had no significant relationship with change in spirituality.
The Seminary Mentor Only group, which is composed of professor mentor, staff mentor,
or student mentor, consistently had the highest mean, whereas Non-Seminary Only group
had the lowest mean.
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Table 34
ANOVA -M entor Location and Change in Spirituality

N

M

SD

Sig.

Total Spirituality
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

18
13
8

3.72
3.47
3.56

.68
.64
.63

.563

Relationship with God
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

19
13
8

3.84
3.49
3.57

.68
.70
.63

.333

Relationship with the Word
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

18
13
8

3.68
3.38
3.55

.70
.68
.57

.474

Critical Self-Reflection
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

18
13
8

3.83
3.62
3.65

.68
.66
.65

.654

Relationship with Others
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

18
13
8

3.56
3.42
3.50

.81
.58
.92

.875

Mentor Location

Effect Size a

Note. > ,50a = moderate; > .75a = large; > 1.00a = very large.

Effect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Research Question 8. What is the relationship between the support/obstacle
variables and the change in spirituality of MDiv students?
Null Hypothesis 6. There are no significant relationships between
support/obstacle variables and the change in spirituality.
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Table 35 shows correlations between the change in spirituality scales and four
support/obstacle variables from outside of the seminary—Spouse Attitude, Self-Support,
Other Support, and Church Support. Out of 20 correlations, only 4 were significant at
the .05 level. Spouse Attitude had significant correlations with Relationship with God and
the Critical Self-Reflection. Church Support had negative correlations with all of the
spirituality scales, two of which were significant—Total Spirituality and Critical SelfReflection.

Table 35
Correlations Between Support/Obstacle Variables and Change in Spirituality

Variable

Spouse Attitude
Self-Support
Other Support
Church Support

Total
Spirituality
.206
.040
.184
-.230*

Relationship
with God
.259*
.046
.191
-.201

Relationship
with the Word
.228
.014
.130
-.212

Critical SelfReflection
.247*
.030
.211
-.288*

Relationship
with Others
.041
.044
.072
-.118

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Because negative correlations of Church Support were not expected, a descriptive
analysis was further used to see if there was any difference between students who had
church support and those without church support. Table 36 presents the relationship of
Church Support to current status of spirituality and change in spirituality. There was not
much difference between students with major church support and students without church
support on all scales on current status of spirituality. However, major church support had
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the lowest means in all scales on change in spirituality. The more students got church
support, the less their spirituality was changed. The means of students without church
support and students with minor church support were not much different in the first three
scales on change in spirituality.

Table 36
Relationship Between Church Support and Current Spirituality
and Between Church Support and Change in Spirituality

Current Spirituality
Type o f Church Support

Change in Spirituality

N

M

SD

N

M

SD

Total Spirituality
No Support
Minor Support
Major Support

33
10
36

4.89
4.74
4.90

.59
.71
.58

33
10
35

3.54
3.53
3.22

.71
.87
.46

Relationship with God
No Support
Minor Support
Major Support

35
10
36

5.27
4.97
5.28

.61
.74
.66

34
10
36

3.65
3.55
3.35

.72
.96
.57

Relationship with the Word
No Support
Minor Support
Major Support

34
10
36

4.84
4.64
4.89

.59
.70
.67

34
10
35

3.49
3.44
3.18

.75
.83
.55

Critical Self-Reflection
No Support
Minor Support
Major Support

35
10
36

4.93
4.73
4.92

.55
.75
.58

34
10
35

3.73
3.50
3.36

.64
.76
.46

Relationship with Others
No Support
Minor Support
Major Support

34
10
35

4.41
4.53
4.41

.96
.95
.70

33
10
34

3.23
3.63
3.02

.99
.97
.55

Note. Current status o f spirituality was measured by a 1 to 6 scale.

Change in spirituality was measured by a 1 to 5 scale.
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Table 37 presents relationships between Residence and the change in spirituality.
Although Residence had only one significant difference with a moderate effect size with
Relationship with God, the differences of means show that students who lived in School
Housing were higher for all five scales of change in spirituality. Students who lived Near
Off Campus produced the lowest means for all scales on change in spirituality except
Relationship with the Word.

Table 37
ANOE4 -Residence and Change in Spirituality
N

M

Total Spirituality
School Housing
Near Off Campus
Far Off Campus

38
48
11

3.58
3.32
3.38

Relationship with God
School Housing
Near Off Campus
Far Off Campus

40
48
11

3.76
3.39
3.45

Relationship with the Word
School Housing
Near Off Campus
Far Off Campus

39
48
11

3.51
3.32
3.30

Critical Self-Reflection
School Housing
Near Off Campus
Far Off Campus

39
48
11

3.75
3.45
3.57

Relationship with Others
School Housing
Near Off Campus
Far Off Campus

38
47
11

3.25
3T1
3.22

Residence

SD

Sig.

.67
.55
.87

.172

.67
.70
.76

.048

—

.73
.58
.95

.412

—

.66
.54
.82

.091

—

.89
.66
1.14

.744

Effect Sizea

—

.516

Note. > ,50o = moderate; > .75a = large; > 1.00o = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Table 38 presents the correlations of time variables with change in spirituality.
There were few significant correlations. Total Time Spent had a moderate correlation
with Relationship with Others. Church Responsibilities had significant correlations with
Total Spirituality, Relationship with the Word, and Relationship with Others. Three of the
five time variables—Home Responsibilities, Employment, and Entertainment—had no
significant correlation with all the scales on change in spirituality.

Table 38
Correlations Between Time Spent Variables and Change in Spirituality

Variable

Total Time Spent
Church Responsibilities
Home Responsibilities
Employment
Entertainment

Total
Spirituality

Relationship
with God

.198
.270*
.089
.094
-.029

.115
.181
.099
.069
-.013

Relationship
with the Word
.113
.260*
.007
.015
-.033

Critical SelfReflection

Relationship
with Others

.137
.191
.034
.103
-.082

.318*
.328*
.159
.136
.003

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Research Question 9. What is the relationship between demographic variables and
the change in spirituality of MDiv students?
Null Hypothesis 7. There are no significant relationships between demographic
variables and the change in spirituality.
There were no significant differences between Prior Career groups on change in
spirituality at the .05 level. However, the responses of students who reported a longer
career prior to the Seminary revealed higher means on all scales of change in spirituality
with some of the differences almost significant. Data are shown in Table 39.
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Table 39
ANOVA -P rio r Career and Change in Spirituality

Career Years

N

M

Total Spirituality
Less than 1
1 -3
4 or more

10
31
56

3.08
3.39
3.51

Relationship with God
Less than 1
1 -3
4 or more

10
33
56

3.10
3.50
3.65

Relationship with the Word
Less than 1
1 -3
4 or more

10
32
56

2.95
3.36
3.49

Critical Self-Reflection
Less than 1
1 -3
4 or more

10
32
56

3.30
3.50
3.68

Relationship with Others
Less than 1
1 -3
4 or more

10
31
55

3.00
3.16
3.22

SD

Sig.

—

.28
.57
.71

.135

—

.33
.62
.78

.068

—

.36
.65
.73

.069

—

.49
.51
.70

.156

.28
.69
.94

.733

Effect Sizea

----

Note. > .50a = moderate; > .75a = large; > 1.00a = very large.

Effect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Table 40 presents relationships between Prior Pastoral Career and change in
spirituality. There were no significant differences in regard to change in spirituality
between students who had pastoral experiences before seminary and students who had no
or less pastoral experience. Nonetheless, students with 4 or more years of pastoral
experiences always had the highest means with some of the differences almost significant.
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Table 40
ANOVA -P rio r P astoral Career and Change in Spirituality

N

M

Total Spirituality
Less than 1
1 -3
4 or more

39
29
29

3.38
3.28
3.64

Relationship with God
Less than 1
1 -3
4 or more

40
30
29

3.51
3.39
3.76

Relationship with the Word
Less than 1
1 -3
4 or more

40
29
29

3.32
3.27
3.62

Critical Self-Reflection
Less than 1
1 -3
4 or more

40
29
29

3.51
3.45
3.80

Relationship with Others
Less than 1
1 -3
4 or more

39
28
29

3.14
3.02
3.38

Pastoral Years

SD

Sig.

—

.54
.62
.76

.081

—

.70
.69
.71

.128

—

.55
.73
.79

.101

—

.53
.55
.78

.070

.62
.76
1.05

.234

Effect Sizea

----

Note. > .50a = moderate; > .75a = large; > 1.00a = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Table 41 shows the correlation between Sense of Calling and change in spirituality.
The Sense o f Calling was not significantly correlated with any scale o f change in
spirituality at the .05 level. Table 42 presents the relationships between Undergraduate
Studies and change in spirituality. The number of theology courses taken on the
undergraduate level had no significant relationship with change in spirituality.
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Table 41
Correlations Between Sense o f Calling and Change in Spirituality

Variable

Total
Spirituality

Relationship
with God

Relationship
with the Word

Critical SelfReflection

Relationship
with Others

Sense of Calling

.126

.117

.120

.172

.054

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Table 42
ANOVA -U ndergraduate Studies on Theology/Religion and Change in Spirituality

Theology Courses

N

M

Total Spirituality
None
Several Courses
Major

14
15
65

Relationship with God
None
Several Courses
Major

Effect Size3

SD

Sig.

3.46
3.63
3.36

.62
.76
.62

.323

14
16
66

3.61
3.74
3.47

.89
.85
.62

.352

Relationship with the Word
None
Several Courses
Major

14
15
66

3.43
3.65
3.32

.58
.78
.67

.239

Critical Self-Reflection
None
Several Courses
Major

14
15
66

3.57
3.73
3.53

.59
.69
.62

.524

Relationship with Others
None
Several Courses
Major

14
15
64

3.20
3.44
3.10

.74
.85
.83

.355

Note. > .50a = moderate; > . 75a = large; > 1.00a = very large.

“Effect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

131
Marital Status and Gender had no relationship with change in spirituality. Table
43 presents relationships between Marital Status and change in spirituality. There was no
difference between married students and single students on change in spirituality.
Table 44 presents relationships between Gender and change in spirituality. Gender
showed no significant difference in the change in spirituality o f students at the .05 level.

Table 43
ANOVA -M arital Status and Change in Spirituality
N

M

Total Spirituality
Married
Single

65
32

Relationship with God
Married
Single

Marital Status

Effect Size3

SD

Sig.

3.44
3.41

.72
.46

.804

65
33

3.52
3.56

.76
.62

.808

Relationship with the Word
Married
Single

65
33

3.41
3.36

.75
.56

.740

Critical Self-Reflection
Married
Single

65
33

3.63
3.48

.71
.44

.255

Relationship with Others
Married
Single

65
31

3.20
3.14

.91
.56

.732

Note. > .50a = moderate; > ,75a = large; > 1,00a = very large.

Effect Size = Largest Mean - Smallest Mean ^ Standard Deviation; reported only when significant.
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Table 44
ANOVA - Gender and Change in Spirituality
Gender

N

M

Total Spirituality
Male
Female

80
10

3.44
3.45

Relationship with God
Male
Female

82
10

3.54
3.73

Relationship with the Word
Male
Female

81
10

3.39
3.43

Critical Self-Reflection
Male
Female

81
10

3.60
3.52

Relationship with Others
Male
Female

79
10

3.23
3.06

Effect Sizea

SD

Sig.

—

.68
.48

.956

—

.73
.64

.436

—

.72
.59

.886

—

.66
.48

.700

.87
.52

.543

----

Note. > .50o = moderate; > .75o = large; > l.OOo = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Table 45 presents relationships between Age and change in spirituality. Age
indicated two significant differences at the .05 level. The effect size on Relationship with
the Word was moderate. The effect size on Critical Self-Reflection was large. The effect
sizes on Total Spirituality and Relationship with God were very close to being significant.
Students whose age was over 40 had the highest means on all five spirituality scales.

Table 45
ANOVA -Age and Change in Spirituality
N

M

Total Spirituality
Below 30
3 1 — 40
41 +

35
39
16

3.31
3.44
3.76

Relationship with God
Below 30
3 1 — 40
41 +

37
39
16

3.37
3.60
3.88

Relationship with the Word
Below 30
3 1 — 40
41 +

36
39
16

3.25
3.36
3.81

Critical Self-Reflection
Below 30
3 1 — 40
41 +

36
39
16

3.42
3.60
3.98

Relationship with Others
Below 30
3 1 — 40
41 +

35
38
16

3.18
3.17
3.38

Age

Effect Sizea

SD

Sig.

.47
.67
.89

.070

.53
.68
1.05

.053

.727

.59
.73
.78

.026

.870

.46
.68
.75

.014

----

.60
.88
1.16

.673

—

—

Note. > .50o = moderate; > .75o = large; > 1.OOcr = very large.

aEffect Size = Largest Mean - Smallest Mean ^ Standard Deviation; reported only when significant.
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Table 46 shows relationships between Living with Children and change in
spirituality. Students who lived with children had higher means on all five scales on
change in spirituality than students who lived without children during their seminary
years. But only the difference on Critical Self-Reflection was significant at the .05 level.

Table 46
ANOVA -Living With Children and Change in Spirituality
N

M

Total Spirituality
Yes
No

48
45

3.54
3.33

Relationship with God
Yes
No

48
46

Relationship with the Word
Yes
No

Living with Children

Effect Sizea

SD

Sig.

—

.77
.49

.123

3.65
3.47

—

.81
.61

.243

48
45

3.51
3.28

—

.77
.61

.113

Critical Self-Reflection
Yes
No

48
45

3.72
3.46

.407

.74
.50

.049

Relationship with Others
Yes
No

48
44

3.26
3.09

-----------

1.01
.56

.325

Note. > .50c = moderate; > ,75c = large; > 1.00o = very large.

aEffect Size = Largest Mean - Smallest Mean ^ Standard Deviation; reported only when significant.

Table 47 presents the relationship between Ethnicity and change in spirituality.
Ethnicity showed large differences on all scales for change in spirituality. On all scales,
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Black students had the highest means. On all of the spirituality scales, the groups ranked
in the same descending order: Black, Asians, Hispanics, and Whites.

Table 47
ANOVA -Ethnicity and Change in Spirituality
N

M

Total Spirituality
Asian
Black
Hispanic
White

15
34
9
35

3.50
3.75
3.26
3.12

Relationship with God
Asian
Black
Hispanic
White

15
36
9
35

3.53
3.86
3.29
3.28

Relationship with the Word
Asian
Black
Hispanic
White

15
35
9
35

3.48
3.70
3.20
3.09

Critical Self-Reflection
Asian
Black
Hispanic
White

15
35
9
35

3.60
3.87
3.42
3.31

Relationship with Others
Asian
Black
Hispanic
White

15
34
8
35

3.39
3.51
3.15
2.78

Ethnicity

Effect Sizea

SD

Sig.

.974

.69
.71
.65
.38

.000

.816

.87
.73
.49
.53

.002

.884

.61
.74
.79
.52

.001

.890

.72
.69
.71
.35

.002

.889

.81
.90
.98
.52

.001

Note. > .50o = moderate; > . 7 5 o = large; > 1,00o = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Statistical Analysis for Perceived Change
Research Question 10. What is the relationship between seminary experiences,
support/obstacle variables, and demographic variables and the Perceived Change in
Spirituality?
Null Hypothesis 8. There are no significant relationships between seminary
experiences, support/obstacle variables, and demographic variables and the Perceived
Change in Spirituality.
Table 48 presents correlations of seminary experiences with Perceived Change in
Spirituality. The degree of perceived change in spirituality during the seminary
experience produced significant correlations with 19 of the 25 variables at the .05 level.
Among those 19 significant correlations, 2 were very high, 3 were high, and 7 were
moderate.
The amount o f effort students gave to Total Formal Curriculum, Spiritual
Formation Course, and Regular Courses in the formal curriculum areas had high
correlations with Perceived Change in Spirituality.
The frequency of participation in nonformal curriculum and socialization areas all
had significant correlations, except Clubs/Association with Perceived Change in
Spirituality. Worship/Chapel and Special Events in the nonformal curriculum areas had
moderate correlations with Perceived Change in Spirituality. All of the correlations
between socialization areas and Perceived Change in Spirituality were significant.
Perception on the value of Seminary Community had a very high correlation. Total
Socialization in participation had a moderate correlation. Both the frequency of
participation in Peer Fellowship and student perception of the Value of Peer Fellowship
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Table 48
Correlation o f Seminary Experiences With Perceived Change in Spirituality

Area

Seminary Variable

Perception

Nonformal Curriculum
Participation

*
00

Formal Curriculum
Effort

Perceived Change

Total Formal Curriculum
Spiritual Formation Course
Regular Courses
Field School
Value of Field School

.472*
.410*
.348*
.150

Total Nonformal Curriculum
Chapel /Worship
Clubs/Association
Special Events

.282*
.320*
-.029
.309*

Total Socialization
Peer Fellowship
Study/Prayer Groups
Ethnic Fellowship
Fellowship with Faculty
Seminary Community
Value of Peer Fellowship
Value of Ethnic Fellowship

.328*
.230*
.204*
.257*
.346*
.568*
.269*
.241*

Total Role of Faculty
Christian Modeling
Spiritual Mentoring
Value of Christian Modeling
Value of Spiritual Mentoring

.378*
.363*
.182
.609*
.198*

Socialization
Participation

Perception

Role of Faculty
Perception

Value

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.
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had a significant correlation. The Ethnic Fellowship on participation and perception also
had the same results. Both the frequency of participation in Ethnic Fellowship and
student perception of the Value of Ethnic Fellowship had a significant correlation with
Perceived Change in Spirituality.
Among five faculty variables, Total Role of Faculty had a moderate correlation
with Perceived Change in Spirituality. There was a large difference between Christian
Modeling and Value of Christian Modeling. Christian Modeling had a moderate
correlation but Value of Christian Modeling had a very high correlation. Value of
Spiritual Mentoring had a significant correlation and Spiritual Mentoring had a
correlation close to significant.
Table 49 presents the relationships between the spiritual mentoring characteristics
and Perceived Change on Spirituality. There was a significant difference between
students who had a mentor and those who had no mentor during their seminary years.
The mean of students with a mentor was higher on Perceived Change in Spirituality than
that o f students without a mentor. The effect size is moderate.
Among 10 support/obstacle variables, 9 were tested by Pearson correlation and 1
was tested by analysis of variance. The results of the tests of correlation between
support/obstacle variables and Perceived Change in Spirituality are shown in Table 50.
Two o f the nine quantitative variables— Spouse Attitude and Entertainment—had
moderate correlations with Perceived Change in Spirituality. The coefficient of the
correlation on Spouse Attitude was positive but that on Entertainment was negative.
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Table 49
ANOVA —Spiritual M entoring Characteristics and Perceived Change in Spirituality

Spiritual Mentoring
Characteristics

N

M

Have Mentor
Yes
No

44
52

4.18
3.60

Mentor Type
Faculty
Student

17
8

4.24
4.13

Mentor Location
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

17
13
8

4.24
3.77
4.13

Effect Sizea

SD

Sig.

.618

0.76
1.01

.002

—

0.56
0.64

.665

—

0.56
1.17
0.64

.315

Note. > .50a = moderate; > .75a = large; > 1.00a = very large.

“Effect Size = Largest Mean - Smallest Mean + Standard Deviation; reported only when significant.

Table 50
Correlations Between Support/Obstacle Variables and Perceived Change in Spirituality

Support/Obstacle Variables
Spouse Attitude
Self-Support
Other Supports
Church Support
Total Time Spent
Church Responsibilities
Home Responsibilities
Employment
Entertainment

Perceived Change in Spirituality
.304*
.109
.183
-.159
-.116
-.136
.075
-.013
-.336*

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.
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Table 51 presents the relationship between Residence and Perceived Change in
Spirituality. There was a significant difference between place of Residence and Perceived
Change in Spirituality at the .05 level. The effect size was large. School Housing—living
in either one o f the university dormitories or students’ apartments—had the highest mean.
Among nine demographic variables, eight variables were tested by one-way
analysis o f variance and the one was tested by Pearson correlation. Table 52 presents the
correlation between Sense of Calling and Perceived Change in Spirituality. Sense of
Calling had a significant correlation with Perceived Change in Spirituality at the .05 level.

Table 51
ANOVA - Residence and Perceived Change in Spirituality

Residence Type

N

M

School Housing
Near Off Campus
Far Off Campus

40
47
11

4.13
3.77
3.36

Effect Sizea

SD

Sig.

.803

.85
.98
.92

.035

Note. > .50o = moderate; > .75o = large; > 1,00a = very large.

Effect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Table 52
Correlation Between Sense o f Calling and Perceived Change in Spirituality

Variable

Perceived Change in Spirituality

Sense o f Calling

.217*

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.
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Out of eight demographic variables tested by ANOVA, only Undergraduate
Studies had a significant difference with a moderate effect size. Students with no
theology or religion related course taken on the undergraduate level had the highest mean
score. The data are shown in Table 53.
Research Question 11. What is the relationship between seminary experiences,
support/obstacle variables, and demographic variables and the Perceived Change in Sense
of Calling?
Null Hypothesis 9. There are no significant relationships between seminary
experiences, support/obstacle variables, and demographic variables and the Perceived
Change in Sense of Calling.
Table 54 presents correlations of seminary experience variables with Perceived
Change in Sense of Calling of MDiv students. There were 15 significant correlations at
the .05 level between Perceived Change in Sense of Calling and seminary experiences:
Two were very high, 3 were high, and 3 were moderate.
The amount of effort students gave to the Total Formal Curriculum produced a
very high correlation with Perceived Change in Sense of Calling and high correlations
with Spiritual Formation Course and Regular Courses. In nonformal curriculum, the
frequency of participation in Worship/Chapel had a moderate correlation with Perceived
Change in Sense of Calling. In socialization, Seminary Community had a very high
correlation with Perceived Change in Sense of Calling. Two faculty variables—Total
Role of Faculty and Christian Modeling (perception)—produced moderate correlations
with Perceived Change in Sense of Calling. Value of Christian Modeling had a significant
correlation, whereas Christian Modeling and two Spiritual Mentoring variables had none.
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Table 53
ANOVA - D em ographic Variables and Perceived Change in Spirituality

N

M

Prior Career
Less than 1
1 -3
4 or more

11
31
56

3.27
3.84
4.00

Prior Pastoral Career
Less than 1
1 -3
4 or more

40
29
29

3.95
3.76
3.86

Undergraduate Studies
None
Several Courses
Major

14
16
65

4.43
4.00
3.75

Marital Status
Married
Single

65
32

3.91
3.78

Gender
Male
Female

83
9

3.81
4.33

35
38
16

Living with Children
Yes
No
Ethnicity
Asian
Black
Hispanic
White

Demographic Variable

SD

Sig.

—

1.00
1.01
.81

.064

—

.90
1.21
.69

.714

.51
.89
1.00

.047

—

.93
1.01

.542

—

.98
.71

.122

3.18
3.17
3.38

—

.60
.88
1.16

.144

48
45

3.92
3.82

—

16
35
9
34

4.19
3.97
3.22
3.74

Effect Sizea

.706

Age

Below 30
3 1 — 40
41 +

-----------

.87
1.05

.637

.83
.82
1.30
.99

.074

Note. > .50o = moderate; > ,75o = large; > 1,00o = very large.

aEffect Size = Largest Mean - Smallest Mean ■*- Standard Deviation; reported only when significant.
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Table 54
Correlation Between Seminary Experiences and Perceived Change in Sense o f Calling

Seminary Variable

Area
Formal Curriculum
Effort

Perception

Nonformal Curriculum
Participation

Perceived Change

Total Formal Curriculum
Spiritual Formation Course
Regular Courses
Field School
Field School

.523*
.457*
.470*
.233*
.022

Total Nonformal Curriculum
Chapel /Worship
Clubs/Association
Special Events

.278*
.312*
.058
.256*

Total Socialization
Peer Fellowship
Study/Prayer Groups
Ethnic Fellowship
Fellowship with Faculty
Seminary Community
Value of Peer Fellowship
Value of Ethnic Fellowship

.258*
.152
.273*
.111
.216*
.535*
.188
.285*

Total Role of Faculty
Christian Modeling
Spiritual Mentoring

.306*
.342*
-.055

Value of Christian Modeling
Value of Spiritual Mentoring

.276*
-.038

Socialization
Participation

Perception

Role of Faculty
Perception

Value

Note. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.
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Table 55 shows relationships between spiritual mentoring characteristics and
Change in Sense of Calling. There was no significant relationship between the spiritual
mentoring characteristics and Change in Sense of Calling.
Table 56 presents correlations between support/obstacle variables and Perceived
Change in Sense of Calling. Among the nine correlations between support/obstacle
variables and Perceived Change in Sense of Calling, only Spouse Attitude resulted in a
significant correlation, which had a moderate effect size.

Table 55
ANOVA - Spiritual Mentoring Characteristics and Perceived Change in Sense o f Calling
N

M

Have Mentor
Yes
No

43
51

Mentor Type
Faculty
Student
Mentor Location
Seminary Only
Non-Seminary Only
Seminary & Non-Seminary

Spiritual Mentoring Characteristics

SD

Sig.

4.05
3.84

1.07
0.99

.340

16
8

3.81
4.38

1.17
0.52

.210

17
12
7

4.06
4.00
3.86

0.97
0.95
1.21

.906

Effect Sizea

Note. > ,50a = moderate; > .75a = large; > 1,00o = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.

Table 57 presents the relationship between Residence and Perceived Change in
Sense of Calling. The place of Residence where students mainly lived during their
seminary years had a significant difference with a moderate effect size on Perceived
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Change in Sense of Calling. Living in School Housing had the highest mean score on
Perceived Change in Sense of Calling.
Table 58 presents the relationship between eight demographic variables and
Perceived Change in Sense of Calling. None of the eight demographic variables had a
significant relationship with Perceived Change in Sense of Calling.

Table 56
Correlations Between Support/Obstacles and Perceived Change in Sense o f Calling

Support/Obstacle Variable

Perceived Change in Sense of Calling
.308*
.057
.014
.000
-.146
.035
.113
-.196
-.145

Spouse Attitudes
Self-Support
Other Support
Church Support
Total Time Spent
Church Responsibilities
Home Responsibilities
Employment
Entertainment
> .3 = moderate; > .4 = high; > .5 = very high.
* Significant at the .05 level.

Note.

Table 57
ANOVA - Residence and Perceived Change in Sense o f Calling

Residence Type

N

M

School Housing
Near Off Campus
Far Off Campus

37
48
11

4.32
3.65
3.91

Note.

Effect Size3

SD

Sig.

.663

.75
1.18
.70

.009

> .50c = moderate; > .75o = large; > 1.00c = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Table 58
ANOVA - Dem ographic Variables and Perceived Change in Sense o f Calling

N

M

SD

Sig.

Career
Less than 1
1 -3
4 or more

11
31
54

3.64
3.94
4.00

1.12
.89
1.08

.567

Pastoral Career
Less than 1
1 -3
4 or more

41
27
28

3.98
3.78
4.04

1.01
1.12
.96

.620

Undergraduate Studies
None
Several Courses
Major

14
15
65

4.29
4.27
3.78

1.14
.80
1.04

.104

Marital Status
Married
Single

62
34

3.97
3.88

1.06
.98

.698

Gender
Male
Female

79
10

3.86
4.40

1.03
.84

.118

37
37
15

3.81
3.89
4.27

.94
1.15
.88

.343

Living with Children
Yes
No

45
46

3.93
3.96

1.05
1.03

.916

Ethnicity
Asian
Black
Hispanic
White

16
33
9
34

4.00
4.18
3.67
3.74

.89
.64
.87
1.26

.238

Ethnicity

Effect Sizea

Age

Below 30
31-40
41+

Note. > .50a = moderate; > .75a = large; > 1,00a = very large.

aEffect Size = Largest Mean - Smallest Mean

Standard Deviation; reported only when significant.
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Table 59 presents the correlation between Sense of Calling and Perceived Change
in Sense of Calling. The Sense of Calling with which students entered the Seminary to
prepare for better pastoral ministry had a moderate correlation on Perceived Change in
Sense of Calling.

Table 59
Correlation Between Sense o f Calling and Perceived Change in Sense o f Calling

Variable

Perceived Change in Sense of Calling

Sense of Calling

.369*

N ote. > .3 = moderate; > .4 = high; > .5 = very high.

* Significant at the .05 level.

Analysis of Qualitative Data
The Seminary Experience and Spirituality Questionnaire included two open-ended
items: #140. Describe an experience/s that had a strong influence on your spiritual growth
while enrolled in the seminary, and #141. If you could change one aspect of the seminary
in order to facilitate spiritual growth, what would it be? Explain.
Out of the 100 students who participated in this study, 72 students responded to
#140, and 74 students responded to #141. Responses are grouped under categories which
are related to the independent variables and are presented in Tables 60 and 61. There were
some students who gave more than one response. Therefore, the totals may be more than
the number o f students who responded to the items due to multiple responses.
Table 60 presents responses to item #140. Thirty-eight students reported that
various aspects o f the formal curriculum strongly influenced their spirituality. Responses
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related to involvement in the nonformal curriculum, which 15 students reported as having
a main influence on their spirituality, were all related to worship or religious activities. As
shown under the Socialization category, five students mentioned that fellowship with

Table 60
Experiences That Had a Strong Influence on Spirituality o f Students
Category

Contents

Students

Formal Curriculum

Taking classes
With Professor’ name
Without professor’ name
Spiritual Formation course
Field school
Required reading and research

(14)
(5)

Nonformal Curriculum
Small-groups
Worship/Chapel
Course worship
Special events

19
9
6
4

8
4
2
1

Socialization

Ethnic fellowship
Fellowship with professor/s

3
2

Caring/mentoring of a professor
Professors’ testimonies

8
1

Role of Faculty

Support/Obstacle

God’s care
Spiritual Disciplines (Journaling, Prayer, Fasting)
Student pastoring (2); lack of community (1);
Disappointment in program & people (1)
Note, n = 72. Total is more than 72 due to some multiple responses.
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professors or various ethnically different students facilitated their spiritual growth. Nine
students attributed their spiritual growth to the mentoring and testimonies of professors.
Quite a few students felt that some kinds of personal experiences, not just any
experiences in seminary curriculum, supported their spiritual growth. Eight students
named God as their source of spiritual growth and the one who helped them get through
personal trials. Five students reported that their best experiences for spiritual growth were
with spiritual disciplines of prayer, morning devotions with spiritual journaling, and
fasting. Two students said that their pastoring experience of serving a church as a student
pastor nurtured their spirituality. Others expressed that certain kinds of negative situations
awakened their spirituality.
Table 61 presents recommendations to better facilitate spiritual growth given by
students. Fourteen students felt that the academic load of the seminary curriculum was
too heavy to allow time for spiritual growth. Ten students recommended that more
courses be offered that provide in-depth study of the Bible and Ellen White’s writings.
They felt such courses would nurture their spiritual growth and ministry. One student
believed that increasing academic challenge would increase spirituality. Ten students
recommended a change in the spiritual formation course; nine students recommended that
a spiritual formation course should be offered more than just in the first semester.
Offering the courses throughout the seminary years with a final spiritual retreat in the last
semester would be better than only once. One student recommended the “S/U” grade
system for spiritual formation courses instead of A-F grading.
There were seven students who related practical approaches to nurturing
spirituality. Five of them believed that a field-oriented approach would be conducive to
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Table 61
Recommendations to Facilitate Spiritual Growth

Category

Participants

Contents

Formal Curriculum
Reduce the load to find spiritual bearing

More Bible and White’s writings
More challenge of the curriculum
Change in Spiritual Formation course
Spread out the course
Grade system (S/U)
Field-oriented practical approach
Change in field school
At the 1st semester
Remove requirement

14
9
1
(9)
(1)

(1)
(1)

Nonformal Curriculum
Arrange small-groups
Prayer ministry including faculty/staff
Mandatory chapel

10
5

2

2
2
1

Socialization

Increase fellowship/community with faculty
Multicultural functions

13
2

Role of Faculty

An assigned mentor
Professors’ modeling what they taught

8
3

Study of nature; seven-day church; quarter system;
Remove wireless; tricky exams by other professor;
Professors who use higher-critical methods;
Revelation should be taught in the Adventist’s view
of prophecy; move school location; everything about
teaching; dumb spiritual life (2).

11

Other

Note, n =74. Total is more than 74 due to some multiple responses.
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spiritual growth. One individual said that instead of a requirement for field school,
evangelism would be designed for personal growth. One student suggested that field
school in the first year would work better than in the last semester or last year.
In the nonformal curriculum areas, students felt that worship or small-group
prayer ministry would facilitate spiritual growth. Fifteen students believed that
socialization would contribute to spirituality. The students highly appreciated a seminary
community in which faculty and students from various backgrounds fellowship and grow
spiritually together. Eleven students considered faculty as the spiritual guides. Eight
students insisted that it is essential for nurturing spirituality to assign a spiritual mentor to
each student. Three students said that they needed models who live what they teach.

Summary
For this study of MDiv students and the relationship between their experiences at
the Seventh-day Adventist Theological Seminary and their spirituality, 11 research
questions were investigated. Nine null hypotheses were tested with data from 100
participants. The findings were reported in this chapter. A total of 39 independent
variables (20 seminary experience variables, 10 support/obstacle variables selected
outside of seminary experiences, and 9 demographic variables) and 12 spirituality
measures (5 current spirituality scales, 5 change in spirituality scales, and 2 perceived
items) were used in this study. Tables 62 and 63 summarize the findings. Table 62
presents the relationships between 24 seminary experience variables and the 12
spirituality measures. Table 63 presents the relationships between the 10 support/obstacle
variables and 9 demographic variables, and the 12 spirituality measures.
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Table 62
Summary o f Relationships Between Seminary Experiences and Spirituality

SEMINARY EXPERIENCES

Spirituality Scale

Nonformal
Curriculum

Formal Curriculum
l
c

u
R
R
E
N
T

C
H

A
N
G

E

Total Spirituality
Relationship with God
Relationship with the Word
Critical Self-Reflection
Relationship with Others
Total Spirituality
Relationship with God
Relationship with the Word
Critical Self-Reflection
Relationship with Others
Perceived Spirituality
Perceived Sense of Calling

2

3

4

5

6

7

8

Role of Faculty

Socialization
9

10
4s

11

12

13

14

15

16

17

18

19

*

*

*

*

4s

*

*

*

*

*

*

*

*

*

*

4s

*

*

*

*

*

*

*

*

4s

4s

4s

4s

4s

4s

4s

*

★

*

*

*

*

*

*

4s

4s

4s

4s

4s

4s

4s

*

*

*

*

*

4!

*

*

*

4«

4s

4s

4s

4s

4s

4s

4s

*

*

*

*

*

*

4s

4s

4s

4s

4s

4s

4s

4s

4:

*

*

*

*

*

*

*

4s

4s

4s

4s

4s

4s

4s

*

4s

4s

4s

4s

4:

4s

4s

4s

*

4:

*

*

*

*

*
*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

4=

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

20

21

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

*

4s

4s

4s

4«

4s

4s

4s

4:

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

4s

* Significant at the .05 level.
Nonformal Curriculum

Formal Curriculum
1:
2:
3:
4:
5:

T otal Formal Curriculum
Spiritual Formation Class
Regular Courses
Field School
V alue o f Field School

6:
7:
8:
9:

T otal N onform al Curriculum
W orship/Chapel
Clubs/Association
Special Events

Socialization
10:
11:
12:
13:
14:
15:
16:
17:

T otal Socialization
Peer Fellow ship
Prayer/Study Groups
Ethnic Fellow ship
F ellow ship with Faculty
Seminary Com munity
V alue o f Peer Fellow ship
Value o f Ethnic F ellow ship

25

4s

4s

4s

24

4s

4s

4s

23

*

4s

*

22

Role o f Faculty
18: T otal R ole o f Faculty
19: Christian M odeling
20: Spiritual M entoring
21: Have Mentor
22: Type o f Mentor
23: Mentor Location
24: Value o f M odeling
2 5 :V a lu e o f M entoring

4s
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Table 63
Summary o f Relationships Between Supports/Obstacles and Demographic Characteristics and Spirituality

Sup ports/Obstacles
CURRENT

CHANGE

Spirituality Scales
Total Spirituality
Relationship with God
Relationship with the Word
Critical Self-Reflection
Relationship with Others
Total Spirituality
Relationship with God
Relationship with the Word
Critical Self-Reflection
Relationship with Others
Perceived Spirituality
Perceived Sense of Calling

l

2

3

4

*

5

6

7

Demographics
8

10

n

12

_*

*

*

*

*

*

*

*

*

*

*

*

*
_*

*
*

*

*

_*

*

*

_*

★
*
*

*
*

*

16

17

18

*

*

*

*

*

*

*

*

*

*
*

*

*
*

*
*
*
*

*
*
*

* Significant at the .05 level.
-* Negative relationship.

Supports or Obstacles
6: Total Time Management
1: Church Support
7: Church Responsibilities
2: Others Support
8: Employment
3: Residence
9:
Entertainment
4: Self-Support
10: Home Responsibilities
5: Spouse Attitude

19

*

*
*

15

*
*

*

13

14

9

Demographics
16: Prior Career
11: Age
17: Prior Pastoral Career
12: Ethnicity
18: Sense of Calling
13: Gender
14: Living with Children
19: Undergraduate Studies
15: Marital Status

*
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Among the 20 seminary experience variables, 9 had significant correlations with all
12 spirituality measures: Three from formal curriculum, 2 from nonformal curriculum, 2
from socialization, and 2 from the role of faculty. Spiritual Mentoring had no significant
relationship. Three spiritual mentoring characteristics had a few significant relationships
with 12 spiritual measures: Have Mentor had 4, Mentor Type had 1, and Mentor Location
had none.
The Support/Obstacle variables did not have many relationships with current status
of spirituality. Out of 10 variables, 4 had no or only one significant relationship.
Entertainment and Church Support had significant negative correlations with spirituality.
Time spent on Entertainment was significantly correlated to three scales on current status
of spirituality and the item, Perceived Change in Spirituality. Church Support was
significantly correlated to two scales of change in spirituality.
Among nine demographic variables, Ethnicity and Age had many relationships.
Out of 12 possibilities, Ethnicity had 8 and Age had 7 significant relationships. On the
contrary, Gender had none and Undergraduate Studies had 1, Marital Status had 2, and
Prior Pastoral Career had 3 significant relationships.
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CHAPTER V

SUMMARY, DISCUSSION, AND RECOMMENDATIONS

This chapter presents a summary of the study, a discussion of the findings,
conclusions, and recommendations for further study.

Summary of the Study

The summary of the study includes the statement of the problem, the purpose of
the study, a brief overview of the literature, a review of the methodology used, and an
outline of the findings.

Statement of the Problem
The training of ministers has been a subject of concern to church leaders
throughout the Protestant world. In 1964, the very first issue of the journal, Theological
Education, debated ministerial training approaches and featured an article on the spiritual
formation of seminary students (Nelson, 1964). Ironically, nearly 40 years later, the same
journal is still debating the significance of spiritual formation as “an important element of
theological education” (Reisz, 2003).
In light of the current debate over the spirituality of pastors and the focus it should
receive while they are in training, researching the current practices and their effectiveness
in seminary training at Andrews University, where MDiv degrees are being awarded to

155
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students who will be future pastors for the Seventh-day Adventists churches, would be
valuable.

Purpose of the Study
The purpose of this study was to examine the relationship between the
experiences o f Master of Divinity students at the Seventh-day Adventist Theological
Seminary and their spirituality.

Overview of the Literature
Historical Background of Protestant Seminary
Education in the United States

The goal of Protestant education in colonial America was to provide holistic
training for ministers, “morally and spiritually as well as intellectually” (Ryken, 1987).
From the mid- 18th century until the 19th century, the Reading Divinity approach was
practiced and considered to be the best training method for the ministry (Kingsley, 1836;
Kling, 1996; Shewmaker, 1921). The graduate who desired to enter the ministry either
stayed on campus to pursue courses of independent study with a professor or sought out
the tutorial services of a well-known local pastor (Fletcher, 1983; Ringenberg, 1984).
Between 1750 and 1825, more than 150 American ministers participated in the
apprenticeship practices and trained more than 500 ministerial candidates.
During the 18th and 19th centuries, secularism crept into the institutions of higher
learning in America. As seminaries were established, they excluded secular subjects from
the curriculum that they specifically designed for the training of ministers. In spite of the
appeal from the churches for spiritually-based pastors, the seminaries developed courses
based on academic theology (Hinson, 1973).
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In the 18th century, the transition from regular academic preparation with a
spiritual component to the study of specialized fields within the study of academic
theology was marked by two appointments at Harvard College. Henry Ware, a Unitarian,
was appointed to the professorship of Divinity on February 15, 1805, and Samuel
Webber, also a Unitarian, was elected to the presidency on March 11, 1806. These
appointments led to the founding of the Andover Theological Seminary in 1808. Other
theological seminaries followed (Carroll el al., 1997; Morison, 1942; Ringenberg, 1984).
In the early 19th century, theological professors studied in Germany and returned
to introduce a new model for ministerial training, created by Schleiermacher in his B rief
Outline o f the Study o f Theology at the University of Berlin in 1810 (Schleiermacher,
1830/1966). According to Farley (1983), the model compartmentalized the various areas
and led theological education on the wrong path. The plurality of “theological sciences”
took the place of the earlier unified divinity approach.
About a century after the establishment of seminaries in the United States,
seminary training again became a focus of discussion. Graduates, as well as church
members, expressed dissatisfaction with seminary education (Harper, 1899). The ATS
played a strong role in turning the direction of ministerial training toward a professional
education that incorporated an academic model (Glasse, 1971; Taylor, 1977). The focus
on professional training soon led to a neglect of spiritual nurturing (Best-Boss, 1999;
Cherry, 1995).
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Historical Background of the Seventh-day
Adventist Theological Seminary

The Seventh-day Adventist Church was formally organized in 1863. By 1870, its
first leaders began issuing annual preaching licenses to those who demonstrated
evangelistic successes in new regions (Winslow, 1990). By 1873, an 8-week intensive
ministerial training course was offered by the local conferences (Smith, 1873).
In 1918, the General Conference recommended that Adventist colleges adopt a
new model for ministerial education to “put on a strongly laboratory basis” for “actual
experiences in soul-winning” during their course (Daniells, 1918). Pacific Union College
and Walla Walla College immediately instituted a “School of Theology” (Winslow,
1990).
In 1932, the Church took the first steps toward a Graduate School of Theology
that would provide a program based on an Adventist approach, devoid of secularism
(Winslow, 1990). In 1934, the Advanced Bible School, a 12-week summer theology
course, was held at Pacific Union College. In 1936, the Church decided to establish the
Seventh-day Adventist Theological Seminary in Tacoma Park, Maryland, where it
continued for the following 24 years (Vande Vere, 1972). In 1956, the Autumn Council
authorized the establishment of a university-type institution to include the Theological
Seminary and a School of Graduate Studies, in conjunction with Washington Missionary
College. In 1960, the Seminary and the School of Graduate Studies moved to Emmanuel
Missionary College and, together with the undergraduate college, became Andrews
University (Neufeld, 1996).
From the beginning of ministerial training, there was no formal emphasis on
spirituality in either the independent ministerial training program or the institutional
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ministerial training. However, one of the main founders of the Adventist Church, Ellen
White (1892), emphasized spirituality and the devotional life as crucial factors in
ministerial education. She recommended the biblical method of ministerial training— a
combination of study in school with personal spiritual growth (White, 1915).
Study after study found a need for intentional spiritual nurturing in seminary
education (Dower, 1980; Dudley, 1995; Dudley & Dennis, 1988; Jacobsen, 1974).
According to the 1996 MDiv Program Assessment, over 75% of the graduates reported
that, although the seminary strengthened their faith and commitment to the Church, they
were dissatisfied with chapel services and spiritual mentoring (Clouzet, 1997). From her
study of the spiritual formation class, Tasker (2002) concluded that students grew
spiritually and that they perceived the spiritual formation class to have been the highlight
of their seminary experience.

Role of the Seminary in Providing Spiritual Nurture

According to scholars currently teaching and conducting research in theological
education, spiritual formation should be the overarching goal of theological education
because it is a priority in preparing for the ministry (Brock, 2001; Matz, 1982; Nkwoka,
1996). Through the formal curriculum, nonformal curriculum, and socialization, the
seminary should provide opportunities for spiritual formation of students (Babin et al.,
1972; Cole, 1999; Senior & Weber, 1994).
The culture of a seminary plays a powerful role in the spiritual formation of the
student (Banks, 1999; Carroll et al., 1997; Cram & Saunders, 1992). A seminary should
build its own unique community culture to nurture students spirituality (Banks, 1999;
Borsch, 1991; Gilligan, 2002; Thompson, 1996). It forms the framework where
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participants live out what they believe in their own lives (Messer, 1995; Poling & Miller,
1985). Thus, the spiritual formation that takes place during the seminary years is directly
influenced by this community experience (Nicholls, 1995).
In the community of the seminary, faculty plays a key role. Studies have found
that the most powerful catalyst for the spiritual formation of students is the relationship
between the faculty member and the student (Dunn, 1994; Franz, 2002; Morgan, 1994).

Supports or Obstacles to Nurturing Spirituality

Ironically, almost every positive aspect of the seminary experience can also
become an obstacle. Even the biblical and theological courses can have a negative effect
on spirituality. This negative effect may be due to the failure of (a) the teachers to
integrate faith and learning, (b) the institution to provide a healthy environment, (c) the
student to use the opportunities, (d) the church to supply good worship services and
spiritual programs, and/or (e) the prior reference group to provide on-going support
(Liefeld & Cannell, 1992).
The socio-economic status of students has always had an effect on their time
management. Maintaining employment, either with the church or secular jobs, while
trying to study detracts from the time needed for private devotion and in-depth study
(Banks, 1999). Spiritual leaders must model appropriate prioritizing of life’s demands
without neglecting family and personal spiritual growth. Acknowledging the obstacles
preventing effective time management, such as time spent on television, media, and the
Internet, will also help keep the seminarian from misusing time needed for in-depth study
o f the Bible and the reading of Spirit-filled publications (Heetland, 1993).
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The attitudes of the spouse and welfare of the children have a strong effect on a
pastor’s ministry (Jud et al., 1970). Although a seminary acknowledges the importance of
the family, there appear to be few deliberate steps taken to meet the family’s needs.
Seminars and workshops for the spouses of MDiv students, activities that involve the
entire family, and other experiences that enhance the feeling of community must be
included (Dower, 1980). Spouses can be the strongest obstacle if they are not supportive
of the student; however, if supportive, they can be the most important helper or coworker
(White, 1946, 1952). In 1971, Jud and his associates (1970) conducted a survey with 241
ex-pastors and 276 pastors. Over 75% of the participants stated that praise of the spouse
was the most important aspect of support outside the seminary.
Research findings have shown that the seminary needs to provide spiritual
nurturing. Further, spiritual nurturing cannot be just one of the components of theological
curriculum; it must be the undergirding focus of all formal and nonformal curricula that
takes place in the seminary.

Review of the Methodology
The population for this study was the MDiv students who completed their
program and applied for graduation from the Seventh-day Adventist Theological
Seminary at Andrews University during the 2004 calendar year. The data collection for
the study incorporated two instruments: the Christian Spiritual Participation Profile
(CSPP) (Thayer, 1996) that includes five scales and 50 items, and the Seminary
Experience Questionnaire (SEQ) that includes 45 variables and 89 items. For most items,
participants responded by using a Likert scale format. The SEQ instrument also included
two open-ended questions. The first invited respondents to describe an experience that

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

162
had a strong positive influence on their spirituality while they were enrolled in the
Seminary. The second asked participants to recommend changes in the seminary
curriculum that they felt would enhance the spirituality of the students.
In the week just prior to completion of the program, the survey questionnaire was
distributed to the MDiv students who applied for graduation. The questionnaire was
distributed in the Seminary Student Commons in April, June, and November, or at the
field school in October 2004. To ensure that all members of the selected cohort were
given the option to participate, the list of 148 potential graduates was obtained and used
as a checklist. One hundred students completed the survey, representing a 68% return
rate.
To examine the relationship between seminary experiences and the spirituality of
MDiv students, 10 dependent scales on spirituality and 45 independent variables on
seminary experiences and other components were formed. Forty-five independent
variables are composed of 25 variables selected from four areas of seminary
experiences— formal curriculum, nonformal curriculum, socialization, role of faculty—
and 10 support/obstacle variables selected outside of the seminary and nine demographic
variables. The main dependent variable, spirituality, had 10 scales. The five scales on
spirituality—Total Spirituality, Relationship with God, Relationship with the Word,
Critical Self-Reflection, and Relationship with Others—were employed for both the
current status of spirituality and the change in spirituality. There were two more items
(variables) that related to student perception on spiritual growth and sense of calling:
Perceived Change in Spirituality and Perceived Change in Sense of Calling. The first
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scale o f each category from seminary experiences and spirituality scales titled “Total”
included all items from the other variables and scales in the category.
Eleven research questions and nine null hypotheses were addressed. Pearson
correlation was used to analyze the relationship between spirituality and quantitative
independent variables, and analysis of variance was used to analyze the relationship
between spirituality and categorical independent variables.

Summary of the Findings

The findings o f this study are summarized under four subheadings: current status
of spirituality, change in spirituality through seminary experiences, perceived change in
spirituality and in sense of calling, and findings from qualitative data.
About half of the seminary experience variables had significant correlations with
all scales on current status of spirituality and change in spirituality. The amount of effort
students gave to the formal curriculum areas had more significant correlations with
current status of spirituality than with the change in spirituality. The frequency of
participation in nonformal curriculum and socialization areas had more significant
correlations with change in spirituality than with the current status of spirituality.

Current Status of Spirituality of MDiv Students
Research Question 1. What is the current status of spirituality among graduating
MDiv students?
At the time of finishing their courses, the responses of students indicated that they
practiced spiritual disciplines somewhat frequently. The data showed that their
spirituality was highest in Relationship with God and lowest in Relationship with Others.
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Research Question 2. What is the relationship between the seminary experiences
and the current status of spirituality of MDiv students?
Seminary experiences were highly correlated with the current status of spirituality
of MDiv students. All four areas of seminary experiences—Total Formal Curriculum,
Total Nonformal Curriculum, Total Socialization, and Total Role of Faculty—had strong
correlations with all five scales on current spirituality. Among those four areas, Total
Formal Curriculum had the highest correlations with four of the five scales on current
spirituality and Total Socialization had the highest correlation with the remaining scale,
Relationship with Others. Among the five scales on spirituality, Total Spirituality,
Relationship with the Word, and Relationship with Others had significant correlations
with most of the seminary variables.
The formal curriculum area had five variables—Total Formal Curriculum,
Spiritual Formation Course, Regular Courses, Field School, and Value of Field School.
The amount of effort students gave to the formal curriculum resulted in significant
correlations with all scales on current spirituality of students. The amount of effort
students gave to Total Formal Curriculum, Spiritual Formation Course, and Regular
Courses always produced the highest correlation coefficients of all the seminary variables
with four scales on current spirituality—Total Spirituality, Relationship with God,
Relationship with the Word, and Critical Self-Reflection. The fifth scale, Relationship
with Others, also had high or very high correlations, though not the highest. The amount
of effort students gave to Field School and student perception on the Value of Field
School also had significant correlations with all scales on current spirituality.
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The nonformal curriculum area had four variables—Total Nonformal Curriculum,
Worship/Chapel, Clubs/Associations, and Special Events. The frequency with which
students participated in three of four nonformal curriculum areas—Total Nonformal
Curriculum, Worship/Chapel, and Special Events—had significant correlations with all
five scales on current spirituality. The frequency of participation in Clubs/Associations,
however, had a much lower correlation with spirituality of students compared to the other
areas. It had only one significant correlation and that was with Relationship with Others.
The socialization area had eight variables— Total Socialization, Peer Fellowship,
Prayer/Study Groups, Ethnic Fellowship, Fellowship with Faculty, Seminary Community,
Value of Peer Fellowship, and Value of Ethnic Fellowship. The frequency of
participation in Total Socialization, Prayer/Study Groups, and Fellowship with Faculty
had significant correlations with four scales on current spirituality. Seminary Community
had significant correlations with all five current spirituality scales. The frequency of
student participation in Peer Fellowship and student perception on the Value of Peer
Fellowship showed similar results having only one significant correlation with current
spirituality scales. However, students’ participation and their perception on Ethnic
Fellowship had different results. The frequency of participation in Ethnic Fellowship had
no significant correlation with current spirituality, whereas Value of Ethnic Fellowship
had significant correlations with all scales of current spirituality.
Among the current spirituality scales, Relationship with Others had very high
correlations with Total Socialization, Prayer/Study Groups, and Fellowship with Faculty.
However, Relationship with God had significant correlations with only two variables:
Seminary Community and Value of Ethnic Fellowship.
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The eight variables studied in the role of faculty were Total Role o f Faculty,
Christian Modeling, Value of Modeling, Spiritual Mentoring, Value of Mentoring, Have
Mentor, Mentor Type, and Mentor Location. Student perceptions of Total Role of Faculty
and Christian Modeling had significant correlations with each scale on current spirituality.
In contrast, Spiritual Mentoring and its characteristic variables revealed little relationship
with current spirituality. Only Have Mentor had significant relationships with current
spirituality—Total Spirituality, Relationship with the Word, and Relationship with Others.
Research Question 3. What is the relationship between the support/obstacle
variables and the current status of spirituality of MDiv students?
Very few significant relationships were found between spirituality and the
support/obstacle variables— Spouse Attitude, Self-Support, Others Support, Church
Support, Residence, Total Time Spent, Church Responsibilities, Home Responsibilities,
Employment, and Entertainment. Out of 50 possibilities, only 7 had significant
relationships with the current spirituality of students.
Spouse Attitude was significantly correlated with Relationship with God. Both
Self Support and Church Responsibilities were significantly correlated with Relationship
with Others. Home Responsibilities had significant correlations with Total Spirituality
and Relationship with God. Residence was significantly related to Relationship with God
and Critical Self-Reflection. Among the three residence types (school housing, near-off
campus, far-off campus), School Housing had the highest means on Critical SelfReflection and Relationship with Others, while Far Off Campus had the highest means on
Total Spirituality, Relationship with God, and Relationship with the Word. Time spent in
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Entertainment had significant negative correlations with three scales on current
spirituality—Relationship with God, Relationship with the Word, and Total Spirituality.
Research Question 4. What is the relationship between demographic variables and
the current status o f spirituality of MDiv students?
Many significant differences were found between spirituality and the nine
demographic variables. Age was related to all five scales on the current spirituality with
large or very large effect sizes. Both Prior Career and Living with Children had
significant relationships with four different scales on current spirituality. Students with
more work experience were higher in spirituality. Students living with children had
stronger spirituality than students living without children. Prior Pastoral Career, Sense of
Calling, Ethnicity, and Marital Status each had significant relationships with two or three
of the five scales on current spirituality. However, no significant relationship was found
between Gender and Undergraduate Studies on theology or religion and the spirituality of
students.
Research Question 5. What is the interaction between selected seminary variables
(Spiritual Formation Course, Field School, Worship/Chapel, Prayer/Study Groups,
Fellowship with Faculty/Staff, Seminary Community, Spiritual Mentoring, Have Mentor)
and five selected demographic variables (Pastoral Career, Marital Status, Gender, Age,
Ethnicity) in relation to the current status of spirituality of MDiv students?
Among 40 potential interactions, only 1 interaction was found between Have
Mentor and Ethnicity on spirituality of students. Having a mentor affects different ethnic
groups differently. The responses of Asian, Hispanic, and White students indicated that
their spirituality was better nurtured when they had mentors, as compared with those
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without mentors. However, mentoring had no effect or a very small negative effect on
Black students.

Change in Spirituality Through Seminary Experiences
Research Question 6. To what extent do students perceive that they have grown
spiritually through their experiences at the seminary?
The descriptive statistics indicated that when students finished the MDiv program,
they had maintained “about the same” or “somewhat more” spirituality as compared to
when they entered the program. All five scales on change in spirituality were somewhat
enhanced—Critical Self-Reflection, Relationship with God, Total Spirituality,
Relationship with the Word, and Relationship with Others, in descending order.
Research Question 7. What is the relationship between the seminary experiences
and the change in spirituality of MDiv students?
All four areas of seminary experiences—Total Formal Curriculum, Total
Nonformal Curriculum, Total Socialization, and Total Role of Faculty—had significant
correlations with all five scales on change in spirituality. Among the seminary variables,
effort given by students to the Spiritual Formation Course had the highest correlations
with all of the scales on change in spirituality except the Relationship with Others scale.
The amount of effort students gave to Total Formal Curriculum, Spiritual Formation
Course, and Regular Courses in the formal curriculum areas had significant correlations
with all scales on change in spirituality, but there was no significant correlation with
either Field School or Value of Field School.
The frequency o f participation in the four nonformal curriculum areas had
significant correlations with all but one scale of change in spirituality. There was no
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significant correlation between Special Events and Relationship with Others. The
frequency of participation in Clubs/Associations had significant correlations with all
scales on change in spirituality, in contrast to the current status of spirituality, which had
only one correlation.
Among the eight variables in socialization, the frequency of student participation
in Total Socialization, Prayer/Study Groups, Ethnic Fellowship, and Fellowship with
Faculty, and student perception on value of Seminary Community and Value of Ethnic
Fellowship all had significant correlations with change in spirituality. The frequency of
participation in Ethnic Fellowship had no significant correlation with change in
spirituality. Both Peer Fellowship and Value of Peer Fellowship were significantly
correlated only with the scale Relationship with Others.
The Student perception of the role of faculty showed two different phenomena:
Total Role o f Faculty and Christian Modeling had significant correlations with all scales
on change in spirituality. In contrast, Spiritual Mentoring and its three characteristic
variables had only two significant relationships out of 20 possibilities: between Mentor
Type and Critical Self-Reflection; and between Have Mentor and Relationship with
Others. Less than half of students reported having a mentor of any kind, whereas less
than one fifth of the students reported having a faculty mentor.
Research Question 8. What is the relationship between the support/obstacle
variables and change in spirituality of MDiv students?
Some of the support/obstacle variables correlated with the change in spirituality.
There were 9 significant relationships out of 45: Seven had positive correlations and 2
had negative correlations. Church Responsibilities had positive correlations with Total
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Spirituality, Relationship with the Word, and Relationship with Others. Spouse Attitude
had positive correlations with Relationship with God and Critical Self-Reflection. Total
Time Spent was correlated positively with Relationship with Others. There was a
significant relationship between Residence and Relationship with God. School Housing
scored the highest means on all five scales on change in spirituality. The correlations
between all scales on change in spirituality and Church Support and Entertainment were
almost all negative. Two of those negative correlations were significant, which were
found on the Total Spirituality and Critical Self-Reflection scales.
Research Question 9. What is the relationship between demographic variables and
the change in spirituality of MDiv students?
Among nine demographic characteristics, three had significant relationships with
the change in spirituality of students. Ethnicity had very strong relationships with all five
scales of change in spirituality. On all of the scales of change in spirituality, the groups
ranked in the same descending order: Black, Asians, Hispanics, and Whites. Large
differences were found in Age groups on the two scales. The responses of students
indicated that older students experienced more spiritual growth in terms of Relationship
with the Word and Critical Self-Reflection than younger students. Living with Children
had a significant relationship with change in spirituality regarding Critical Self-Reflection.

Perceived Change in Spirituality and Sense of Calling
There were two items dealing with student perceptions of change—Perceived
Change in Spirituality and Perceived Change in Sense of Calling. Although each item had
significant correlations with most of the seminary experience variables, not many were
found with support/obstacle and demographic variables.
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Research Question 10. What is the relationship between seminary experiences,
supports/obstacle variables, and demographic variables and the perceived change in
spirituality?
Perceived Change in Spirituality was highly related with all seminary experiences,
except Value o f Field School, Clubs/Associations, Spiritual Mentoring, Mentor Type, and
Mentor Location. Perceived Change in Spirituality had few significant relationships with
support/obstacle components and demographic characteristics. Among non-seminary
variables, Spouse Attitude, Residence, Sense of Calling, and Undergraduate Studies on
theology or religion were positively related to students’ Perceived Change in Spirituality.
Time spent in Entertainment had a moderate negative correlation with Perceived Change
in Spirituality, which suggests that time spent with TV/video or Internet may hinder
students’ spiritual life.
Research Question 11. What is the relationship between seminary experiences,
support/obstacle variables, and demographic variables and the perceived change in sense
of calling?
Perceived Change in Sense of Calling had significant correlations with 15 of the
26 seminary experiences including all four composite variables— Total Formal
Curriculum, Total Nonformal Curriculum, Total Socialization, and Total Role of Faculty.
Of the 15 significant correlations, Total Fonnal Curriculum and Seminary Community
had very high correlations. The amount of effort students gave to Spiritual Formation
Course, and Regular Courses was highly related with Perceived Change in Sense of
Calling. For the other 7, Nonformal curriculum had 2, and socialization had 3, and role of
faculty had 2 significant correlations with Perceived Change in Sense of Calling. But,
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Perceived Change in Sense of Calling had only three significant relationships with
variables from support/obstacle and demographic areas: Spouse Attitude, Residence, and
Sense o f Calling.

Findings From Qualitative Data
Strong Influences on Spiritual Growth

A high percentage of the students responded with much thoughtfulness to two openended questions. The quality, as well as quantity, of their responses implied that they
highly value spirituality in ministerial training and ministry. Flalf of the respondents
reported that they had received solid spiritual benefits from the formal curriculum. In
particular, taking specific classes, including the Spiritual Formation course, was most
conducive to the students’ spirituality. In addition, field school experiences, required
reading, and research projects were articulated as vehicles to enhance their spirituality.
Participants reported that they recognized benefits in their spiritual journey from
nonformal curriculum activities—in particular, prayer or study group activities, worship,
and special events. In the area of socialization, several students reported that ethnic
fellowship and fellowship with faculty had a strong influence on their spiritual growth.
Quite a few students said that spiritual mentoring or testimonies of professors were
powerful influences on their spiritual life.

Recommendations to Better Facilitate Spiritual Growth

Over half of the respondents provided recommendations for changing the
Seminary’s formal curriculum in order to facilitate spiritual growth. Quite a few students
said that their academic load was too heavy for spiritual growth. Many requested more
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courses on the Bible and E. G. White’s writings. They suggested that a stronger
intellectual challenge may enhance spiritual growth. Many students also believed that the
spiritual formation course could provide continuous spiritual nurturing if it were spread
out over the entire seminary experience. Seven students believed that more hands-on,
practical work would encourage spiritual growth.
There were some students who suggested nonformal curriculum activities as a
venue to facilitate spiritual growth: small-groups, faculty and staff prayer ministry, and
mandatory chapel. Many students addressed the value of socialization in nurturing
spirituality: Fellowship with faculty and ethnic fellowship in a seminary community
would make a difference in spirituality. A lot of students pointed out that two key venues
for nurturing spirituality included the role of faculty—the mentoring and modeling. They
also suggested assigning a mentor for each student.

Discussion on the Findings

The findings of this study are based on the analysis of both quantitative and
qualitative data from a questionnaire administered to the graduating MDiv students
during the year 2004. The findings show that many of the 25 seminary experiences are
highly correlated with the spirituality of MDiv students. The following discussion will
focus on those variables that appear to be most promising for fostering the spiritual
growth of MDiv students, and those variables that produced unexpected results.
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Current and Change Status of Spirituality
When they completed the MDiv program, responses of students indicated their
spirituality as high. Within the four subscales on the current status of spirituality,
relationship with God was the highest and relationship with other people was the lowest.
According to student perceptions of change in spirituality, students’ spirituality
during the seminary years was somewhat strengthened. Although three scales showed
similar improvement, the greatest change was within self-reflection, while the least
change was found in relationship with other people.
Spirituality of students may be related to the effort and time they invest in
learning and participation in spiritual disciplines. Studying Bible-based subjects seems to
help students maintain a close relationship with God and the Word, and develop more
critical self-reflection than foster caring relationship with other people. The status of
being students might have oriented them to invest more effort and time in study than in
the practice of evangelism and serving people. It is not clear why students spent less time
on spiritual disciplines related to interacting with other people. Nonetheless, if the
seminary believes that evangelism, fellowship, stewardship, and service, all of which
foster a relationship with other people, are important features of spiritual formation, those
spiritual disciplines should be taught in such a way that students practice them
sufficiently.

Relationship of Spirituality With Formal Curriculum
Within all of the seminary experiences, the effort students gave to the formal
curriculum had the strongest relationship with spirituality. Looking at the separate aspects
of formal curriculum in all of the seminary experiences, the spiritual formation course,
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taken during the first semester, had the highest correlations with all scales on both current
spirituality and change in spirituality, except with relationship with other people. O f all
seminary experiences, the spiritual formation course appeared to contribute the most to
enhance spirituality and had the highest correlation with spirituality upon completion of
the program.
This study supports scholars who encourage seminaries to provide a spiritual
formation course to expose students to insights, foundational disciplines, and
participation in their spiritual journey (Calian, 2002; Koessler, 1995). Continuing to
improve this course and its influence throughout the students’ time at seminary, faculty
and administration should seriously consider students’ requests for the spiritual formation
course to be continued throughout the seminary experience and to provide a culminating
spiritual retreat for graduating students.
The spiritual formation course should be spread out (at least every other semester).
The information presented in one semester can be overwhelming. . . . If spirituality is
a priority of the seminary, spiritual formation should not be limited to only one
semester, it could even be offered as a half semester course. (#062)
They may provide one more spiritual fonnation retreat for graduating students . . . so
that students may check and see their spiritual status and needs before they go into the
real field. (#004)
The findings indicate that the amount of effort students gave to regular courses
was highly correlated with students’ spirituality. This is one of the unexpected results
found in this study. Seminary curriculum has been criticized as being too academic to
nurture spirituality (Babin et al., 1972; Greemnan & Siew, 2001). The finding of this
study does not agree with those critics. Instead, it strongly supports a belief that spiritual
growth is supported by academic study of the Word (Chetrit, 2001, p. 2; 2 Tim 3:14-16).
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Even in academic courses, there is much room for the Holy Spirit to work. A
couple of students reported that prayer and sharing in classes made a difference in their
spiritual life. About 25% of students identified specific courses (besides spiritual
formation course), required reading, and research as facilitating spiritual growth. The
findings of this study strongly support Gordon Smith’s (1996) insistence that a lecture
itself can provide spiritual nurturing:
We cannot divorce formal study from the program of spiritual formation.. ..
Classrooms and libraries are ideal places in which to respond to the apostolic
injunction that we take every thought captive for Christ. The discipline of study
is an essential component of spiritual formation. . . . The classroom is most effective
when study is infonned by prayer and worship, when formal study arises out of
communion with God and nurtures, directly or indirectly, a relationship with God . . . .
Spiritual formation within the academic setting is most effective when the classrooms
is both affirmed and complemented, and where vital elements of the spiritual life are
nurtured, taught, and encouraged in settings in addition to the classrooms. (Smith,
1996, pp. 84, 85, 86)
However, academic studies may “dumb down spirituality” (#054). It is true that
seminaries, being educational institutions, are inclined toward academic emphasis. The
main reasons some seminary students have experienced spiritual discouragement may be
(a) an extreme emphasis on academics without integrating spirituality and (b) too heavy a
load. Calian (2002), who has been a seminary educator for more than four decades,
reports that students who were not able to integrate academic learning with faith were
suspicious if “the seminary process . . . [would] undermine their ‘faith.’” Calian added
his observation, “I have often seen seminarians defying the professor . . . to take away
their ‘faith’” (p. 90). In addition, a heavy academic load may leave students little room
for spiritual growth. The graduating students made these comments:
Reduce the load of seminary work and make room for students to find their spiritual
bearing. (#011)
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I’d like to spend more time to have devotional time. Seminary experience was too
busy to me. (#044)
There are too much assignments in this seminary’s courses. I want to minimize the
quantity o f the assignments for the private spiritual life. (#059)
Practical experiences from field school were correlated with current spirituality,
even though their correlations with spirituality were not as high as academic variables.
Several students described their field school experience as a strong influence on their
spiritual growth. Both variables of effort given to field school and perception of value
from field school experience showed almost the same correlations with spirituality.
However, neither of the field school variables had a significant correlation with any
scale of change in spirituality. The findings of this study do not agree with previous
research findings that show that field school experience should benefit “spiritual growth,”
as well as “intellectual empowerment,” “learning of technical skills,” and “ever
deepening theological astuteness” (Homines, 1984, p. 28).

Relationship of Spirituality With Nonformal Curriculum
The findings of this study indicate that the nonformal curriculum also has a strong
relationship with the spirituality of students. Among the three nonformal curriculum areas,
frequency of participation in worship/chapel played the most important role in nurturing
the spirituality of students. Scholar after scholar has exalted chapel-centered curriculum
for training spiritual leaders (Kelly, 1924; Messer, 1995; Nelson, 1964; Rice, 1998). In
response to the open-ended item to describe the strongest experience of their spiritual
growth during their seminary years, chapel and week of prayer were mentioned by
several students. One student identified one specific student’s personal testimony that
was shared in chapel as a strong influence on spirituality. Another student suggested even
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making chapel mandatory for the spiritual growth of students. Faculty and administration
should consider making chapel mandatory and should make sure that a high-quality
worship experience is provided.
Special events also played an important role in spiritual nurturing. The frequency
of participation in special events contributed to all scales on spirituality except one scale:
Relationship with other people. One student identified lectureship, preaching, and
Sabbath heritage weekend as strong influences on spiritual growth. Club or association
activities showed significant correlations with all scales on change in spirituality but only
one scale on current spirituality in terms of relationship with other people. These findings
suggest that nonformal curriculum activities could become a better venue for nurturing
spirituality if the activities had well organized religious components such as worships and
lectureships, rather than club or association activities.

Relationship of Spirituality With Socialization
The findings of this study show that socialization activities were highly correlated
with spirituality of students— in particular, on the relationship with other people, which
represents active practice of spirituality in daily life. Within four areas of seminary
experiences— formal curriculum, nonformal curriculum, socialization, and role of
faculty—the frequency of participation in socialization activities had the highest
correlation coefficients with building a relationship with other people, in both current
spirituality and change in spirituality, but the lowest correlation coefficients with building
a relationship with God. Because socialization activities involve interaction with other
people, they are unlikely to affect one’s relationship with God as much as relationship
with people.
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Looking at the separate aspects of socialization, seminary community (student
and spouse’s sense of belonging and spiritual growth) played an outstanding role in both
current spirituality and change in spirituality. It is important to build seminary as a faith
community where various fellowships and spiritual growth are free to take place. David
Babin and his associates (1972) strongly emphasize building a faith community for
nurturing spirituality in the seminary:
There is no do-it-alone spirituality. Spiritual development is nothing if it is not an
experience of community, and while community is a work with many layers of
meaning which need to be distinguished, a student’s growth in discovering what is
ultimately sacred for him can come in no other way. (p. 26)
Lack of a faith community is negatively associated with spiritual nurture, as well
as overall academic development. Astin (1993) found that lack of community strengthens
students’ materialistic values and weakens character formation.
Small-group activities either in a prayer group or study group appear to nurture
spirituality. The frequency of participation in small-group activities contributed to
strengthen spirituality, as well as maintaining current spirituality. In addition to statistical
analysis findings, qualitative data affirmed that spiritual nurturing is effective in the
small-group setting. Eight students stated that their small-group activities nurtured their
spirituality, and two other students suggested that the seminary should arrange smallgroups for better spiritual growth.
For pastors, small-group strategies can be an “ideal setting for ‘spiritual formation’”
as well as “ideal ‘laboratories’ for developing church leaders” (Bird, 1994, p. 29).
According to Warren Bird, 70% of American people do not know their neighbors.
Loneliness and privatism contribute to “a go-it alone philosophy in religious matter.” The
popularity o f small-groups has continued to increase over the past 40 years. Over the last

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

180
10 years, people have become more interested in small-groups. In 1994,40% of
American adults belonged to a small-group. In the 1960s, small-groups were oriented
toward Sunday school classes. During the 1970s, small-groups turned more toward
home-fellowship groups. During the next decade, small-groups moved more toward
support or recovery groups; and in the 1990s, small-groups have become a little bit of
everything (pp. 26, 29). This interest in small-groups should encourage the seminary not
only to teach small-group strategies, but also to help students themselves experience
small-groups. Deep friendships fonned in small-groups may last throughout the future
pastor’s career.
The seminary should find a way for more faculty-student association. The
frequency o f participation in fellowship with faculty contributed positively to all scales
on spirituality, except current relationship with God. Fellowship with faculty may create
an opportunity for students to integrate their classroom learning into a living faith.
Seminary students highly valued fellowship with faculty for spiritual nurturing. A couple
of students stated that the fellowship with professors was the strongest experience in their
spiritual journey during the seminary years. “One professor invited his class to his home.
That was the highlight of the seminary experience. The fellowship experienced was
wonderful” (#056). Many students expressed a desire to have more fellowship with their
professors. One student wrote:
I believe there is too much distance between the teacher and their students. Spiritual
growth won’t occur on the simple basis of intellectual transfer of information without
the foundational concept of true biblical Christian community. ‘You all are Brethren.’
Only in this kind of environment will discipleship happen. It is not so much about the
book knowledge (as important as it is) as it is about people for whom God paid a
great price. The academic element won’t do it! God help us! (#036)
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The frequency of student participation in Ethnic Fellowship and student
perception of the Value of Ethnic Fellowship had very different results. Participation in
Ethnic Fellowship had no significant correlations to spirituality, whereas Value of Ethnic
Fellowship had all significant correlations with students’ spirituality. It could be
interpreted that just fellowshipping with other ethnic groups has little to do with
spirituality, but when students value that fellowship, it has a positive impact on their
spirituality.
In the open-ended question asking students to describe a strong influence on their
spiritual growth while enrolled in the seminary, a couple of students credited their
spiritual growth to ethnic fellowship: “Meeting and sharing beliefs with other students
who have different cultural background” (#004). “To interact and live among people of
ethnicities” (#068). Such student experiences reflected Vuong’s (2002) study on student
diversity:
They feel that they are challenged intellectually and spiritually by engagement with
other students from various histories and world views. They feel more competent for
ministry by learning to cross cultural boundaries and empathize with others from
various backgrounds. They feel their view of God is both deepened and enlarged when
it is not limited to a mono-cultural image. Most of the time, they feel these benefits of
diversity are derived from conversations and relationships with other students, (p. 46)

Relationship of Spirituality With Faculty
Previous research has shown that the role of faculty is the most important aspect
in ministerial spiritual formation (Braskamp, Trautvetter, & Ward, 2005, p. 4; Franz,
2002). The findings from this study show that Christian modeling plays a crucial role in
both current spirituality and change in spirituality. In contrast, the value students place on
modeling did not significantly affect change in spirituality. This was an unexpected
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finding based on the expectation that Christian modeling and the value of modeling
would have similar correlations with spirituality. Perhaps, this was a result of including
staff along with faculty in the value statement, “Modeling by seminary faculty/staff
influenced my spiritual growth” when student rated agreement. According to other items
in the questionnaire, staff members did not appear to be very active in any student
activities.
Contrary to literature and studies that have indicated the importance of mentoring
in education, faculty spiritual mentoring had little contribution to student spirituality in
this study. This may be because there were not many students who had a spiritual mentor
while they were enrolled. A recent study confirms that faculty have the most significant
role in spiritual formation, presenting two findings as the main roles of faculty: “Faculty
must be themselves to be an authentic role model” and effective mentors, and “walk the
talk” to enter into a trusting relationship with their students (Braskamp et al, 2005, pp. 4,
5). Since mentoring is considered important for spiritual growth, the seminary may want
to find a way to increase the number of faculty-student mentoring relationships.
Open-ended data also suggest that faculty have a main key to facilitate spiritual
formation of students. A large number of students appreciated the role of faculty in
nurturing their spirituality. Forty-six students used the term “professor/faculty” or
individual names of professors when describing either a strong spiritual growth
experience or a suggestion to facilitate spiritual growth. The findings of this study seem
consistent with contentions of Babin et al. (1972), Dunn (1994) and Franz (2002) who
found that professors are the most powerful catalyst in the spiritual formation of students.
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Students felt that a spiritual mentor would be definitely helpful for seminarians.
Eight students requested an assigned mentor for better ministerial training. Another 11
students singled out caring or mentoring of faculty, fellowship with faculty, and
testimonies of professors to have been the most powerful experiences for facilitating their
spiritual growth. Some students wanted to see professors demonstrating in life what they
teach in class.
The whole process of data analysis and presentation and discussion of findings
has been a constant reminders of Gaebelein’s (1954) statement, “No Christian education
without Christian teachers.” The extent to which any of the seminary variables increases
spiritual growth is mainly up to the faculty no matter which area it belongs to, whether
formal curriculum, nonformal curriculum, socialization, or faculty. In addition to the
large number o f students who identified a professor or faculty when asked to describe a
strong experience on spiritual growth or a suggestion to facilitate spiritual growth, the
findings also imply that in all seminary experiences, faculty play a key role in the
spiritual nurturing of students. Faculty can make a difference in students’ spirituality,
both in formal/academic curriculum and nonformal curriculum: When students described
strong influences on their spiritual growth, 14 of 18 respondents who mentioned
academic classes named specific professors. In nonformal curriculum and socialization
activities, student-alone activities without faculty, such as club/association and peer
fellowship, made few contributions to spirituality, unlike student-faculty together
activities, such as chapel, special events, fellowships with faculty, and ethnic fellowship.
The findings of this study suggest that two components— faculty and a faith
community—are major aspects in all the seminary variables which contributed to
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spiritual formation of students. A nationwide study with 445 college and university
faculty (Astin, 1993) concluded that it is heavily up to faculty members to build
community in a college or university. Six years later, Astin (1999) revisited his earlier
study and confirmed that student-oriented faculty leads to a greater sense of community
than the research-oriented faculty. Applying Astin’s findings to the seminary setting,
faculty should give top priority to a student-oriented attitude and building a seminary
community if the spiritual formation of students is valued.

Relationship of Spirituality With Support/Obstacle Variables
The findings showed that not many of the support or obstacle variables were
related to students’ spirituality. Out of 100 potential relationships, only 14 were
significant. Spouse attitude and place of residence are important to students’ spiritual life,
particularly in the areas of relationship with God and critical self-reflection. Among three
residence types, university housing had the highest means on the two current scales and
all five scales on change in spirituality. On the remaining three scales of current
spirituality, residence far from campus had the highest means. Residence near campus
had the lowest means on all scales of spirituality. The finding that students in university
housing were highest in students’ spirituality confirms a common belief that living in a
seminary community with more opportunities to interact in various kinds of fellowships
nurtures spirituality. However, explanations of the findings that students living far from
campus had the highest means on three scales of current spirituality and students living
near campus had the lowest mean are beyond this study.
Within the “time spent” area, two variables had some positive relationships with
spirituality. Time spent in church work may nurture spirituality in the areas of current
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relationship with others and change in relationship with the Word. Time spent in home
responsibilities may also contribute to current relationship with God. Time spent in
employment was not related to spirituality. Time spent in entertainment presented an
obstacle to current spirituality, especially on relationship with God and relationship with
the Word. The more time spent in entertainment with TV/video and Internet, the weaker
the spirituality seminarians showed in the areas of relationship with God and relationship
with the Word. One student emphasized, “cut off the wireless” (#070) as a
recommendation for better spiritual nurture. This person must have believed that
accessing Internet in class at least was an obstacle to in-depth study and spiritual growth.
Time management could make a difference in spiritual life. Although living in a
tightly scheduled or stressful situation, maintaining a balanced schedule could facilitate
spiritual growth. For seminary life, lack of time is one key issue. An ATS study indicated
that for 60% o f Protestant seminarians, lack of time was the top source of stress in their
seminary experience (Larsen & Shopshire, 1988). The findings of this study show that
time spent in service-oriented responsibilities for church or for home demonstrated its
support to spirituality; whereas time spent in employment produced nothing significant
and time spent in entertainment negatively affected spirituality of students.
This study investigated three different sources of financial support for students:
self support, other support, and church support. Neither self support nor other support
appears to contribute to or to deflect from spirituality. However, church support indicates
a negative influence in overall change in spirituality. Very little difference was found
between the spirituality of students with church support and those without church support
on current spirituality. But, on the change in spirituality, students with major support from
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the church had the lowest means on all five scales whereas those without church support

had the highest on the first four scales. The findings may indicate one or more of the
following postulates:
1. Individuals with church support were already more spiritually involved when
they came to the Seminary.
2. The amount of financial support was inadequate to make a difference for
students.
3. The pressure by the supporting agency for students to take a heavy load of
courses and study nine continuous semesters with no summers off may cancel the value
of financial support.
4. Some students may not have wanted to attend the Seminary but were required
to do so by the Church or Conference.
5. Since people tend to place more value on things in which they have a personal
investment, students who have their seminary experience paid for by others might not
devote as much effort in their studies.

Relationship of Spirituality With Demographic Characteristics
Some demographic characteristics selected for this study are important for
spiritual formation. No relationship was found between gender and spirituality in this
study. This discovery does not agree with a former finding from a national study which
found that “women generally scored higher than men . .. showing significantly higher
levels of religious commitment” in all of the spirituality categories used in the study
(Kane, 2005, p. 1). Even though differences were found, the co-principal investigator of
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the study, Astin, had expected even greater differences. “While women’s higher levels of
spirituality and religiousness might be expected, we were surprised that some of these
differences aren’t more pronounced” (Astin, as cited in Kane, 2005, p. 1).
Undergraduate studies on religion and theology had no significant relationship
with spirituality. This study showed that students whose major was theology/religion
always had the lowest mean on all 10 scales of spirituality. A possible explanation may
be that students, who majored in theology/religion at the undergraduate level, might not
have given much effort to their learning because they felt that they already knew the
subjects. Identifying the reason for the finding is beyond the scope of this study.
The findings of this study show that the age-related characteristics—maturity,
living with children, and prior work experiences— all contributed to nurture current
spirituality. Age was highly related to current spirituality. Students over the age of 30 had
a higher mean than younger students on all of the current spirituality scales and two of
the change in spirituality—relationship with the Word and critical self-reflection. Prior
work experiences, whether pastoring or non-pastoring, marital status, and sense of calling,
were related on only some scales on current spirituality. The more prior work experiences
students had, the more spiritual they were. Mamed students had a closer relationship with
God and more critical self-reflection than single students. Those students who entered the
Seminary with clear sense of calling kept a closer relationship with God and His Word.
Living with children was related to students’ spirituality. Students living with children
were higher than those who did not live with children on most of the current spirituality
scales and one of the change in spirituality scales.
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Large differences were found among ethnic groups in all scales on change in
spirituality and in three scales on current spirituality. Black students always ranked the
highest whereas White students were the lowest in spirituality, including on two scales
that were not significant. This finding is supported by a national study. Jason Kane
(2005), reporting in World Religious News on the 2002 - 2005 nationwide longitudinal
study with over 112,000 college/university students conducted by the Higher Education
Research Institute located at the University of California in Los Angeles, stated that
“Black students scored highest on seven of 12 categories measuring religious and
spiritual commitment” and “White students scored lowest among six ethnic groups in five
of the 12 scales . . . including spiritual quest” (p. 1).
There was an interaction between ethnicity and having a mentor in this study.
Responses of Asian students, Hispanic students, and White students indicated that having
a mentor was highly related with their spirituality. However, most often, when a Black
student had a mentor, it had a negative relationship with his or her spirituality.
Understanding this interaction is beyond this study.

Perceived Change in Spirituality and Sense of Calling
The findings from students’ perception of their own change in spirituality and
sense of calling were consistent with the argument that “all spirituality is a response to
God’s call” (Buechlein, 1980), and spirituality helps people sense the calling clearly
(Gemignani, 2002). The findings of this study support the conclusion that spirituality and
sense of calling are interrelated. They cannot be divorced from each other. In general,
students who have a clear sense of calling indicate stronger spirituality, whereas students
who do not have a clear sense of calling indicate weaker spirituality.
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Recommendations
Recommendations for Practice
The findings from this study provide insights for practical application of the
information gained through this investigation. The following ideas are offered for
consideration to provide a better training to enhance spiritual growth within the seminary:
1. Continue intentional spiritual formation of students throughout their seminary
experiences. For example, introduce principles or insights of spirituality and various
spiritual disciplines in the first semester, continue the practice of small-group activities
throughout seminary experience, and hold a retreat in the last semester.
2. Teach students to practice relevant spiritual disciplines such as evangelism,
stewardship, fellowship, and service in order to strengthen their spirituality through their
relationships with other people.
3. Improve a seminary community by bringing together faculty/staff, the student
body, and their families in nonformal and socialization activities and fellowships that
have a worship component.
4. Build a faith community in each class: caring attitudes, sharing thanks/praises,
and praying for each other before starting class work; do group activities and group
projects during and after class.
5. Encourage students to attend chapel service, weeks of prayer, and any type of
worship. Faculty and staff may take the initiative to attend.
6. Encourage clubs or associations toward the direction of being more Godcentered and service-oriented for the spiritual nurture of participants.
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7. Establish a spiritual mentoring system. Each student should have a mentor.
Either a faculty advisor/mentor or a peer mentor is recommended. Each faculty member
should be encouraged to be a spiritual mentor. This may benefit both mentors and
students in their spiritual growth.
8. Assist students with time management.
9. Care for the spirituality of faculty. A certain kind of small-group meeting of
faculty/staff for spiritual growth is advised, as well as continued encouragement of
personal devotion.
If the primary goal of the seminary is the formation of Spirit-led church leaders,
then the primary teaching objective of each subject, the primary goal of each activity, the
primary task o f each professor should be harmonious with that goal— formation of Spiritled leaders.

Recommendations for Further Research
Through the experience of conducting this study, other research questions and
issues have arisen. Those questions and issues have led to the following
recommendations for research:
1. Study the spiritual formation of MDiv students with a qualitative research
design including in-depth interviews.
2. Conduct a longitudinal study with one cohort.
3. Conduct an in-depth study of the relationship between field school and spiritual
growth of participants.
4. Investigate the relationship between spirituality and small-group activities that
lead to a lifelong network of spiritual friends.
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5. Investigate the relationship between student spirituality and faculty spiritual
mentoring in a seminary where spiritual mentoring is prevalent.
6. Conduct a further study to explain the effect of spiritual mentors on students’
spiritual life, particularly in reference to ethnicity.
7. Investigate the relationship between church sponsorship and the spirituality of
students.
8. Conduct a study on the relationship between the place of residence and
spirituality.
9. Conduct a study to explore why mentoring of Black MDiv students is
associated with lower spirituality.
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Date: April 21,2004
John McVay, Dean
Seventh-day Adventist Theological Seminary
Andrews University
Dear Dr. MecVay,
My name is Choung Sook Cho. I am a doctoral student in the Religious Education Program.
Dr. Jane Thayer is the chair of my doctoral dissertation committee. Dr. Jerry Thayer and Dr.
Cliff Jones are members of my committee.
My dissertation topic is “The Relationship between Master of Divinity Students’ Experiences at
the Seventh-day Adventist Theological Seminary and their Spirituality.”
I am waiting for an approval from the Institutional Review Board to survey the graduating
MDiv students.
It will take place at the Student Commons from 9 am to 6 pm for one week in April, June/July
and November, 2004.
Would you please give me permission to obtain a list of graduating MDiv students’ email
addresses and phone numbers, and permission to distribute and collect questionnaire in the
Student Commons? I’m in closing a copy of the questionnaire.
God be with you all the time!
Sincerely yours,
Choung Sook Cho

To: Andrews University Institutional Review Board
I grand permission to the above student, Choung Sook Cho, to obtain a list of M Div graduating
students’ name, email addresses and phone numbers to announce a survey for their participation.
And I give her permission to distribute and collect questionnaire in the Student Commons.

Seventh-day Adventist Theological Seminary Dean
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Andrews & University
April 20,2004
Chong Sook Cho
4618-2 Kimber Lane
Berrien Springs, Michigan 49103
Dear Chong,
RE: APPLICATION FOR APPROVAL OF RESEARCH INVOLVING HUMAN SUBJECTS
IRB Protocol #: 04-042
Application Type: Original
Dept: Seminary
Review Category: Exempt
Action Taken: Approved
Advisor: Jane Thayer
Protocol Title: The Relationship between Master of Divinity Student’s experiences at the Seventh-day

This letter is to advise you that the Institutional Review Board (IRB) has reviewed and approved you
proposal for research. You have been given clearance to proceed with your research plans.
All changes made to the study design and/or consent form, after initiation of the project, require prior
approval from the IRB before such changes can be implemented. Feel free to contact our office if you have
any questions.
The duration of the present approval is for one year. If your research is going to take more than one year,
you must apply for an extension of your approval in order to be authorized to continue with this project.
Some proposal and research design designs may be of such a nature that participation in the project may
involve certain risks to human subjects. If your project is one of this nature and in the implementation of
your project an incidence occurs which results in a research-related adverse reaction and/or physical injury,
such an occurrence must be reported immediately in writing to the Institutional Review Board. Any projectrelated physical injury must also be reported immediately to the University physician, Dr. Loren Hamel, by
calling (269) 473-2222.
We wish you success as you implement the research project as outlined in the approved protocol.
Sincerely,

Jessica Shine,
Graduate Assistant
Institutional Review Board

APPROVED
O ffice of Scholarly Research

Cc: Jane Thayer

Office of Scholarly Research
(269)471-6361 Fax:(269)471-6246 F.-mail: irh@andrews.edu
Andrews University, Berrien Springs, MI 49104
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Date: November 18, 2004
Emilio Garcia-Marenko
Associate Vice President for Academic Adrnir
University Registrar and Professor of Educatic
Andrews University

Dear Dr. Gracia-Marenko,
My name is Choung Sook Cho. I am a doctoral student in the Religious Education
Program.
Dr. Jane Thayer is the chair of my doctoral dissertation committee. Dr. Jerry Thayer and
Dr. Cliff Jones are members of my committee. My research has been approved by the
Institutional Review Board.
My dissertation topic is “The Relationship between Master of Divinity Students'
Experiences at the Seventh-day Adventist Theological Seminary and their Spirituality”
I need to survey the students who will graduate in December for my study. 1 have been
working since September to collect this information. I need this list to verify my work
and to contact the students I have been unable to reach in person. Would you please give
me a list of graduating MDiv students’ addresses and phone numbers?
God be with you all the time!
Sincerely yours,
Choung Sook Cho

Enclosure: 1. A copy of approval from Institutional Review Board.
2. A copy of permission from the Dean of Adventist Theological Seminary
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S em inary Experience a n d Spirituality Q uestionnaire
The purpose of this study is to identify to what extent the Seventh-day Adventist Theological Seminary influences the spiritual growth of the
Master of Divinity students. I understand that there are no physical or psychological risks in participating in this study. I understand I will not receive
any monetary benefits from participating in this study. I understand that my participation in this study is voluntary and anonymous. I understand that I
may discontinue my participation in this study at any time without any penalty or prejudice. I understand that the information collected during this
study will be included in a Doctoral Dissertation and may be presented at professional meetings or published in journals. I have read and understood
this consent form and have had all my questions answered to my satisfaction. Therefore, i agree to give my consent to participate a s a subject in this
research project.
For each item below, circle two numbers: one indicating your current situation and one indicating how much you have changed since entering the
Seminary.
Change Since
____________ Current Status__________________ Entering Seminary

1.
2.
3.
4.
5.

When 1pray, 1 am confident that God will answer my p ra y e r.........
When 1pray, 1 sense that God is infinite and holy ...........................
In my prayers, 1reveal to God my innermost needs and thoughts .
In my prayers 1actively seek to discover the will of God ................
In my prayers, 1thank God for the salvation he has provided for
me in Jesus Christ ...............................................................................
6. When experiences in my life lead me to despair or depression,
1turn to God in prayer for deliverance ..............................................
7. Repentance is a part of my private prayers to God ........................
8. When 1confess and repent of my sins, 1 experience the
assurance of being forgiven by G o d ................................................
9. 1experience genuine sorrow for my sins ..........................................
10. When 1confess a sin, 1express a desire to be delivered from its
p o w e r .....................................................................................................
11. My worship of God is a response to what God has done for me ..
1 2 . My worship is focused on the Trinity: the Father, the Son, and
the Holy S p irit........................................................................................
13. My participation in the Lord's Supper (Communion, Eucharist)
draws me into a closer relationship with Je su s Christ ....................

14. 1attend a church worship se rv ic e ................................................

15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.

1reflect thoughtfully on passages 1read in the Bible ......................
1listen to music that praises G o d .......................................................
1record in a journal my thoughts on my spiritual journey................
1freely forgive those who sin against m e even when the damage
or hurt they have caused is very g r e a t ..............................................
When 1examine my life, 1 recognize my great need for God's
redemptive work for me ......................................................................
1evaluate my culture by principles found in the Bible......................
When 1 read or hear reports of terrible crimes that have been
committed against people, 1 grieve over the evil in the w orld .........
When 1hear about famines, floods, earthquakes and other
disasters, 1want to help the victims in som e w a y .............................
When 1see or learn about the immoral ways so many people live,
1long for God's will to be d o n e ...........................................................
Even though evil seem s to be so powerful and so pervasive,
1feel confident that God will ultimately provide ju stic e ....................
Even when a situation seem s unbearably difficult or painful,
1have confidence that through his providence, God can bring
something good out of i t ......................................................................
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Change S in ce
Entering Seminary

Current Status

26. I u se biblically based principles to govern ethical d ecisio n s...........
27. I read or study the Bible to leam the will of G o d ...............................
28. When I read or study the Bible, I attempt to learn the enduring
principles being taught by the specific passage I am considering .
29. I study the Bible to understand the doctrines of my c h u r c h ...........
30. As part of my study of the Bible, I consider how the church has
dealt with issues throughout its h istory...............................................
31. W hen I read or study the Bible, I change my beliefs and/or
behavior to accommodate new information or understan d in g ___
32. I read devotional articles and/or b o o k s...............................................

I read or study the Bible

34. I work with other Christian believers for the purpose of
introducing unchurched people to Je su s C h r is t.............................
35. B ased on my abilities and spiritual gifts, I assist in some way
in the teaching ministry of my c h u rc h ...............................................
36. I invite unchurched people to attend church or small-group
meetings with m e ...............................................................................
37. I pray for people and/or organizations that are working for the
salvation of the u n sa v e d ....................................................................
38. When som eone in my church is sick or experiencing som e other
problem and needs me, I help t h e m ................................................
39. I m eet with a small group of Christian friends for prayer, Bible
study, or ministry .....................................................: .......................
40. I serve a s a peacem aker among my friends and/or among
m em bers in my c h u rc h ......................................................................
41. Within my local church, I associate personally even with those
with whom I have no common social or intellectual in te re sts___
42. 1 s e e evidence that my participation in my church helps to
encourage or build up the whole congregation.............................
43. I serve in a church ministry or community agency to help peopfe
in need ...............................................................................................
44. W hen a friend, believer, or neighbor suffers pain, hardship, or
toss, I join them with my presence and suffer with them ...........
45. I depend on God to help me accomplish the work he calls
m e to d o .............................................................................................
46. I use my home (apartment, dorm room) to provide hospitality to
strangers or to those in n e e d ..........................................................
47. My actions in nature are guided by what is best for the
environment ......................................................................................
48. I give financially to support the work of the c h u rc h ......................
49. I do without things that I want in order to give sacrificially to the
work of God ......................................................................................
50. I choose what to eat and drink and how to live my life based on
the concept that caring for my health is being a good steward of
God's blessing of life.........................................................................
51. I value the cultural differences expressed by various ethnic groups
52. I enjoy fellowship with people whose ethnicity is different from my
own..........................................................................................................
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Somewhat About the Somewhat
Same
Less
More

Much
More

Much
More

5
Much
More

Very
Rarely

Rarely

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2

3

4

5

6

1

2

3

4

5

2
2

3
3

4
4

5
5

6
6

1
1

2
2

3
3

4
4

5
5

2

3

4

5

6

1

2

3

4

5

2
2

3
3

4
4

5
5

6
6

i
1

2
2

3
3

4
4

5
5

2

3

4

5

6

1

2

3

4

5
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How m uch effort did you give to the following activities in the Spiritual
Formation Class?
Not
Applicable

53.
54.
55.
56.
57.
58.

Participating in day-long retreat
Listening to class lectures
Fellowshipping in small group
Participating in class discussions
Learning from the assigned reading
Participating in supplemental
seminars

0

59.
60.
61.
62.

Having devotional time consistently
Practicing the spiritual disciplines
Developing my rule of life
Other (specify)_______________

0
0
0
0

None

0
0
0
0
0

SomeModerate Much

2
2
2
2
2

3
3
3
3
3

Very
Much

4
4
4
4
4

5
5
5
5
5

_

Typically, how much effort did you give to the following activities in your other
seminary classes? (other than Spiritual Formation class)
64.
65.
66.
67.
68.
69.
70.
71.
72.

Some

Taking notes for lectures
0
Group projects outside of class
0
Group activities within the classroom 0
My presentations in class
0
C lass discussion
0
Assigned reading
0
Papers/Projects
0
Quiz/Tests
0
Other (specify)________________
0

Moderate Much

2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3

Very
Much

4
4
4
4
4
4
4
4
4

5
5
5
5
5
5
5
5
5

Typically, how much effort did you give to the following activities while in the
seminary?
Mol
Applicable None

73.
74.
75.
76.

Spiritual Formation class
Academic classes
Practical classes
Field school

0
0
0
0

1
i
1
1

Some

Moderate Much

2
2
2
2

3
3
3
3

Very
Much

5
5
5
5

■4
4
4
4

Indicate how frequently you attended/participated in the following activities:
Never

77.
78.
79.
80.
81.
82.
83.
84.
85.

Seminary chapel service
The biannual week of prayer series
Clubs/Associations
Seminary lectureships
Big Sabbath event
Academic study group
Prayer group
Fellowship in the Student Commons
Fellowship in student
apartments/residence halls
86. Fellowship with students whose
ethnicity is different than my own
87. Fellowship with seminary faculty
88. Fellowship with seminary staff

Very
Seldom Occasional frequently Frequently

2

3

4

5

None A Few Some

89. They are a true model of the Christian
life style.
90. They are spirit-led leaders.
91. Their personal testimonies inspired me.
92. Their oral feedback gave me insight.
93. Their written feedback on my papers
was helpful.
94. They took a personal interest in me.
95. They are people-oriented.

Many

Most

1
1
1
1

2
2
2
2

3
3
3
3

4
4
4
4

5
5
5
5

1
1
1

2
2
2

3
3
3

4
4
4

5
5
5

A spiritual mentor is one who is willing to invest time and energy to
connect with you in person to guide your spiritual life.
Check all of the statements that describe your relationship with a
mentor.

63. How long after the Spiritual Formation course was completed did your
group continue to m eet?
None
2 sem esters
Less than 1 sem ester
3 sem esters or more
1 semester

Not
Applicable

A Christian model is one who lives what he/she teaches.
In your opinion, how many faculty members have the following
characteristics?

96.
97.
98.
99.
100.
101.
102.
103.

I have a spiritual mentor that I chose.
A spiritual mentor chose me.
I have no spiritual mentor.
I had a spiritual mentor prior to attending the seminary.
I kept the spiritual mentor I had prior to attending the
seminary.
A student in the seminary is a spiritual mentor to me.
A professor is a spiritual mentor to me.
A staff member is a spiritual mentor to me.

Indicate the importance of each of the following sources of financial
support for your seminary studies.
Nol a Source Minor Source Major Source

104.
105.
106.
107.
108.
109.
110.
111.

Personal savings
My employment
Spouse’s employment
Parents
Other individual(s)
Sponsorship by church
Bank/government loans
Other (specify)________

3

112. W here w as your primary place of residence while in the
seminary?
University residence hall
University apartments
Nearby off-campus with a short commute
Off-campus with a long commute
113. Indicate the length of time you were employed in full time
p a sto ral ministry before entering the seminary.
None
___ 4-6 years
Less than 1 year
___ 7-10 years
1-3 years
___11 years or more
114. Indicate the length of time you were a full tim e em ployee
o u tsid e p astoral m inistry before entering the seminary.
.N one
4-6 years
. Less than 1 year
7-10 years
_ 1-3 years
11 years or more
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To what extent do you agree with the following statem ents?
Not
Strongly
Applicable Disagree Disagree

115.
116.
117.
118.
119.
120.
121.
122.
123.
124.
125.

1 feel a part of the seminary community.
My spouse feels a part of the seminary community.
Fellowship in the Student Commons helps build a network of support.
1 learned spiritual lessons from testimonies of peers.
Field school experiences did well at integrating theory and practice.
In field school, 1 experienced the working of the Holy Spirit.
My mentor/s influenced my spiritual growth,
Modeling by seminary faculty/staff influenced my spiritual growth.
1 have grown spiritually through my experience at the seminary.
My sense of call from God compelled me to be a pastor.
My sense of call to ministry has been strengthened through my
experiences at the seminary.

Neutral

Agree

Strongly
Agree

0
0
0
0
0
0
0
0
0
0

1
i
1
i
1
i
1
1
1
1

2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4

5
5
5
5
5
5
5
5
5
5

0

1

2

3

4

5

During the past year, how many hours did you spend in a typical week
with each of the following activities?
126.
Church responsibilities
127.
Home/family responsibilities
128.
Employment
129.
Watching TV or video
130.
Using the internet for purposes other than school or work

139. Ethnicity:
American Indian or Alaskan Native
Asian or Pacific Islander
Black/Non-Hispanic origin
Hispanic
White/Non-Hispanic origin
Other (specify)____________________________________

131. How many theology/religion courses did you complete in your
undergraduate program?
None_________________ ___ Theology/Religion minor
A few courses_____________ Theology/Religion major
__ Several courses

140. Describe an experience/s that had a strong influence on your
spiritual growth while enrolled in the seminary.

132. Marital Status:

Married

Single
(Skip to Question 136)

133. Indicate how your spouse responded to your desire to come to
the seminary.
Tried to persuade me not to come
Spoke neither for nor against coming
Expressed willingness to come
Expressed strong support for a decision to come
134. Indicate your spouse's support of your study at the seminary.
No support_____________ ___ Much support
Some support___________ ___ Very much support
Moderate support
141.
135. Now that you have completed your studies, what is your
spouse’s attitude about your vocational choice?
Very negative___________ ___ Positive
Negative___________________ Very positive
Neutral
136. Gender:

If you could change one aspect of the seminary in order to
facilitate spiritual growth, what would it be? Explain:

Male___ ___ Female

137. A g e :___21-25
___ 31-35
26-30____ ___ 36-40

41-45
46-50

51-55

138. How many children have lived with you during your time at the
seminary?
None ___ 1 ___ 2 ___ 3
4 or more
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COMPOSITIONS OF INDEPENDENT VARIABLES
All items with a ‘1 to 2’ or ‘1 to 4’ scale are converted to a ‘1 to 5 ’ scale.

Formal Curriculum

Total Formal Curriculum
Description: Composed of items from the Spiritual Formation Course, Regular
Courses, and Field School scales.
ITEMS:

22 items
Items 53-61, 63-71, 73-76
All items from the following scales
1) Spiritual Formation Course
2) Regular Courses
3) Field School

SCALE:

Mean of the 22 items
20 must be answered.

Spiritual Formation Course
Description: Effort in class activities and practicing the spiritual disciplines.
ITEMS:

11 items
Items 53-61, 63, 73
53-61. How much effort did you give to the following activities in the
Spiritual Formation course?
l=None
2= Some 3= Moderate
4= Much
5= Very much
Participating in day-long retreat
Listening to class lectures
Fellowshipping in small group
Participating in class discussions
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Learning from the assigned reading
Participating in supplemental seminars
Having devotional time consistently
Practicing the spiritual disciplines
Developing your rule of life
63.

73.

How long after the Spiritual Formation course was completed did
your group continue to meet?
1= None
2= Less than 1 semester 3= 1 semester
4= 2 semesters 5= 3 semesters or more
Typically, how much effort did you give to the following areas in
your seminary program?
l=None
2= Some
3= Moderate
4= Much
5= Very Much
Spiritual Formation course

SCALE:

Mean of the 11 items
Nine items must be answered.

Regular Courses
Description: Effort in required/elective including assignment and projects.
ITEMS:

10 items
Items 64-71,74,75
64-71. Typically, how much effort did you give to the following activities
in your other seminary classes? (other than Spiritual Formation
course)
1= None
2= Some
3= Moderate
4= Much
5= Very Much
Taking notes for lectures
Group projects outside of class
Group activities within the classroom
My presentations in class
Class discussion
Assigned reading
Papers/Projects
Quiz/Tests
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74-75. How much effort did you give to the following areas in your
seminary program?
l=None
4= Much
Academic classes
Practical classes
SCALE:

2= Some
3= Moderate
5= Very Much

Mean of the 10 items
Nine items must be answered.

Field School
Description: Effort in Field School.
ITEMS:
1 item
Item 76
76.

How much effort did you give to the following activities in your
seminary program?
l=None
2= Some
3= Moderate
4= Much
5= Very Much
Field school

Value of Field School
Description: Integration of theory and practice/experience and work of the Holy Spirit.
ITEMS:

2 items
Items 119, 120
119, 120. To what extent do you agree with the following statements?
1= Strongly disagree 2= Disagree
3= Neutral
4= Agree
5= Strongly agree
Field school experiences did well at integrating theory and
practice.
In field school, I experienced the working of the Holy Spirit.

SCALE:

Mean of the two items
One must be answered.
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Nonformal Curriculum

Total Nonformal Curriculum
Description: Composed of items from the Chapel/Worship, Clubs/Associations, and
Special Events scales.
ITEMS:

5 items
Items 77-81
All items from the following scales
1) Chapel Service/Week of Prayer
2) Clubs/Associations
3) Special Events

SCALE:

Mean of the five items
Four items must be answered.

Worship/Chapel
Description: Frequency of attending chapel and week of prayer.
ITEMS:

2 items
Items 77, 78
77.

Indicate how frequently you attended seminary chapel service.
1= Never
2= Seldom
3= Occasionally
4= Frequently

78.

Indicate how frequently you attended the biannual week of
prayer series.
1= Never
4 - Frequently

SCALE:

5= Very frequently

2= Seldom
3= Occasionally
5= Very frequently

Mean of the two items
One must be answered.

Clubs/Associations
Description: Frequency of attending club or association activities.
ITEM:

1 item
Item 79

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

206
79.

Indicate how frequently you attended your clubs/associations.
1= Never
2= Seldom
3= Occasionally
4= Frequently
5= Very frequently

Special Events
Description: Frequency of attending seminary lectureship and big Sabbath events.
ITEMS:

2 items
Items 80, 81
80.

Indicate how frequently you attended seminary lectureships.
1= Never
2= Seldom
3= Occasionally
4= Frequently

81.

SCALE:

5= Very frequently

Indicate how frequently you participated in the Big Sabbath event.
1= Never
2= Seldom
3= Occasionally
4= Frequently
5= Very frequently

Mean of the two items
One must be answered.

Socialization

Total Socialization
Description: Composed of items from the Peer Fellowship scales. Prayer/Study
Groups, Ethnic Fellowship, and Fellowship with Faculty scales.
ITEMS:

7 items
Items 82-88
All items from the following scales
1) Student Commons
2) Prayer/Study Groups
3) Ethnic Fellowship
4) Fellowship with Faculty

SCALE:

Mean of the 7 items
Five items must be answered.
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Peer Fellowship
Description: Frequency of participation in fellowship in Student Commons and
residence hall.
ITEMS:

2 items
Items 84, 85
84-85. Indicate how frequently you participated in the following
activities:
1= Never
2= Seldom
3= Occasionally
4= Frequently
5= Very frequently
Fellowship in the Student Commons
Fellowship in student apartments/residence halls

SCALE:

Mean of the two items
One item must be answered.

Prayer/Study Groups
Description: Frequency of participation in prayer groups and/or study groups.
ITEMS:
2 items
Items 82, 83
82-83. Indicate how frequently you participated in the following
activities:
1= Never
2= Seldom
3= Occasionally
4 - Frequently
5= Very frequently
Academic study group
Prayer group
SCALE: Mean of the two items
One item must be answered.
Ethnic Fellowship
Description: Frequency of participation in Ethnic Fellowship.
ITEMS:

1 item
Item 86
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86. Indicate how frequently you participated in the following activities:
1= Never
2= Seldom
3= Occasionally
4= Frequently
5= Very frequently
Fellowship with students whose ethnicity is different than your own.
Fellowship with Faculty
Description: Frequency of participation in fellowship with faculty and staff.
ITEMS:

2 items
Items 87, 88
87-88. Indicate how frequently you had/participated in the following
activities:
1= Never
2- Seldom
3= Occasionally
4= Frequently
5= Very frequently
Fellowship with seminary faculty
Fellowship with seminary staff

SCALE:

Mean of two items
One item must be answered.

Seminary Community
Description: Student and spouse’ sense of belonging to seminary and spiritual growth.
ITEMS:

3 items
Items 115, 116, 118
115, 116, 118. To what extent do you agree with the following
statements?
1= Strongly disagree
2= Disagree
3= Neutral
4= Agree
5= Strongly agree
I feel a part of the seminary community.
My spouse feels a part of the seminary community.
I learned spiritual lessons from testimonies of peers.

SCALE:

Mean of three items
Two items must be answered.
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Value of Peer Fellowship
Description: Building a network of support through Peer Fellowship.
ITEM:

1 item
Item 117
117. To what extent do you agree with the following statements?
1= Strongly disagree
2= Disagree
3= Neutral
4= Agree
5= Strongly agree
Fellowship in the Student Commons helped me build a network
of support.

Value of Ethnic Fellowship
Description: Appreciation of the cultural difference and enjoyment of ethnic
fellowship.
ITEMS:
2 items
Items 51a, 52a
51a - 52a. Indicate your current situation.
1. 0= Never
1.8= Very rarely
2.6= Rarely
3.4= Occasionally
4.2= Frequently
5.0= Very frequently
I value the cultural differences expressed by various ethnic groups.
I enjoy fellowship with people whose ethnicity is different from
my own.
SCALE:

Mean of two items
One item must be answered.
Role of Faculty

Total Role of Faculty
Description: Composed of items from the Christian Modeling and Spiritual Mentoring
ITEMS:

scales.
8 items
Items 89-95, 102
All items from the following scales.
1) Christian Modeling
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2) Spiritual Mentoring
SCALE:

Mean of eight items
Six items must be answered.

Christian Modeling
Description: Spirit-led and people-oriented faculty characteristics in teaching and
living.
ITEMS:

7 items
Items 89-95
89-95. A Christian model is one who lives what he/she teaches.
In your opinion, how many faculty members have the following
characteristics?
1= None
2= A few
3= Some
4= Many
5= Most
They are a true model of the Christian life style.
They are spirit-led leaders.
Their personal testimonies inspired me.
Their oral feedback gave me insight.
Their written feedback on my papers was helpful.
They took a personal interest in me.
They are people oriented.

SCLAE:

Mean of the seven items
Five must be answered.

Spiritual Mentoring
Description: Continuous guidance of personal spiritual life by faculty.
ITEM:
1 item
Item 102
102.

A spiritual mentor is one who is willing to invest time and
energy to connect with you in person to guide your spiritual life.
Check all of the statements that describe your relationship with
a mentor.
A professor is a spiritual mentor to me.
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Value of Christian Modeling
Description: Influence of faculty modeling on spiritual growth.
ITEM:
1 item
Item 122
122. To what extent do you agree with the following statements?
1= Strongly disagree
2= Disagree
3= Neutral
4= Agree
5= Strongly agree
Modeling by seminary faculty/staff influenced my spiritual growth.
Value of Spiritual Mentoring
Description: Influence of mentoring on spiritual growth.
ITEM:
1 item
Item 121
121.

To what extent do you agree with the following statements?
1= Strongly disagree
2= Disagree
3= Neutral
4= Agree
5= Strongly agree
My mentor/s influenced my spiritual growth.
Variables of Mentoring Characteristics

Have Mentor
Description: Having a mentor during seminary experience.
ITEM:
1 item
Item 98
98.

SCALE:

Check the statements that describe your relationship with a mentor.
I have no spiritual mentor.

1= Checked

5 = Not checked

Mentor Choice
Description: Initiation of a mentoring relationship.
ITEMS:

2 items
Items 96, 97
96-97. Check the statements that describe your relationship with a mentor.
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I have a spiritual mentor that I chose.
A spiritual mentor chose me.
SCALE:

1 = Student Choice Only
3 = Both

2 = Mentor Choice Only
4 = Don't Know

Mentor Type
Description: Faculty mentor or peer mentor.
ITEMS:

3 items
Items 101-103
101-103. Check all of the statements that describe your relationship with
a mentor.
A student in the seminary is a spiritual mentor to me.
A professor is a spiritual mentor to me.
A staff member is a spiritual mentor to me.

SCALE:

1= Faculty

2= Staff, not Faculty

3= Student, not Faculty

Mentor Location
Description: Group—seminary only (faculty, staff, or student mentor), non-seminary
only, and both.
ITEMS:

2 items
Items 99, 100
99-100. Check all of the statements that describe your relationship with a
mentor.
I had a spiritual mentor prior to attending the seminary.
I kept the spiritual mentor I had prior to attending the seminary.

SCALE:

1. Seminary Only

2. Non-Seminary Only

3. Both

Support/Obstacle Variables

Church Support
Description: Financial support from conference or local church.
ITEM:

1 item
Item 109
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109.

Indicate the sources of financial support for your seminary studies.
Sponsorship by church

SCALE:

1= No source

2= Minor source

3= Major source

Other Support
Description: Financial support from parents and/or other individual.
ITEMS:

2 items
Items 107-108
107-108. Indicate the sources of financial support for your seminary
studies.
Parents
Other individual(s)

SCALE:

1= No source

2= Minor source

3= Major source

At least one must be answered
Residence
Description: Living in school housing (dormitory/apartment), near campus, or far
from campus.
ITEM:

SCALE:

1 item
Item 112
112. Where was your primary place of residence while in the
seminary?
1= University residence hall
2= University apartments
3= Nearby off-campus with a short commute
4= Off-campus with a long commute
1= School Housing
2= Near Campus
3= Far from Campus

Self Support
Description: Financial support from personal savings, employment of student or
ITEM:

spouse.
3 items
Item 104, 105, 106
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104-106. Indicate the sources of financial support for your seminary
studies.
Personal savings
My employment
Spouse’s employment
SCALE:

1= No source
2= Minor source
At least one must be answered

3= Major source

Spouse Attitude
Description: Toward decision to enter seminary, support during enrollment, and
vocational choice.
ITEMS:

3 items
Items 133-135
I f y o u a r e m a rr ie d , p le a s e c o n tin u e w ith th e f o llo w i n g q u e stio n s.

133. Indicate how your spouse responded to your desire to come to the
seminary.
1.00= Tried to persuade me not to come
2.33= Spoke neither for nor against coming
3.67= Expressed willingness to come
4.00= Expressed strong support for a decision to come
134. Indicate your spouse’s support of your study at the Seminary.
1= No support
2= Some support
3= Much support
4= Moderate support
5= Very much support
135. Now that you have completed your studies, what is your
spouse’s attitude about your vocational choice?
1= Very negative 2= Negative
3= Neutral
4= Positive
5= Very positive
SCALE:

Mean of three items
Two items must be answered.
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Entertainments
Description: Time spent with TV, video, and internet.
ITEMS:

2 items
Items 129, 130
129-130. During the past year, how many hours did you spend in a
typical week with each of the following activities?
Watching TV or video
Using the internet for purposes other than school or work

SCALE:

Sum of two items
One must be answered.

Home Responsibilities
Description: Time spent in domestic chores.
ITEM:

1 item
Item 127
127. During the past year, how many hours did you spend in a typical
week with each of the following activities?
Home/Family responsibilities

Demographic Characteristics

Age
Description: Two groups: 21 - 30, and 31 +.
ITEM:

1 item
Item 137
137.

SCALE:

1=21-25
5= 26-30

1= 21 - 30

2=31-35
6= 36-40
2 = 3 1 -4 0

3=41-45
7= 46-50

4=51-55

3=41 +
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Ethnicity
Description: Four groups: American Indian, Asian, Black, and White.
ITEM:

1item
Item 139
139. 1= American Indian or Alaskan Native
2= Asian or Pacific Islander
3= Black/Non-Hispanic origin
4= Hispanic
5= White/Non-Hispanic origin

SCALE:

1= Asian

2= Black

3= Hispanic

4= White

Gender
Description: Male and Female.
ITEM:
1item
Item 136
136.

l=Male

2= Female

Living with Children
Description: Living with children while enrollment in the seminary.
ITEM:

1 item
Item 138
138.

How many children have lived with you during your time at the
seminary?
1= None

SCALE:

1= No (1)

2= 1

3=2

4=3

5=4+

2= Yes (2 -5 )

Marital Status
Description: Married and single.
ITEM:

1 item
Item 132
132.

1= Married

2= Single
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Prior Career
Description: Experience of occupation prior to seminary including pasturing a church.
ITEMS:

2 items
Items 113, 114
113. Indicate the length of time you were employed in full time
pastoral ministry before entering the seminary.
1= None
2= Less than 1 year 3= 1-3 years
4= 4-6 years

5= 7-10 years

6= 11+ years

114. Indicate the length of time you were a full time employee outside
pastoral ministry before entering the seminary.
1= None
2= Less than 1 year 3= 1-3 years
4= 4-6 years
5= 7-10 years
6= 11+ years
SCLAE:

1= Less than 1 year in either item
2= 1-3 years in one or both but not 4 + years in either item
3= 4+ years in one or both item/s

Prior Pastoral Career
Description: Pastoral experience prior to seminary.
ITEM:

1item
Item 113

113.

SCALE:

Indicate the length of time you were employed in lull time
pastoral ministry before entering the seminary.
1= None
2= Less than 1 year 3= 1-3 years
4= 4-6 years
5= 7-10 years
6= 11+ years

1 = 1 or 2

2 = 3 or 4

3 = 5 or 6

Sense of Calling
Description: Motivation to enter the Seminary.
ITEM:

1item
Item 124
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124. To what extent do you agree with the following statements?
1= Strongly disagree
2= Disagree
3= Neutral
4= Agree
5= Strongly agree
My sense of call from God compelled me to be a pastor.
Undergraduate Studies
Description: Theology or religion courses taken on undergraduate level.
ITEM:

1 item
Item 131
131.

How many theology/religion courses did you complete in your
undergraduate program?
1= None
2= A few courses
3= Several courses
4= Theology/Religion minor
5= Theology/ Religion major

SCALE:

l=None(l)

2= Several Courses (2, 3, 4)

3= Major (5)

Perceived Change

Perceived Change in Spiritual
Description: Perceived spiritual growth through seminary experience.
ITEM:
1 item
Item 123
123.

To what extent do you agree with the following statements?
1= Strongly disagree
2= Disagree
3= Neutral
4= Agree
5= Strongly agree
I have grown spiritually through my experience at the seminary.

Perceived Change in Sense of Calling
Description: Sense of calling has been strengthened during seminary years.
ITEM:

1 item
Item 125
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125.

To what extent do you agree with the following statements?
1= Strongly disagree
2= Disagree
3= Neutral
4= Agree
5= Strongly agree
My sense of call to ministry has been strengthened through my
experiences at the seminary.
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Congratulations, graduating MDiv student:
We wish you God’s blessings as you begin the ministry to which God has called you.
Before you leave campus, we would like your input on an important study that is being
conducted by Choung Sook Cho, a Religious Education doctoral student. She is studying
the relationship between seminary experiences and spirituality.
Seminary administrators and faculty want to provide the best preparation possible for
Master of Divinity students. Your evaluation of your seminary experiences are invaluable
information for us to have as we keep improving the curriculum.
Will you please take 20 minutes or so of your time to complete a questionnaire that has
been carefully designed to give us important information about your experiences at the
Seminary? Please stop by the table in the Student Commons where Choung Sook Cho
will give you the questionnaire. Your responses will be anonymous. We will not ask for
your name or ID. Please stop by the survey table in the Commons at one of the following
times:
Monday

April 26,

9a.m. -6 p.m.

Tuesday

April 27,

9a.m. -6 p.m.

Wednesday

April 28,

9a.m. -6 p.m.

If you are unable to fill out the survey at any of the above times, please contact Choung
Sook Cho to arrange for another time to meet with her. Contact her through this email
address: choungso@andrews.edu.
We strongly encourage you to participate in this study which has the potential to make a
positive difference in Seminary education here at Andrews. A "thank you treat" will be
given to participants completing the questionnaire.
Sincerely,
Dr. Clifford Jones
Dr. Jane Thayer
Seminary faculty on Choung Sook Cho’s dissertation committee
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Dear MDiv Graduates:
Thank you for taking time to complete the survey being conducted by Choung Sook Cho.
The survey takes a little less than fifteen minutes to complete but your contribution has
the potential to make a positive difference in Seminary education at Andrews University.
For those of you who have not had time to stop by the table in the Seminary Commons,
Sook will be there again on Wednesday, April 28, from 9 a.m. - 6 p.m. If you know you
will be unable to meet her on campus, e mail her at choungso@andrews.edu.
Thank you again for your participation. May the Lord bless as you graduate!

Sincerely,
Dr. Clifford Jones
Dr. Jane Thayer
Seminary faculty on Choung Sook Cho’s dissertation committee
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Dear MDiv Graduates:
Thank you for taking time to complete the survey being conducted by Choung Sook Cho.
For those of you who have not had time to meet with Sook this week, kindly
e mail your address to choungso@andrews.edu, and a paper copy of the survey will be
mailed to you with a stamped return envelope. It is important to the study that each
graduate be given the opportunity to complete the survey.
Thank you for your prompt response.

Sincerely,
Dr. Clifford Jones
Dr. Jane Thayer
Seminary faculty on Choung Sook Cho’s dissertation committee
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MDiv Graduates,
I greatly appreciate your participation in my study. Your contribution will make
difference not only in my study but also in the Seminary Education.
I keep praying for your ministry and your spirituality.
God bless you all the time!

Sincerely yours,
Choung Sook Cho
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